—

DOCUMENT RESUME

ED 085 613 | ‘ CG 008 496
AUTHOR . Hughes, Frances White | '
TITLE » Self-Concept Development in Inner-City Seventh Grade

Youth as Affected by the Influence of Community
: VL School Counseling on Significant Others.
PUB DATE 72 '

NOTE .270p.; Ph.D. Dissertation, C;tholic University of
: America ‘ o ,

EDRS PRICE MF-$0.65 HC-$9.87 :

DESCRIPTORS Counseling Effectiveness; *Disadvantaged Youth;

Doctoral Theses; Parent Child Relationship; *Parent
Counseling; *Parent Influence; *Parent School
Relationship; Research Projects; Role Theory; *Self
Concept; Socialization; Urban Education

ABSTRACT : : .
The primary objective in this study was to determine
the extent to which counseling with significant adults (parents) for
the purpose of modifying their attitudes, values, and behavior would
manifest itself in the self-concept centered attitudes and values of
their children after 13 weeks. A secondary purpose was to determine
the effectiveness of the community school (3 to 9 P.M.) in creating
for itself an ancillary guidance role to.enhance and extend the
services of the core program (9 A.M. to 3 P.M.). Subjects were 188
-inner-city seventh grade youth from five participating' junior high
schools in Washington, D.C. Pretest-posttest gains of the subjects
were determined by the California Test of Personality. Other ‘
participants were subjects' parents, who received the counseling and
applied at home what they learned. There were three treatment groups:
structured, unstructured (placebo), and control (nontreatment).
Statistically significant gains were observed in the posttreatment
awareness of the subjects in selected self-concept centered personal
.and social life adjustment techniques. The structured group process
proved more effective than the unstructured group process for the.
13-week period._In -the flexible community school program, mortality
was minimal. (Author/LP) :

A ary




FILMED FROM BEST AVAILABLE CO,P)[%Y

, i .
| ' SCOPE OF INTEREST NOTICE
The ERIC Facility has assigned

thus dom@l Gﬁrocessmg

Ay ’ ! _ In our |udgemen[|h|s document

—i
O
(WY
is also of interest to the clearing:
(- : .
=]

houses noted to the right, Index-
‘ ing should reflect their special
! , points of view. .

The Catholic University of Awerica

Voo L

.

SELIF~CONCEPT DREVELOPMENT IN INNER-CITY SEVENTH GRADE YOUTH
& AS AFFECTED BY THE INFLUENCE OF COMMUNITY SCHOOL

' COUNSELING ON SIGNIFICANT OTHERS

A DISSERTATION

Submitted to the Faculty of the . -
School of Eaucation
of the Catholic University of America
_ . . in Partial Fulfillment-of the Requirements
% ' for the Degrée
Doctoxr of Philosophy

“PERMISSION TO REPRODUCE' THIS' COPY-
RIGHTED MATERIAL HAS BEEN GRANTED BY

_ . : /Z’AA/C/S WHiTE
; . : : ) NG S

! TO ERIC AND.ORGANIZATIONS OPERATING

UNDER AGREEMENTS WITH THE NATIONAL IN-

STITUTE OF EDUCATION. FURTHER REPRO-
DUCTION OUTSIDE THE ERIC SYSTEM RE-

OUIRES PERMISSION OF THE COPYRIGHT
OWNER."

By .

P anccs Whltc Hughes, MUS .Be . M A,

U.$. DEPARTMENT OF HEALTH,
EDUCATION & WELFARE

PP W : NATIONAL INSTITUTE OF
. Washington, D.C. . EDUCATION
. ; v THIS DOCUMENT HAS BEEN REPRO.
1972 ' | DUCED EXACTLY AS RECEIVED FROM

THE PERSON OR ORGANIZATION ORIGIN- -
ATING IT. POINTS OF VIEW OR OPINIONS
. o STATED DO NOT NECESSARILY REPRE.
L SENT OFFICIAL NATIONAL INSTITUTE OF
EDUCATION POSITION OR POLICY.




“ /L\ / |
Thn.s dissertation was approved by //’ /Z/;LI € .
. —> 9 . ‘ '
—y T2
. h o oo ‘
as director, and by / /r ,-*Q\Lq/'cﬁw-, anc;l

// y//i\’///f' c~C//L"f‘~',//’/4.>‘\~ " as readers.

o

i




Copyright'by
© Frances White Hughes

1972




DEDICATED

‘To_those whose unflagging faith, devotion, and

sacrifices brought the author to the point of carrying

out this project.

Grandparents (now-deceased)

Mr. and Mrs. A. L. Wells

<

Parents ’

Mr. and Mrs. John A. White

Husbhand

Bernard Hughes

Sister~in-~Law

Miss RBvelyn Hughes



ABSTRACT
. . Lo
SELF~CONCF}'T DEVELOPMENT IN INNER-CITY SEVENTH GRADE YOUTH

*AS AFFECTED BY 'TIIE INFLUENCE OF COMMUNITY SCHOOL
COUNSELING ON SIGNIFICANT OTHERS

. ] By
Frances White Hughes, Mus.B., M.A.
* The primary objective in this study was to determine
the exteﬂt to which counseling with significant adults (parents)
for the purpose of modifying their;aﬁtitudes, values, and

behavior would manifest itself in the self-concept centered

attitudes and values of their children after thirteen weeks.

A secondary purpose was to determine the effectiveness of

the” community school (hours from 3 to 9 P.M.) in creating
for itself'an ancillary role in guidance to enhance and
extend theAScrvices"of.ﬁhe cbre prégram (9 A.M. to 3 P.M.).
This is an experimental s{udy which tests a theo-
retical model for the:organizétion and administration of
guidance serviées advanced by Shaw and-Tuell (1964). The
subjects wch 188 inner~cit§ seventh graée ybutﬁ f;om fiVe
participating junior high schools in'Waéhingtoﬁ, D.C. Their
reéding and mathemat%és performancé levels were helow the
national4mcdian fo? grade 6.9 as measured by the Sequential -

!
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Tests of LEducational Progress; their self-concepts were
low as measured by the Tennessee Self-Concept Scale. Pre-
test~posttest gains were determined by the Califdrnia Test

of Personality. : . . '

t
“

The only direct participation~of the subjects in
the study was in prctest and posttest sessions for which
theif pa&ent§ had;given written permission. The actual
partiéipants were cne volunteering parenpt to a subject,” -
with parents receiving thc'counseling‘and apblYing, at home,
 what they lecarned. Parents werg\#hus.enabled to develop
grcater interpcrsonai relationships with_tﬂe subjécts.-
éhe counséling was done by teams consisting'of coun=-
) ,
selor;} the 6ther-pupil personnel specialists usually fognd'
on a dbunseling teém, and two reading clipicians, two mathe-
maticé eﬁucatidnal specialists,_and ﬁwo cﬁild-learning dif-
ficulties speéialists. The?é were three treatment gfoups;
structured, uﬁstruétured'(placebo)( and control (ndht;ggt;

kY

ment) .

The cffects of six covariates were eliminated by

. . . . 1

the analysis of covariance. The resulting F ratios revealed
statistically significant. differences between groups. A

pairwise t (onc-tailed) was used to test the significance

of the difference between mean gains. . The two principal
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i
hyéuthcses‘weré gonfirmed. One déaltjwith the probabiiity
of statrstically significant gains dbservable in. the post-
tlcatuent awareness of the subjectu‘ln selccted self-concept
centcred personu] and.soc1al life adjustmcnt téChnluna.
The other dealt with tbe probablllty of the grcatcr effec-
tivene s of the structured over the unstructurcd group pro=
cess for the'thirteen—week perlod. Also verified was the
 fact rhat in the setting provided by a flexible community_

school program, mortality was kept at a minimum.

et
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CHAPTER I
INTRODUCTION

This dissertation is a report on the results of an
experiment which tested a theoretical model (Figure 1, page

2yt

forx guidénce sexrvices édvanced by Shaw (1964) and sup-
portéd in varjing aegreevay other behavibral SEiéntists
(Di c1kurg, 1959; hadin and Kaﬁii, 1965: Dinkméyer, 1966;
Smith and ckerson, 1966; Peters and Farwell, 1967; and Erik—'
son, 1968 to néﬁe a few). Based on the uncontested premi;eu
that guldunce éervmces should be aQallable for all chlldren,
Shaw's wodel provides for various options.along a continuum
with respect to WHEN, in the‘schooi career-of each child,
guiaance services shouid intervene. Thé-model delineates
Wii0: is to be_the»recipient of the guidance services--whether
all.of the students, a few'selected-stgdents, or individuals.
The model offers alternativés as to HOW the servicesbwill be

Lcndured in a general Sens e--whether by means of an indirect

or\direct_approach or focus in counseling. Bnd, finally,

o ) )
‘ lPermission to use Figure 1 was granted by Dr.
Merville C. Shaw, Professor of. Psychologyl at Chico State
and DlrecLor of LRCOPP& in a telephone convcroatlon on

April 4, 1972.



A GENERAL MODEL FOR GUIDANCE SERVICES

Earlieg Time of Guidance Intervention . Later
1 2 3
General : Early Identification Diagnosis
Prevention o and Treatment . : ' and Therapy '

Proportlon of
Student Population

et pnn ama s whey v "

Improvement of . Consultation with ‘ -
the Educational Teachers re Certain = Milieu The;;bv
Environment Students ' ety 3

Figure 1. Objectives for Generalist Role’
in Counseling with Significant Others

Indirect Focus



the additional variable; WHY, deals with the eventual goals
of the prograﬁ. ‘
When? ~-"The seventh grade." as the answer to the
question, J'When should guidance services interxvene?" was de-
‘termined, in part{ by.the fact that this writer was restricted
to the secondary level for administrative reasons. Althougﬁ,

"in infancy" would have been a more ideal answer to the ques-

tion for it is then that general prevention might be most

effectivel} undertakén. On the othe' haﬁa, ﬁhe seventh grade
re@resenfs the cearliest ;ime,:at the Seéondary Ievei; when
" early identification and treatmeﬁt.can take plaée.

who? —4fhefapswer to the question, "Who is fto be th;
recipient of the guidance serviceé?" is finner-éity séventh-
grade ?outh." Mugh will be said abput this group ;n the
pages that'foliow._

_Egﬁz'-—és éo "how the serviges-will be‘rendered,”
the Shaw model provides two major focuces (indireét and di-
rect)’for approaching this question. In this study the ser-
vice will be rendéred by the indirect’ method which'élaces
the pupii pcrsonnel specialist.in a Qeneraliét role. ! Spe-
cifically, the pupil‘pcrsonnel SPeciélist will woxrk through
significant adulté_(parénts), counselingvand_gonsulting with

them as well as instructing them in the use of simple



techniqueslfor carrying out‘their roles.,

Why? --In thié writer's opinion, the most importaét_»
of gll,the elements of Shaw's model is the,FWhy," What axe
the eventual.gdals of the p:ogram?' Whét accomplishment is.
expected? Accordiug to Shaw, the selection of any speéific
optién encompassed by his model would %é dependént dpon the
Qpccific objeptives'established_for the prbgram._ These ob-
jectiées, in ﬁufn, would_beldependent upon the values and
assumpt;ohs-yade by those who devise and opefate the program.
The answer to the question "Wh??", in this case, is to Behw

fsund in thé;pages of this dissertation. It_is.to be found
in .the low acédemic.achievement scores wﬁich are sohetimes
presént}in contradistinétion td'moré favorable aptitude test
scores; in the undérdeveloped egos and the evidences of mal-
adjustment; both personal and social; and in the actuai con-
fidences of sceccondary youth géAto'ﬁow secure or insecure

they feel about themselves. . The answer to the'"ﬁhy?", théﬁ{"
is that this writer believes, along with Péssow, et al. (1967),
that the schoo}s should involve themselves not oniy in help-
ing studmnts.attain certain non-écademic inﬁangibles whi.ch
are éléo impqrtant-aspectS’of personal growth, but in mea-
suring and reporting on the results. These inﬁapéibleﬁ cen-

ter around a frame of reference known as the self-concept,

the positive development of which is the main concern of this

IToxt Provided by ERI



experiment. Moreover, as will be shown later, the self-

concept, along with the acquisition of an awareness of '

‘adeqﬁate life adjustﬁent techniqués f6f,its positiQe
develapment and maintenanceg_isAbasiCFto'the succéssful,
femediatidn of the majof tangible with which the schools
are chiefly concérnéd. That”tangible is the aqquisifion

, -
of optimumn measurable levels of academic achievement fog»'
inner—;ity'as?yellwas-all‘youth.
| At this point in'time, however; academiC'échievemept
in.the innér—city is discoufégingly low in comparison with
local and national norms. It is suspected that mﬁch of
fhis low achievement is due to "not tr§ing" in order to -
avoid failure, yet feeling ihe painISE'féilure because of
"'not trying." It is alSo Eelt that much of iﬁ is' due to
the failure to experience, in sufficient freQuency,’tﬁe
satisfaction of poéiﬁive acébmplisﬁment because of "not
trying." According £o Snydér (1964) many'beﬁavioral scien-
V,ﬁists have identified “not trying" as a defeﬁse mechanism
manifesting itscelf in a‘variétyvof ways. BAccording to ROgeré
(1951), "most of the ways of behavior.which are‘adopted by-
organisms are those which are consistent with:tge concept

of the seclf." This experiment will attempt to determine

the effect that communityvsdhool counseling with

M X



sign&ficant adults (pareﬁtq) can'have on  the self-concept
of the;r children, on %he assumptioﬁ that there is credi-
bility in the growing numbexr of sciéntific'assertidns that
"positive rolatidnships exist between the sélf—concépt and
academic achievement'(Coopershith; l959{.E§nk, 1?62)."
As stated-ea;lier,_ﬁhe reseérch‘itéelf is based on
: : © !
a_counseling modei;of'prevention——or at least remediation’
at the earliest point of identification. It Seéks'to achieve
its ultimate goai-by.aﬁéempting to influence ahd modéfy the
beﬁavior of the Fhild'skparents'fpr whom.it is $till not
too late to assure a majoy réle iﬁvaevéIOPing in. their chil—_ﬁ
dren healthy aﬁtitudes and values related to self-Wbrth and
~ self-esteem.
Group counseling and small group discussion will
be undertakén with two ekper;mental group5'6f pafents of
subjects during the Project. -An.éffort will be”made to
continue_with'the more succeﬁsful of the two hreatments
with control group parents along with any othersfwho might
wish to participate at thé close of this‘experiment.
The basic.éeéign to be used ;s knowp as the pretest~
posttest control é;oup design (Campbell aﬁd Stanley, 1963).

The following is a derivation:




F

R © X O
BT

R 0, X O
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Quite simply, what the symbols are saying is that there will
be three obserxvation (0) groups, each of which will be réh-,
domly (R) selected, and that while one group will be a con-

troligroup (R oF O3 ), the other two will be experimentél

1 2

(R Oll X 0 and R .021. X 022). The subscripts

2 -
-(l.;‘l and the like) refer to the number of the group

1 2f
and the numbexr of the observation-—whether pretest (1) or
poéttestf(2), The éwo eXpefimentallgroups will be strué-
tured (Group 1) ang unstructured (Group 2)}' Behavior and
_ : | _
attitude changing instrument§ for parents will be guidaﬁcé,
counéeliné, and-instructicn by pupil personnel:specialists
in large and small grdups. iOne—to~oné:po§;t;ve.interrela&
tionships.between parent and child will be the behaviér
and éttit&de changing instruﬁents for tﬁe.yéuth.
Personnel assignments will ﬁe'made in texrs of dif-

ferentiated staffing, which, in this case involves the dg~

ponment‘of certain educational pexrsonnel to the counseling

team in order to tap the special human resources and
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professional skills possessed by some not generally thought

of as regularx counseling teém membexrs (see Chapter IIIX,

|
|

Operational Definitions).

Background to the Problem

American schools serving inner-city communitiesrsnch
as the one where this expérimentitakes'place seem tradition-
dlly to\have'rénked,lowest in published reports of académié
achievehent by élémentary and sécondéry School pupiis.
Years of personal observatibn as a classroom teacher and
counselor have shown this writer that arlafge numbexr of.
thesé children and youﬁh actually view'themselvgs.as béing
incapable of-nigh scholnétic attainment; they profess»to |
we snfiéfied with anylérade in school.so long as it 'is above
failing; and they generally behave in é nanner wnich seems
calculated to prove to themselves and to othgrs that they

are, indeed, less than adeguate.
' |
|

For some time, behavioral and social scientists

(Lundholm, 1940; Snygg and Combs, 1949; Rogers, 1951; Sarben,

'1952; Shaw and Tuell, 1964, 1965, 1966; pPassow, 1967: Shaw,

1968) havce been insisting that there are many elements other

than scholastic ability which affect a.childfs school per-

formance. These elcecments include personality factors as

~well as others. For example, in Chapter II there is

I

@

3



extensive documentation presented tp substantiate the claim
that dne of those facLors; the selif-concept, or the atti-'
tude one hoid<« about oneself, is oflen an important deter-
miﬁant of \zcademic achievement. Reasons for choosing to
develop this ;speét of personal growth will be made more
appareﬁt in succeeding paragraphs.

( ' .o As of August, 1969, levels in reading and. mathema-
tics in the.Public Schools of Washington, the Distric@ of
Ccolumbhia, as ﬁeasured By standérdized tests; were of such
cﬁliber as to cause the District's first elected Béard of .
Educéﬁion té issue a diréctive (Appendix C) to earh indi~
&idual schoél requesting tha£ combféﬁensive plans be de-
veioped;for upgrading the educational prégram for all of

( its pupils. It asked that the.planﬁlng process for this
move be used by'each school as a means of encouraging the
healthy involvement of community participants, parents,
students,lahd staff, and that the prodess reflect the de-
‘veloément of patterns for school and community dialqgue.
11l schools were inciuded——those ser?ing communities of
higher econémic status and those serving communities in‘
blighted, low socio-economic, inncr-city areas alike.

' 'Invannouncing shorﬁ—term goals for tﬁe 196©9-1970

school term, the directive asked that each school use the

Q 4

ERIC |
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resources currently available to it at thé school level..

Arcas of needed improvement in which priofities were set

were reading, multi-ethnic stﬁdies, and mathemaﬁics.

Previous Boards have also beeh deeply éoncerned about
bthé District's educational'problems——so much so that a few
yeaxrs égo, a year-long study of the schools was authorized

(Passow, ég;giJ, 1967). It was aimed at evaluating the

;ituation ané déveloping recommendations for "creating a

- model. -urban school system." Tﬁe Passow Committée obsexved

that many of the unfavorable fipdings of the study also

exist in otheyr laxrxge cities but.that ghis fact does not‘
mitigate their impact on the populatiﬁn of the District qf

Columbia.

Among the nineteen_broad areas .for which construc-
tive recommehdations were made were:

1. those which éescribed,tﬁe need for‘the replacement: of
traditional}guidancé procedures by pupil personnel sex-
vices in favor of sexvices e5pécially tailored to fit
‘the District's population; and

2. the nced for the transformation of the schools into
community schsols.

The hope for these schools is that they would collect and

offer the variety of serxrvices and opportunities relevant -
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to the needs of their immedia%e-publics. According to.Pas-'
‘sow (1967), in addition to functibning as centers where
children, youth, and adults might find incentives to study
and learn, these schools would function as neighborhood
gcnters fo; cpmmunity sexrvices; such as counseling, health,
»legal aid, welfare, reéreation, ;nd’communiﬁy life. The;
“would cataly;g-action for study and solution of significant
neighﬁorhéﬁd problens.

While no éingle area of school operation was left
unexamined 5y the PassowICommittee (1267), and many recom=
mendations for improvement were madé in each area, this
writer was especially interested to note that the'Committqé
gave.importance.to‘its disébvery of the fact that: L

The District, like most schooi systems, has no measures
on the extent to which schools are helping students
attain other objectives such as self-concept and ego-
developuent, values, . . . and other "non-academic" but

jmportant aspects of personal growth.

Committee continued with the,observation tha#: N

i
[
-
o

. . . the inability of large numbers of children to
reverse the spiral of futility and break out of the
poverty-~stricken ghettos suggests. that the schools are
no more successful in attaining. these goals than they
are in the more traditional academic objectives.

Documented elsewhere in this paper are examples
in which the literature of the social sciences reveals that

performance in the academic arceas about which the Board of
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Education expresses so much concern is directly related to

the formulation of seif—concept and self-estecem. For several

years, this writer has given considerable thought to the
plausibility of seeking means other than the traditional
ones now used by the schoois to effecf soﬁe kind of "break-
through" in the improvement of reading and mathematical
skills in‘inner;city‘youth by improving the youth's feelings
‘of seif—confidence and self;worth. Tufﬁing to gouﬁséling
theoxry for suggestions aé to how this might be carried out,
this writer found that many resgarchers wexe réporting
favorable pfogress‘in-moldipg and changing certain aspects
of schoolarelated‘behavior.in youth through counseling‘with'
the adults upon whom they were most dependent (see Chapter
I1I, "significant Others"). These adults might be parentg,
teachers,'counselors, or others ;o~véluea oxr designated by

the child himself. 1Iu this study, the term "significant

‘others" refers to parents.

While traditional guidahce procedures have ﬁot been
replacéd in the District as was’suggested‘by Passow (1967),
the initiation of the community school concept in the Public
Schools as recommended and the subsequent promotion of the
writer to administer one of thése schools, provided the

ingredients necessary for launching an experiment with

rs
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significant others_in the learning environment of inner-
city seventh grade ybﬁth. The writexr's only remaining.con—
cern, then, was to kpow how Othér‘school systems were using
guidance services and the community school concept to bol-
stex the efforﬁs of the formal academicians and to help
secure the much desired nonacademic but important measures
of wﬁich the passow Coﬁmittée wrote.

Fi;ét of: all, in the Summer of 1969, by means of
a ﬁugene and Agnes E. Méyer Fellowship, the writér was given
the opportunity to vi;it with key.personnel.in twg%ygﬁémeri—

>

can school systems in cities recommended by Passow (1967)

-

and others as being leaders in the development of the com=- -
munity 'School concept, and, in cities whose school programs
were designated by the United States Office of Education .

as Pacesetters in Innovation (U.S.0.E. 20090, April 1966).

N six~week tour of these school systems revealed that formal
guidance programs directly'affect&ng'all elementary school
children were far from being the rule; that formai guidance
progirams for junior and senior high school youth had not
been affected particularly-by the aavent of the community
school concebt. Notable exceptions were foﬁnd ih Flint and,

Pontiac, Michidgan; philadelphia, Pennsylvahia; New Haven,

Connecticut; and St. ILoulis, Missouri. IHowever, innovations
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in these cities tended to‘be directed towaxrds pérsonalized.
programing and the.reéional counseling team approach in
dealing with the special problems of youth.

The Bethune éommunity Elementary School in Pontiac

- had worked out an eﬂthusiastically'réceiVed prog#am for class-
rbom teachers and all other school staff members to folldw_ !
in thgir atteﬁpt to enhance self—conceﬁt and, hopefully,
elevaée achievement. One of the key figures was the.scho;l
custodian who was very much inQolved in working with the
teaching staff, the cﬁildren, and their parents. Everydne
developed learning activities designed to help the children
feel proud, important, and worthwhile; everyone joined in
stimulating, motivating,'éna praising.

Hazel park, Michigan, had a nation;ily publicized
aﬁd effective systém which requires all administrators to
spend one~half day per week out of»their officeg and in the
homes, shops, and stores of the community. Teacﬁers andf
counselors wére also scheduled so that they too might make .

home visits at which time they discussed any matter that |

seemed pertinent at the time (Hazel Park baily '""ribunc,

June 12, 1968; Natjonal Community School. Education Associa-

tion News, July 1968).

In none of the cities visitéd was there evidence
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6f formal use being made of the extended day portion of the
community school to cgunsel with any groups of sighificant
adulﬁs. Individual school programs tended to adheré to
traditiongl lines; nor had any of the school systems visited’
developed formal studies designed to measdre'the extent to
which they might be helping students attain the important
aspects of pqrsoﬁal growth cited above'byLPaSSOW (1967).
Similar information was sought at a subsequent six-
week C.S. Motf—spohsbred institute for community school di=-
‘xectors in Flint. This writér had the opportunity of par-
ticipating as one Of twenty-~-six éix*week interns from cities
and sections of the country'not répresented in the afOre-“
ménﬁionqd Meyei financed tour. In residence during.the
time of the institute werxe approximately one hundred ycar-
round interns—in'community education. For weekend wérkshops
and colloguiums, there were hundreds of commuﬁity sehool
cducators in attendance. Although the-Michigén educators
outnumbered those from other states at the  special meetings,
tﬁc six-week and yéar~round interns were carefully selected
50 as tolprovide a representative cross section of American
and Canadian cities és well as of cities in the West Indies,
Mexico, and Portugal, on the other hand, it should be re-

membered that Michigan is the acknowledged world leadex in
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the community school movement (Clapp, 1939;_H§§;uﬁd,-1951).
Lecturing at 6ne of the weekly‘cbllbquium;,vthg
princip;l Qf the prev;ously cited.Bethuné Community Elemen-
tary School stated that_he regularly reminded parents and staff
‘thgt'the self-concept of a person is learned; that whether.
or not children and youth learn.that they are liked,.wanted,
acceptable, and capable.depends upon the ﬁhings that happen.
 to thém as well as on the manner in which they aré perceived
by the people who are important in their lives. Because of
this, he reminds them, they can?exeft great influence in
changing oxr devé}oping positive or négativé self-concept
in the young. Moreover, he stated,'he_tells them~that
whether;or not énhancing th;lchild's self-concept results
in an incréase in academic achievement, the'consequences
of negative sélf-attitudes are such that no éarent or teacher.
can afford to igno;e then. Besideé, he went on; tﬁere was
no way to ignore the child's "self" because he could not
lecave it bebind as he entered his classroom or his home.
This writer inqui;ed of individuals as well as of
colloguium groups.concerning their knowledge of any signifi-
cant differcnces in guidance services since the advent of
fhe community school concept iﬁ their areas. Although scat-

tered responses were received concerning the practice of new
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trends in guidance in ééme of their districts, ndne were
report?d which‘would énable their sfstems to measure the
extent to which they were helping students'attain the afore-
mentioned,nonécademic.aSﬁécts of persoﬁai growth.

“Pinally, at a Summer “roundup" (1969) in Flint, which
was attended by forty~seven community school directors and
§upervisors-§s well as superintendents of schools, this
writef learﬁed that in Elmira, New York, the schools were
requiring counselors to report back for late evening'duty~
séveral'evenings a ﬁonth'so és to be avdilable for confer-
ences with'parents who were unabie to see them during the

day.

ﬁationale

Since 1954, published répﬁrts of city-wide achieve-
ment scores have shown, invariably,.that the lowest scores
in the District are to be found either in the high school,
the junior high schools, and/or mbst of the elementary schools:
serving the community in which this experiﬁent.takes place.
First-hand knowledge as well as school, welfare, and juvenile
court fec&rds reveal that mary of the area's youth--particu-
larly the loﬁ achievers—~-exhibit attitudes?and behaviors
tﬁat are indicative of pooriy formulated self—concepts‘(chap;

ter II). Moreover, in the secondary school counseling-
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experience of this writer, some of these yoﬁth have possessed

-

relatiygly high aptitudes‘as estimated by their tcachers
and born out by aptitude and géneral'igg;lligeﬁce tests.
Yet, one recalls with regret the feelings of utter futility
and ineffectiveness of school pérsonnel and parents when
these young peOplé have swept aside efforts to help them
nénlize the value and importance of deveioping thei: latent
potenéials. .Many of ﬁhese youth encountered in latér years
have confess;d that they»would like to haveianother_oppor—
tunity to get a formal education while others actually.have
- returned to finish high school by way of the cpﬁmunity sqhool.
The acceptance of the community schoél by secondary-
school yduth strengthens its positiéﬁ_of holding out a new
éromise in that it includes and provides a wide variety of
services to the 9thgnity virtually around the clock as well
as around the year with the ultiﬁaie goal of insuring the
finest eduéational experiences for children with improved
educational cnvironments in which they might live, learn;
and grow; Given all.the elements cited above concerning the
nced_for a late evening guidance component in the schools,
#nd with tools and pefsonnel available for possible allevia-

tion, this project was _undertaken.
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The Purpose

. The purpose of this study is to examine the extent
to which counseling with significant.adulés (parents) and
modi fying their attitudes, values, and behavior, will mani-
fest -itself in thé Eelf~¢oncept related attitudes and values
of their children. The'purpose includes a desire to'examing
the éffectivcpess of the community school (hours'from 3:00
to 9:60 P.M.) in creatihg for itself an.éhcillaryvrole in
guidance to expand the sexvices of the core program (9:00
A.M. to 3:00 P.M.). The devélopment'éf such services would
make itipossibie to provide for professioﬁal counseling,
not only with the.parents of selected school children as
prop05cd‘in this study, but with any adult who might be
significént in the lives of any child who attends échool
in the District of Columbia--or anywhere. It is believed

that such a supplement to the regular guidance services

carried out in the setting afforded by a community school

and its various facilities and resources would contribute
immeasuraldly to the early development'of,certéin wholesome
aspects of personal growth as described in the recommenda-
tions made by the PaSSOW'Committee (19675. Moreover, it.is
to be hoped that the community school setting would prove
to be especially in&iting to parénté, causing them- to look

'
“

-
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upon the school as a place where living and learning con-—
verge--not just for children and youth, but for them and

for the entire community as well.

General Method

The genexal method used was the pretest-posttest
controlﬂgroup'design (Campbell and Stanley, 1963) described
. . Y. , . ’ *
on page 7 of this dissertation. Shaw (1964, 1968) assumes

that the pubil personnel specialist will work largely--if

not exclusively--through significant adults in the child's

learning environment rather than depending on direct -con-
tact with the child. Proceeding logically, the generalist

approach naturally led to the use of group techniques.

Group Process

In order to arrive at a more valid conclusion regard-
ing thé efficacy of treatment veréﬁs no treatment, two‘types
of group processes were used with two experimental groups;
namely, structured ox instrumented'(Wight, 1965) and unstruc-
tured, or placebo (Wight, 1965; Dennett, 1963; Driver, 1968).
Bach group had its own residonterSGa:ch team of pupil person~
nel specialists consisting of three counselors, one reading,

one mathematics, and, one childhood learing specialist. Both

groups had access to the same visiting resource pexsonnel,
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educational equipment, supplies, materials, and instructions

for engaging in nine different typés‘Of experiential or
xole playing'exercises designed to help them understand
better how to understand and work with their children. It

L ]

was the mannexr in which these resources were used that was

different.

Thc‘SFructured'pr Instrumented Group

This was a task-oriented group. Each parent was
asked to pledge himself for the period of the experiment
to give up, if need be, a part of his own regular pattern
of behaviors in orxder to accomplish the all—important ta;k
of modifying in their children'cé¥tain undesirgble'self-
conceptifelated attitudes andlbehaviors and of developing
nevs awarenésses. In 6fder to accbmplish this, parenés had
to be helﬁed to understand how to function effectively in
two areas. The first was in.the area of identifying and
dealing with‘their children's préblems of personal and social
édjusthent and the second was in the arxea of practical in-
volvement in matters pertaining to théir children's academic
progress. |

mTo facilitate. the latter, the reading and mathéma—
tics clinicians and the ;pecialist_in childhood learning

difficultics worked jointly with the large group of sixty-one
l
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~-sometimes entering into exchanges with the entire group--
always dividing them into smaliér‘wbrking groups of varying
sizes according to the'magnitude of the task fg_be performed.

To effect more specific modification of parent bé—
havior as well as to aid pérents in the idenfification and
method of coping with personal and adjustment problems,
cach of the three counselors was assigned twenty or twenty-
one pércnts which he divided into smallér guidance groups.
This arrangement, in turn, enabled parents to return home
and, with improved enlightenment, wo;k with tﬂeir child (Ehe
subject) on a one~to—on¢ basis. - -

The entire teau igvolved pavents in the total pro-
cess of -collecting as well as preparing the instruments
used. These instruments consisteé of éral and written in=-
structions, informatibn; éndlaséighments; questionnai¥es and
checklists surveying parentAl attitudes relevant to various
school ser&icesAfor their children; publications of the ™
"hand-out" gnd paperbaék book variety, films, and other
audiovisual waterials qnd eguipment.

some of the instruments mentioned above were used
by the counseling team as unobtrusive or nonreactive mea-
sures in tﬁat vhile the instruments always pertained to some

pupil-related problem, parent responses and degree of

b
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involvement were used as physical evidence and secondary
data to enable the reéearch team to kKeep abreast of how
parents were feeling about the prog?ess of ﬁhé experiment.
The zeal-with which parents threw themselves ihto carrying
out their assignments and trying out what had been discussed
was a reai indication of what they thouQBt about the pro-

dect.

The Unstructured 6? Placebo Group

Unlike tﬁe structured group, the unstructured group
had no specific guidelines. It was not task oriented.
Parents tendea to substitute informal discussion for action,
albeit they obviously enjoyed the social'interrelatibnships.
Membéré’were not invited to be actively involved withvtheir'
counseling team in developing any kind of procesé fdr their
Qroup. Their counseling team did not initiate. Given iden-
tical resourées with the structured group, they-were thrown
on theixr own to.invent their own process. Given the same
content, they vaiously needed more'professional guidance
in making the best ﬁse of it. Howeve?, their counseling
team was always available and ready to supply whatever hélp
or clafification_members of the group might reQuest.

Their counsclors served as observers in that they
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kept very‘stricﬁvnotes-which‘yieldédlvaluéble information

concerning the characteristics of'the group.




CHAPTER II
REVIEW OF THE LITERATURE

Self-Concept Formulation

Scholars in the behavioral and social sciencéé gen~
érally‘tend to agfee thét self-conceét formulation and de-
velopment in alli its ramifications is a process of simul-~
taﬁeous reflection and observation takipg place on’ all lev-
els of ﬁental functioning. binkmeyer (1966) refers to the
aforementioned prbcess as one of "becoming"--physically,
socially;‘emotionally,'and as a total peréénality. He states-
that research in child development points to the importance
of the counseloxr's being aware of as weil as-considering

ﬁét only the normal develgpmental'prqblems of childhood but
of the serious adjustment difficulties as well; that because
of tﬂe cqunselor's acquaintgnce witﬁ and understanding of
the basic and specific needs that relaée to the.guidance
process of children, the counselor would recognize that

he needs to work with the significant adults in the child's

life.
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The géneral iiteraturelqn the topic reveals that
self~concept formulation has been applieé with increasing
fréqupncy fo education theory and practice. The views of
some behawioral scientists have already been cited. Others

who subscribe to these views and who are seeking to deter-

mine to what extent a child's conception of @imself,affects

his adjustment or lack of adjustment to school, report as

v

follows:

Values that Deifeat Learning

.Lafferty (1968), in an a&dfess to a national con-
vention of junior high school principals in Detroit, stated
that his'reseérch aloné Qith that of the U.S. Department
of'Pﬁblic Iiealth, and othefs, revealed that even schools
are often conducted-in ways that ¥einforce, and at times

actually create, an atmospvhere in which poor or unhealthy

. self-concepts are maintained as well as developed among

children. He termed the policies that unknowingly allow
this as "valueés that defeat learning." He recommended con-

structive approaches that differentiate positively between

personal worth and making honest mistakes in areas of learn-’

ing and living.
Hutson (1956) cites sevcral instances in which the

school contributes to maladjustment as follows:

i
.
i
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1. Studies Showing the Personality Effects of Failure
in School '
Hilgard (1956) experimented with two groups of

childrxen in the intermediate gxades, comparing their

levels of aspiration. Those who were usually successful
achieved neaxr to their usual performance ox better.

Habitual failures tended to deviate widely in one or

the other direction. Some set their goals below cur-

rent achievement. Others set goals so high as to be

definitely unrealistic.

From these studies, Hutson states that the conclusion was
érawn'that fgilure in échool is a major catastrophe to many
children and that general maladjustment is a‘fréquent con~-
seguence.

In other instances, Hutson (1956) states:

2. Punils Who Are Socially and Academically Frustrated
Leave School - "

-A number of mothers who said that their child haad

left school because he "didn't like it" finally explained -

with great reluctance, "We couldn't dress him like.we'd
ought to and he feclt out of it. . . ."

3. Delinguency Related to School Experience

Dollard and his collaborators (1954) say that frus-
tration always leads to aggression. The aggression
may take various forms, among which are those classi-
ficd as juvenile delinquency. From various angles,
school life, work, and play bring .frustration to some
pupils. '

Writing.in School and Society (1959), Kvaraceus,

in bhis article entitled "Delinquency--a By-Product of the
School?" stated that-the'implicafion of the school as a

causative factoxr in juvenile delinquency must be accepted
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as altogether probable.

In anothex acéounf, Hutson (1954) tells of a juvenile
.court judge of long experience and excellent standing whose
article, "Some Tested Techniques in Teaching Delinguency, "
appears in an educational journal. fAccording to the judge,
.from his hearings and his study of the cases that come to
his court, hq.had learned of the following "techniques":
name—;alling; ridiculingnthe child; embarrassing him; coﬁ—
paring him unfavorably with another; shaming him publicly;
unduly mistrusting him; allowing the.other-éhiidren to make
fun or take advantage of him; repeatedly imposing tasks too
difficult for him or unsuited fér his capacities; failing
to prov;de at least an occésional oppdrtunity for him to
achieve or create or, if possible, excel: ﬁailing to provide
adequate opportunities for friendships, self~expfessiqn{A
recreation, and adventure; impair;hg his sensé of security
of belonging; being lax or inconsistent in maintaining dis-
ciplinc; regarding the maintenance of discipline as an ad-
versary proceceding; such as, "Teacher vs. Pupil," instead
of a joint cnterprise.

Hutsén (1954) tells of another, who writing on the
basis of twenty years of experience equally divided between

public and prison educational work, gives pertinent examples
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of the employment of some of Judge Alexander's "techniques"
as he gleaned them from boys in correctional institutions;
such as;

The teachexr tried to make me wear better clothes
like the other children. I finally told her to go to
hell and walked out., I swore then that I would have
better clothes if I had to steal them and I did.

I had a stutter. I was put in a class with a lot
of screwballs. My pals kidded me. I quit.

Hutsén (1954) says that it is. axiomatic that causa-
tion‘in juvénile delingquency is almost invariably multiﬁle.
Many foxces iméinge upon the child and aécount fox his be-
havior;" The school is one‘oflthese forxces. The’home is
another. 1In addition, othe; important contributing forces
to juvenile delinquency are neighborhobd; business, énd
othex soqial institutions.

Still others writing their view of how a child's

conception of himself affects his adjustment or lack of it

to school report as follows:

The adequacy of self-concept attitudes will have a
deternining influence on the degree to which optimum
use is made of native endowment (Snyder, Jefferson, and
Strauss, 1965). C

Deficiency in self-csteem may be a significant de-~
terminant of underachievement (Walsh, 1956; Bruck and
podwin, 1962).

There is a congsiderable body of evidence that indi-
cates that the child with a poor self~concept, compared
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with those who have positive self-concepts will be more
anxious, less well- adjusted, less popular, less honest,
and morc defensive (McCandless, 1961).
Guidance services-~-the expert in child development,
the counselor--owe a duty to these children, their fami-
lies, and society, to change their environment that they
might 1ift themselves out of adversity lest it be passed
on to their children and their children's children (Fullmer
and Bernard, 1964). '
Regarding the paraphrases and statements cited above,
it is this writer's opinion that inasmuch as society intends
that the school should serve as a meliorative inflﬁence
in discouraging attitudes and experiences that lead to maladjust~
ment in children, the home and parents should cextainly be
aware of the problems that arise from time to time in the

schools to understand what they can.do to éoqperate with

the school in the job which society has handed it.

Innex-City Cownunities

The challenge £ound in'thg‘report of the Passow
Committee (1367) is also responsible.for the selection of'
an inner-city community in Which to .do this study. Tﬁe
committce's findings are stated thusly:

Unlike wmost Jarge city systems which have a core of
"slum" schools surrounded by a wmoxre affluent ring, the
Digtrict has a predominance of so-called inner-city
schools. These schools include large concentrations
of cconomically disadvantaged children, a largely

N
) |
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re=roo asteo il crion, o nhredominnnlly Nearo
stoll Joie) oonud v oo over-nged and inodoguate Cohool
bus: 3o o, i inappropriale anterint:s and prograws,

5he Zotlooing observation concerning juner—city noebo ol

b}

was nes hy Jho pancl oon Bducational Rescarch ood Develon-
ment, President'c Scicnce Advisory Cormnittece {1966)

Yhi convcoernence of nuch scheols across the notic
)

is thit adodorcents doport o . . LlY=prepared 1o Jow

satis/»ing, voceful lives, or to porticipote successfully
in the cownanity.

The Pancl concluded its judgmont of such schools by
ohsexvine that by ali khown criteria, the majority of urban
and rural schools are failures.

In an evaluative stady (Bolden, et al., 1966) of
the high school cerving th%’inner~city community selccted
10 this experiment, familial and socio-ecconomic data for
this renort was obtained from questionnaires answered by
637 boys and 836 girls. TFindings for the scliool and com—
munity cecgment were in surprising agrcement with and were
supportaed by the Passow Committee's (1967) city-wide find-
ings for all low-income arcﬁn. The findings were also in
agreencnt with‘those of other social scientists as follous
such as Ioarrington (19262) who, as a rezult of extensive
resecarch, obscrvaed that gencerations of one fanily live out

theiy lives in the "culturxe of poverty."™ 4he Bolden, lughes

(1.9G6) cvaluative report shous that a Jorge number of fomilices

ERIC
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appear to be caught up in the struggle for the simplest
of creature comforts. Other responses on the questionnaire
used to prepare the study indicated that many of the fami-~
lies will not cven venture heyond listening to certain radio
stations or viewing limited type programs on cexrtain tele-~
vision stations,
'Considexring the narrow confines within which these

. ’ , . . Q !

people appear to live, this writer wonders what must be the

quality of the esteem in which they must hold themselves,
. {

especiallly when there are so many media through which thley

i , '
can be made aware of the differences bhetween the way they
live and the way others live.

Although Erikson (1968) repoxts that rescarch has

led him to believe that there is ample evidence of inferiority
feelings and rorbhid sclf-hate in all minority groups, with
blacks not excepted, HDarvington (1962) and others affirm that
the culture of poverty harbours differential social motiva-
tions as do other sub-cultures. Through the proposed experi-~
ment, therefore, this writer expects to appeal, through por-
ents, to those traits of character that might exist in the
children which support thew against demoralization in spite
of their low socio-cconomic status and conditions of poverty.

This writer fecels that although mans arents might not know
_ s ¥ p C
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~how to adapt {o new shifts in the nation's economic struc-

turc; wmay not boe pdlL!CL wly oxiented to so-called cultural

pursuits and higher cducation; there are many who arce hard-

working, yrsspectable, and ambitious for their young to re=-
main that way, at least, or better, to rise in the woxld by
cking the skills necessary to gain a higher social level

than the family currently enjoys.

Cevenih C]mﬂﬂ Youth

.,

Seventh qrad youth were chosen because tﬁéy_rcpra~
sent the youngést age group on the levei (sccondary) to which
this writer was restriéted foux admini‘ trative réasons.
Morcover, this age group (L2 to 15) is well known as one of
the most &ritical and painiul stages 6f hﬁman development
(Plocher, 1966). According to Blbchor, ﬁhis pericd includes
that transiticnal developmental and chu110nglng stage when
loter childhood giveé way to early adolescence; when the

resurgence of drastic physiological changes of many types
pfoducos a profound "diseguilibrium" in LhOLl lJVOS; when
noew wnd xv1qntcn3nu clusters of social role expoectations con-
front them that arc difficult for them to cépé_with and
close to impossible fox thow to clascify. Their sociai’world
bccomcs_rmpidly morae cowplex.  They mast master new tasks

involving concepts that have a direct hearing on how they



sce or identify thomselves (Wrikoen, 1950; Blochor, 1966:

liavighurst, 1952). Aside from . the dangers of the development

[

of fealings of inferxiority and poor seclf-concepf: at this

o}

trangcitional stage, thore 1" the all- 1mnor‘“nt conflict
between identiity and cvole confusion (REriks on,.lQSO).

in this writer's opinion the fact of moving from
“an elementary, school bniiding Lo a junior high school build-
ing with cighth and ninth grade youth will necessitate the
seventh grader's integrating nevw r»oles, castingroff old
dependencies, and establishing new values. The overaged

seventh grade youth will neced even more help which an under-

to this

D
o
“»
N

standing povent can give. Erikgon (1950) ref
pexiod'as one of "identity crisis, " with the most critical
phase of this procc”“ heing % hn developrent of a sexual
identity.
The research of Piaget (1929) has increasingly
attracted the atLerhﬂon of American psychologists'iﬁ that
it shows that during preadolescence, the child begins to
dovelop a concept Qil self quite'dl inguishable from the
outer world. Pricget concludes that this is the time when -
the clarxification of feelings, nonczpts; attitudes, goals,
ancd an und“;utannqu off selfll would be nmost significant.
Peters.und savvwoell (L859) statce that the developmant:

ERIC
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stage at whick the youth bogins ﬁavinq Concerns about'his
identity is a very crucial one; occurring in the stage of
'prc~adolcm¢cnce under study. They call it a time when the
youth secks to clarify who be is, what hiz role in socicly
is; and how he is seen by others. Théy further state that
confuszsion is fostered in the miﬁd of the yoﬁth by his‘being
Froated like a child bﬁt being expected to cxhibit the be-
havior of an adult.

Dinkmeyer (1266) says that the desire for identity

h

Prgr. S e
o BAmiaar-

can be cvidenced by adolescents in their customs o
ity of dress and behavior or assumed gestures or talk that
serve Lo cause olhers Lo know Lhey belony to this or to that
group. That this éontinuai need for a sense of identity

is carried on into adult life is shbﬁn by the conformity

of both wmen and women to changing fashions, hair styles,

and the like. e points but_that this need is further demon-
" strated byvtheir‘affiliation with.lodges, clubé, sgrvicé
organizations, and professional brganizations.

Dinkmmycr gocs on to say that dpriﬁq the adolescont
period, tﬁim stagé of identity hos many nuances heocause of
fadicai changes in body sizmc and shape,  the influence of
physiological chaﬁqé on buman desires, the confilicting values
which physicul change perpetratoes but which the morcs of

o i
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socicty say must be curtoiled, and the looking forward to

adult life with its great divexrsity of conflicting choices

and actions.  Tha entering seventh grade youth is at the

P

threshold off these developmental sféaes and is considered
by this recearcher to be an ideal subject because of the
possibiliics of follow-up for the duration of hisfgégy in
the area-juﬂior and senior high schools, and thus throughout
his pﬁﬁortul changes.

According to Buros (1940, Thirxd, Fourth, Fifth, and

Sixth Mentsl Measurament Vearbooks) a sense of_peréonal
worth, sclf-reliance, and fecelings of belbnging with and
belonging. to are among the pexrsonality variables that have
been identificd as indicators of the guality of one's self-
éonccp#; Thaese indicafars aloRg with others will b¢ moa-
surcd in this experimeht and pretest-posttest differences,

! .
if any, will be noted,

In view of {he soeriousness with Which behavioral
scicn“istsfview this trmnsitiénal stage of pre-adolescence,
this writcr BOL the’child as boing qreatly in need of help
from his home and hig barcnts as wvell as from'thé scﬁool
as he is. faced with coping wiih the many.dimeﬁsions of his
éxpcrioncc 1eading him into this now developmental stage

where cocial, academic, and other pressures ore differont.
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Community School Couwnscling

To date, the guidance scrvices proposed in this

“study are nonexistent in the District. When this study was

initiatgd, there was no xecoxrd of the existenqe off services
specifically desianed to help students attain the objectives
of self~concept and ego-development by counseling with their
parents during the eveninq hours of the extended school day
(COmmﬁnity school) . The term “community school. counseling”
as used here refers to counseling services which should be
availablé in. the extended day'porﬁion of the community schooel
program because the very philosophy bohind'ﬁhé-devclopment

of the community school concept dictates that guidance and
counseling is an important sexvice fhat should be found

in these schools thsc acoxs are open at least fourteen hours
on week days as well as part of ﬁhe day on Saturdays. Since
the nature ofAthe scﬁool as gn inétitution will depend on

the naturé off the socicfy (cbmﬁﬁpity) which createé it (Blo~-

cher, 19606), the writer feels that a great challenge is ex-

tendoed to those who are signifiicant in, the learning environ-
ment of children but who, forxr many rcasons, cannot availl
themaelves of quidance scrvices which might or might not

be available in the core program of the regular school day.

This study, then, is a challenge--an invitation to parents
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1
and commumity to agck for, insist upon having, and utilize

the developing and flemible community school and to moke it
a powserful milicu in which the pextinent wants and needs
of all mighi be met.

N

An carly writcr on the subject of community schools
in action, Flsic RrRidley Clapp (1939}, once an assistant to
Joln Dewey, describes the community school as an institution

that mects @3 best it can, end with everyone's help, the

urgent necds of the people because. it holds that-everything

"

\.

that affects the welfare of the children and ﬁheir familics
is its‘concgrna In answering the guestion, "Where does
school end and life outsiQe begin?", Miss Clapp étatés that
there is no distinction between them. She further states

cthat attempts should not be made to "sell" the community

what it alrcady owns {(the school); that instead, the com-

&)

munity should be helped -to understand what its possession

are and bhow to get the most farom thon.

Significunt Otheors

ety

\ ) )
A national survey of guidance services in elementary
schools (Smith and Eckerson, 1966) rovez™s that of 5,504

usable questionnaires received from clementary school prin-

cipals selected from 54,419 school plants by random sampling,

O
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with parenits, with teachers, and with children—--in that
order--ac thn top thréc amoneg the.six most importﬁnt funce-
tiona‘o{ a child developwent consultant (counsclor, school
psycholouist, ox school social worker). cConsulting with
parents yeceived highest priority from 92 percent of prin-~

cipals in both advantaged and disadventaged areas, as
against 78 percent of principals in comﬁunities of average
socioccononic status.

.

n his monograph, The Funciion of Theory in Guidance

-t

0
=B
o

Programs, Shaw (19682) sketches out the theoretical bas

for program operation with significant others. 0f the {wo

¢

focuses which he proposes, dircct and indirect, the latter

is considered ideal for the purposes of this stud . Althouuh

each focus allows for gencral prevention, eaxi, identifica-

tion and trcatment, and diagnosis and therapy, it is the
indifoct’focns which also ﬁllows for improvement of the edu-
cational environment eitbex for all of the childrcn,‘most

of the children, or somé of the childron through consulting
with othoers concarnipg their ngelogmcntal problems.

Dreikurs (1959) concurs with Shoaw when he sets forth

e \

the notion that if woe are to change the child's environment
so .that ho cdn properly discover his potentialities, acquire

A realistic approciotion of his asseots and limitations, and
t1 _ '
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selt certain goals, we must work'intonsivgly Qith parents
as well as Loachcrs. ﬁo einphasizes that contact with the
signifiicant adults is directed at changing their behavior
and thus the child's perception of self and human relation-
ships.

Eripressing himself in the phenomenolbgical terms
espoused by Snygg and Combs (1949), Rogers (1951), and
Gtherg, Erilson (1968) observes that the chill judges him-

self in the licht of what he perceives to be the way in

which others judge him in comparison to themselves and to

a typolegy significant to them. Ie goes on to say that
at the gsame time, the individual Jjudees the way others judge

him in the light of how he perceives himself in conparison

“-to them aond to types that have become relevant to him.

Erikson deems this process to be unconscious, for the most
part, except where inner conditions and outer circumstances
combine Lo aggravate a painful ox clated "identity-conscioug-
ness." He says that this process is "always changing and
developing . . . hecoming ever moxe inclusive as the indivi-
dual grows awarc of a widening circle of others significant
to him, from the maternal pexson {0 'mankind.'"

Joan J4. Erikson (1S66) adds that this process doos

not end until a man's powers of mutuwal affirmation wanc.
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prilkson himﬂcif (1L9GB) reitcratés what so many others
have said, when he points cut. that the aforementioned pro-
cess has its normative cricis in adolescence, and is, in
Tmany ways determined by whgt went before. just as it Qill'
determine much that follows. It is obvious that parents
>

ingvitably will have exerted great influenco o a major de-

gree on what transpired in a child's life before he entered

0]

this stace o

development and they will inflaence what fol-
lows, even if in lessér degree. For, as Diﬁkmeyer ohsexved
(L9666, 1968), there afe inevitable denendency factors that
prevent the child frém chénging certain things in his environ-
ment, with his choices heing limited in texms of-rest;ictions
placed on him by adults.
ﬁarentsAhavé:bcon cﬁosep as the significant others .
in this Stﬁdy because, anqng other reasons, tﬁe one trait
tha% characterizes and distin&uishes parents as a group is
Jove for thcif children and the feeling that their child
is “"the most préciocus thing in the world" (Peters and Farwell,
1967) . while this q;gtgmcn§.may'pe'prgeaih.prénqipgl{_this
writer is particulorly mindful of evidence which points to
the fact that although the majo;ity of parents might love
their childfnn'withicare and respaect, parental intorcét in
children v&rims with tha;pnrcntg"ﬁubcultural forces. Radin
o o :
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and Kanii (1265) found that interesting diffcfchces existed
between foriy~four culturally d0pri§ed Negré mothers and
fifty middle class Caucasian mothers of very yocung children.
(this wriitr wishes the co@uarison hight have been made
[l
between lower and wmiddle clgss groups of a single race, with
subgequent comparisons being made between like groups from
dlt 1t races.) \
Though it might be said that teachers and peex qxouv

exert strong influénccs.qn the relationships that exist be-

tween a child's self-appraisal and others'

evaluation Qf him,
Brookover and his six asgodiétes (1966) found that infiuencos
gxeitcd by parcnts' positive communicaticn with théir“chil~
dren were noticéably strong., They found that communication
from cxperts. and counselors did not have as significent an
effect as with parents on cithex of the variables (self-ap-
pf“ sal and others' eValuatioﬁ of him) mentiongé“abdvé.

They did not weasuxre peer éroup influences and for purposes
of this studyt-this measurement was not céﬁsideredAbccause
itpwas felt that entering seventh grade childien are at a

[ . .
point in their development when these relationships may not

be as significant as relationships with theirx parents.

The Counseling Mothod

n

Small group discussion accompanicd by multiple

Y
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- counsceling wag scleclted as the counseling methed most likely

to achieve a ﬂegrcc of success with parents. Whenever it

is indicated, instruction is also involved. Usc of.this
mothod will facilitate o great deal, of interchange among
parcents. Whey will e cencouraged to discuss such matters

as_ the importance of allowing the child as wuch freedom as

is reasonobly possible so that he might nake mistakes fron
which‘he can learn without-being.shamgd or aibarrassed.
They’wiil be helped tO'recognize.the rehellions, the moods,
the fads, and the crushes as the.symptoms of growth that they
are xatﬁer than the dire ﬁredictions of: disaster that'they

sometimes appear to be.in the eyes of over~anxious and,

many times, uninformed adults. ¥ *

There have been studics and reporhs thch‘discouﬁf
tha effectiQQnmss of group counselingvpyocedures. Wartérs
(1960) cites survey reports and descriptive'accoﬁnts of
school practices which indicaté that in many échools, the
vaxrious parts of the "group work program" (class and non-

class) are so loosely related, the workers' efiforts so

poorly coordinated, and their methods and objectives so

inconsistant that the contzibution of the group work program
to tha long-range goal is far less elfective than it might

be under different or wora favorable eixcumstances,



Goldmanv(1962) obserﬁcs that gfouﬁ methods of guidnnccAand
coﬁnsclinq saem to have cxperienced the mpst notable fail-~-
ure in scheols. e cites the failure of group activities;
such as, Fonreroom guldonce, occupations units in classgs,
and other spccial groups. Some veasons given for failuxe
are lack of interest or ability on the part of teachers,
inadeguate supcrvisibn of group leaders, oo large groups,

~and the like. .0On the OLhOL hand, the litcrawure is also
replete with éyidences.of the effectivencss of gfoup pro-
cedurcs in certain circumstances. Accounts are given by the
two aforementioned authors (Warters, 19G0; Goldwman, 1962)
aleng with othors (Rennett, 1963}'Driver, 1958, Goldmaﬁ,
1962 [pgil: otto, 1962; Peters and Shertzer, 1967; Blocher,

!

: 1966; Bowcxr, et al.,'1963 ERIC EDO36921L, REC0048%4, 1969;

Jickobaugh, et al., 1969; Bijou, 1968; Miller, 1967: Shaw,

1068; and Garneski and Spector, 1966).

Develommental Goals

An unubLlyanq ciphasis in Group J sessions will be
on.fiQE-seté of charactoristics (Bibchcr,‘lgéﬁf'ﬁﬁich are
thoﬁqht‘to be relevant to the coffective pergsonality. ‘heir
xistence will be made known to Group 2 palenbu. They are
categorized here as foll@ws:

1. :CONSISTMHCY - Tﬁis=elcment, ﬁloqhnr hooes upon a well-

Qo '
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inﬁegratmd seﬁsc of porsonai identity that gives dixec-
tion and unity Lé behavior,

2. COMMITMENT - This element implics an ability to cowmmit
one's self to goals and purposces, and on occasion, scelf-
tfansccnding values that give meaning anﬂ purpose to
one's life, thus prctecting him from "existential de-—-
pa;r.”éﬁ'

3. CONTROL - This quulitylenablqs on¢e to ke vffective in

coping with frustration, awmhiguity, and hostility.

4. COHPETEQCE - Cqmpctence enables one to master his con-
vivonment within the limits of the possibilities avail-
éble to hin.

. CREADIVIUTY -~ Tﬁis ﬁuality renders a pefson capable of
thinking and behaving in original and divergent ways.-

This writer fcels that the‘fbregoing clusters have
merit because.thoy con bc.iliﬁstxated by image builders,
réle modcls, or referenceﬁto actual lives and at the same
time they are so synthoeuized that 3ounsél§rs and parénts

can themselves concepiunlize the synthosized factors which

Blocher (19G6) prescento. 0r, they way group £hem in ways

.that have morxe meaning for them.

Jiosts Meayly Relobeod Stady

m the aren of ulilizing pupil perconnel specialists
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in dSb‘”thﬂ significont adults in the child's lcarning on-

vironwent to hocome more effective in theinr particular role,
the literature shows that what m1qht he considered the wmost

crucial work in this area were the studics adwinistered by

the Interprofessional Research Commission on Pupil Personncl

e

S Services {IRCOPPS) under a grant from the National Insti-

tutes of Mcntal Ilealth (8haw, 12G8). &haw, who directs the
Wes 1w1n Regional Center of IRCOPPS at Chico rtate Collcge,
Chico, California, fecels that as an approach to a phllo sophy
of pupil personnel services, this approéch stands in con-

trast to that philosophy which emphasizes a remedial-thera-

peulldc approsch.

The similaritics and differences between what Shaw

reports and what this writer proposes are shown below.

Shaw Raports Thot ' This Vriter Pronoses
1. Working through sicnifi~- l. To dﬁvelop a mocdel for
cant adults is not just an ancillary core pro-
another task for the pupill gram guidance sexvice
personnel gpecialist (in - which will operate in
the core program) but a the cxtended portion of
primary function, ' ' the community school day.
2. Jiis suggested approach 2. To work, in this study,
doos not completely ig- with the ehildren only in
nore dircct work with the administrotion of pre-
children in milieu therapy. and post-treatment tests,
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Sheaw LYoportas

Paroents of [iret, sev-

enth, and ninth qgrade
youlth were counscled the
first year. Counsaling
with parents continued
the sccond yvear and

also coun—
Yoy,

tecachers wore
seled. the second
A punil personnel proaram
oricented in this jlcchon
would make the staff avail-
abhle to individual wenbenrs
of the teaching and admin-
letrative staffs and to

school groups and commit-
tees intercsted in learn-—

measucrencnt out-
of articu~
like

ahout:
probleins
and the

ing
comes,:
lation,

Parent participation was

considorably lower Lrom
minoxrity ethnic aroups and

lower socio-cconomic groups

and theze groups tended to
view with suspicion the
school's motives. They
aiso tended to respond more
to personol contacts than
to the written woxd.
Parents tended to substi-
tute discussion for action.

4

G-,

Phias VWritoy

Pronoses

To cownscel only parents of
inner-ci seventh grade
youth for this study.

4.‘,

To cextend these scervices,

as a follow-up to thig -
study, not only to parents
and school personnel, but

to any groups of adults
from the community-at-—
large who are significant
in the learning environ-
ment of children.

7o follow up initial let-
ters with personal con-
tacts at the beginning.
To organize clusters of
parents within a neighbor-
hood and within a counscl-

“ing small group with a

chiiin of parents res pon’1~
bile for disseninating
information. '

To institute a behaviorx
contract requiring parents
in Group L to sclect a
course of aaction after they
hove worked throuvah & par-
ticular issue and to report
on success, fallurxe, or
Proyress

g
LTS
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10.

tion.of fathers. Othorwic

Shaw DNopori:s

In the crxperimental
schonls, all paronts of
children in a grade (1,

7, or 9) werc inhwvited.
Parents of both noxrmal.
and subnorxmal childyre
particinated indiscrimi-
nately in the same groups,
Jearning much from each

other.

The only criteria used

for grouping parents who

participated in discus-~
sion was convenience of

mectlng time with mectings

being held almost exclu-

sively at night in an ef-

fort o include parti
4o
i
sessioens were held in the
daytima.
Five school districts par-
ticipated with 4) pupil

personnel specialists, in-
cluding coun: nelors, school
" pasycehologists, school psy-
social

ChOmPLflStJ, school
worlers, school nur":s, and
speech therapists.

Focus on discussions wan
on'parcntsf normial cone-
cerns about their growing
children's educational do-
velopment; discussions of
})olyvy or criticisms of
speciiic somne .
wexae not allowaed.

school pe

8.

WO

10.

improvement of

This Wrbitor Propones

To disvoagard achicvement
and intclligence test
scores in the sclootion

of subjcats in favor of
working with parents whose
children are achioving he-
low ayade level in rcading
and mathematics and whose
self-concept scores (Ton-
nessce Soll Concept Scole)
are lower than normal.

AlLl.sessions will be held
betweon the hours of 6:30
and 9:20 r.M.

§No] include six scventh
g ade counselers, two
reading cliniciansg, two
matham iicn educatienal - .
specialist two childhood
learning 5peciéli¢ts, and
the writer (as coordinatorx)
who will be the resident

pupil porsonnel specialists

Also included will be nre-
source people Lrou the

‘schools and from the com-

munity as ‘well.

»
diSCL"“JOH on the
“elx~ooncept,
aspirational levels, and
acadeonic performance levels.
Rither to answer guestions
that porents might have on
gole L policey, got the ans-
W oy arrange (continucd)

To focus
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Shaw Renorxtn

All participating consule-’ 11.
tants were carcefully in-
structed to wmake every cf-
fort to moaximize parental
participation. ¢
A series of four weekly 212,
hour-long discussions wexre
held with ecach sescion
lasﬁing four weeks with
interested parenits invited
"to return- for as many addi-
tional four-week scries as
desired.
A limited amount of data 13.
was supplied, presumably '
because the experinent was
not yet complete.

Shaw (1968) reports that

He states that in one

high school,

This Writer Rronoses

for parcnts to have ses-
sions or audicnces with

the school official ox
other staff member who

can answer.

To <‘L1Lh_ ture and instru-—
mént process for Group 1;
"o allow Group 2 the free-

dom of choosing its

rection.

own di-

To run cxperiwment for thir-
teen weeks with experimental
groups. To-invite control

group parents and- any others

_intcrcsted tonrcqistor for

ol

essions on the quarxter
qybtem. '

To supply Ffull data con-
cerning impact-of experi-
ment on pretest-posttest
gains in awareness of de-
sixable adjustment techni-
ygues,

parant response was over-

more parents

res p@nogd than could be handled by the school's cong u]*“nts‘

that in 2

junior high school in

a low

sOc¢i.0~cconomic ﬁroa,

the principal predicted that not one parent would show up.

In the fiveot year,
par

~ates

fifty paroenis

ticioated; in the recond yesr

of children in

- heo

that school

nusher incrcascd. Jle

that -though there werce wide differences in participation
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from community to community, parcents from all socio~econo-

mic strate were interxested. e makes special note of the

fact ihat participation was as heavy at the sccondary level
: ¥ Y A )

(where parents are usually said to be less interested) as

at the e]omentary level.

Shaw's comporigon of the children in three juniox
high schools whose parents‘partiéipaped with childfeﬁ in the
three.junior high.ﬁchoolé wﬁose'parénts.did»not participatc-

«

\

tended to show chaonges clearly in favor of children of pur-

ticipating parents wilh rospect to grades earncd, excuscd

absencaes, unexcusced absences, administrative referrals, and

guidance referrals.

According to Shaw, reactions from parents regarding

\

their group counseling expericnce were overwhelmingly posi-

\

tive and in such degxree that they cannot be, written off as

halo effect (WASSP, 1968).
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STATEMENT OF THE PROBLIEM Z‘a].\l'D
RESEARCH HYPOTHESES

: ' The Prohlem

Tho problem is to determine the effectiveness of the
generalist approach (comseling with significant others) in
community school counseling when it is used for the purpose

S

improving awareness of desirable self-concept centercd

of
personal and social lifle adjustment tGChdJuU“b in 1nnnl~c11y

eventh grade youth., - It is suggested that the achievement‘

\

i ~
of positive results in scelected self-concevnt related compo-

nents (Tablcs 1 and '2, pages. 52--55 and 56~58, respectively)

— -4 B e Ui S

should also yxo]d c01roﬁnonﬁan rosu]tg in the broadex and
more general arcas of pe:Sonal and saocial adjustwent (T ble

L and. 2). S | '

\

i3 ' ' _ : o
. Belected self-concept rcelated components arce under-
scored in Tables 1 and 2.

_ 51 i
ERIC

PAruntext provided oy enic [
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TABLYE 1

- NATTURE AND KBARTNG OF SCORES ON THE

TERRBELS

Bl SELE-CORCIERL SCALS

Scalo

High

Low )

1. SEILF-CRITICISM

Mildly dovogatory
statenents that
most people adinit
ds being true for
thera., -

2. TRUEB/TPALSE

A measure of re-
sponse set ox :

Can indication of
whether ox not -
the subjcet's ap~
proach to the
task invelves any
strong tendency .
to agree or dis-
agree regardiess
of item content
(Fitts, 1981).

3. CONPLICT

Highly corre- .
latod with the
/1 Score. Mea-—

S sures axteont to
which an indivi-
dual's responses
to positive itoms
diffexr from, ox
ceonflict with,

tivae items in the

same arca of sclf-

perception.

his
respounses to nega-

Denotes normal,
healthy openness
and capacity for
self~criticism.

Indicates that the

individuanl is B

.
achieving @eolf-~ 7
chieving selif

definition by fo-
cusing on what he
is and is relative-
ly unable to accom-
plish the same ‘
thing by eliminat-~
ing or rejccting
what he is not.

Plus (+) scores in-
Aicate over-affip~.
mation of positive

~atiributes.

Denotes defen-—
siveness. Sug-
gests P Scores
artificially cle-
vated by defen-
siveness.

Means the exact

opposite of high.

Mid-xonge scores
indicate that the
subiect achieves
self-definition hy
a2 more balanced
use of both ften-
dencies--affiraing
what is self and

eliminating what is’

not,

Minus (=) Scores
indicates concen-

“tration on elimi-

nation of negative.

¢



Tabhle 1 (continucd)

Scale

High

" Low

4. TOTRT, POSTITIVE

s

Ttewms dexived firom
phoenomenelogical
systom for cluossi-
fying subjeclts on

basis of what they .

are saying about

themselves in terms

of, "What L am,’
"How [ feel asbout
mysels, " "ithis is
“what T do."

FREETTYY (Row 1-P)

w
S

n e o rade T
I’J- }Jc [ N o

ternas.

6. SELF-8”ATIS ‘IOb!-
(Row 2~-P) o

The “how I feel .
about myse ? fo
terns.

7. BEIAVIOR (Row 3-1)

A The "this isg what
I do" lterms.

8. PIVSICAT, SPLE
(Col. B) .
9. MORAL-ETNIICAT
SHLE (Col. 1)
10. PERGCHEAL SDLD
(Fﬂ] 1)
1L. PAMITY ShLE
(Col. n)
12. SOOIAL SETE
Q@ .. (col. B)

ERIC

Aruitoxt provided by Eic:
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Shows that these
persons tend to
lJike themselves;
feel they have
value,

Reflects self-
acceptance.

Refleccts, positive

perception of how

he acts.

These aspects of

self-concept are
significant in

teoms of high ox

low.

Shows that: these
peoplé arc doubt-
ful of self-woxrth
and have little
faith 01 confi-
dence in them-
selves

-

eflects self-

rejection.

Ref1octv-neﬁative
pC]CCpLIOH of how
he acts.

(Scc the "ITigh"
colun)
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Table 1 (continued)
Scale High Low -
M 74
13. VARIABILITY
A weasuxe of in- ‘Shows little unity Indicative of be
consivtency £rom or integration hec- ing well inte-
one¢ ayvca of self- cause-of variable grated.
percention to self-concept from
another. oneg area to
anoiher.
Lo \
14, COUGl TOTAL VARIANCE
Measures and sum-~ See above.) (,oe above.)
murizes within :
colunng. '
15. RGY TOTAL VARIANCE
Measures and s (See above.) (See above.)
marizes within rows. . ' ‘
16. prsw PIJ)U‘I‘.[OJ\T

. cholces

17.

18.
9.

NN
- O
L] L]

e
DN
A

he
€5
.

20,

Summarizes the way
one distributos
his onswars

the five

hono es certainty

about how one

sces himself; ex-—

tremes are unﬂe—
rable.

BCross
avalliable
in respond-
ing to the itonms.

Schizophrenics

olften use "5%
and "1 alwost

exclusively

HON W Y
N vt et ® St Svwpet?

D NS TV POSTTIVE
SHLLAL Lu>1.,])\lu555"‘1i'r
P“”‘MO 1 . ‘
PEREIN s[)l'I“’ DIGORNDER
SChYy (Invexrtoed Scale)
REURGSIS SChll (InveXtod
IScillgi) N

\ o \

Denotes defensive-
ness; guarded;
tend to-avoid
comndtment about -
thenmselves.

Some disturhed
patients use only
4, M3, " and

H 2 1
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Table 1 (continucd)

L
92}

p}

Scule

Jiigh

Low

27.

PERSONALLTY INTE-
GRATION .

~The best overall

summary score for
ithe entire Scale
as far as goneral
level of mental
health is con-—- -
cernced.

HUMDBER OF DREVIANT
TG '

Similarity to

‘people judged

average or better
in texms of level
of adjustment,

If a raw scove of
10 is used as the
maximum normal
score, then the
results shown . in
Figures 3 and 4
ohtain.

Lxtreme scores on
either end of the
continuum are in-

‘dications of dis-

turbance.




NATURE A MEARING OF

TARLE 2 : ' S

i
!

CALITORNIA TEST OF PERSONALILY

LIPE ADJUSTHENT COMPONEITS

Hames foxw < voupings of
tendenecies to feel,
thinlk, and act

Nature and meaning of life
adjustment comnonents?

L Personal Adijustment:

18 Self-pelionce

1B Sence of Personal

- \".’ort_b_

1¢ Senze of Personal
Freoedom

1D Yeeling of Belonging

In withdrawing Ton-
~dencioes

FRIC
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The self-reliant individual's
overt actions indicate ahility to
direct his own activities indepen-~

~dently of others. He is charac-
teristically stable, emotionally,

and wesponsible in his behavior.

When an individual feels rcason-
ably coniident of his capabilitiecs;
of his value to others; and of his’
attractiveoness; he poésesseS'a
sense of being worthy. '

An individual enjoys a sense of
freedom when he is permitted to
have a recascnzble share in the
determination of his conduct and -
in setting the general policics
that gevern his life.

An individual feels that he belougs

when he enjoys the love of his

family, the good wishes of friends,
and an agrecable relutionshin with ©
people generally. Such & person
usually gets along woll with his
associates and feels proud of his
school or place of husiness.

Formal adjustment is characterized

by reosonable freccdom from tenden-—

cics to substilute the joys of a
fantasy wovld for actual successes
in real 1lifc, and fyrom tendencics
toward ndhmitivonoss, loneliness,
and selfi-concern. o ’
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TABLE 2--Continued
SWames for groupings .N . , £ 1is
- - : . ature and mcecaning of life
-of tendencies to feel, - g 5
think, -and act adjustment componentst
LN e, e [R L . :
17 Nervous Symptoms The indiwvi dua] with nexvous sym-
ptoms o cxXpresses emotional con-—
“licts in shysical way, il suf-
flicts in a physical ! 11e suf
fers from such symptoms as loss
of dnﬁct_to froequent eye strain,
!’ ) o

Social adjusiment

25 Social Stondonds
bty

2B Socinl Skills

2C Anti-g 0(!u1 on -

dLW)“T'*L

ERIC
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inability to slcep or a-tendency
to be chronically tired.

The individual who has come to un-
derstand the rights of others and
who appreciates the necessity of
subordinating certain desires to

“the need of the qxouo cun be said
to recognize desirable social
standards; to understand what is
regarded as being right ox wrong.
The socially skillful perason shows
a liking for people; inconveniences
himeelf to be of assistance to

~ thoin; is diplomatic in bhis deal-
ings with both friends and stran-
gcru, and suboxdinates his egoistic
tendencies: in favor of interest in
the problems and activitics of his

associates.
Horma L adjustment is characterizoed
by reasonable froedom from tenden-

cies toward bullying, frceguent cguar-
reling, disobediconce, and destruc-—
tivenans to property. Individuals

dosceribed
anti-social.

the behaviors
snid to be

given to
ﬁJovo.aro



TABLE 2-~Continuad

Names for grounings

of tendencies to feel,
. - ~

think, and act

Haturc and meaning of life
adjustment components?

~

2D romily Relations " The indiuidual who fcels he is
' loved and well trcated at howe

and who has a sensce of security
and self-xespect in connection

with family mewmbers tends to ox-

. hibit desirable family relation-
ships. Optimam family relations
. include COh:JdClDfC parental con-
trol.
2 School Relalions Good school relations are felt

by the student who is satisfac-
corl]y adjusted to his oChOdl,
who enjoys being with other stu-.
dents., and who is interested in
and enjoyg doing his school work.

2F Ccomnunity Relations Good community adjustment is en-
’ joyed by the individual who mingles
happily with his neighbors, takes
pride in improvements, is tolerant .
of newcomers and ,Lranqorg, and
respectiul of laws.

a. . e iaaa
Louis 2. Thorpe, Willis W. clark, and Erno £ W.
Tiegs, Manual.s ¢aliforizia Test of Personality, Monte erey.
: A
Q . S .

Aruitoxt provided by Eic:
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Research Hypothoses

Deduction of Mypnotheses

The reseaxch hypotheses were deduced primarily fme
thcoretiéal formulations resulting from expe;imental and
otﬁer.rcsearch'fiudinqs of bahavioral scientisfs as noted
in Chapter L1, "Roview of ﬁho'Literature"; in Chapter I, “In-
trxoduction; and £rom personal observations and assumptions
méde during a numbcr of years of teaching, counseling, and

(moxe recently) traveling f£or purposes of educational inguiry.

Recearch llvootheses

1. Subjcdts who scored below gradc'leyel (6.9} on standar-
dized tcsts in reading and mathématics (Sedupntial Tests
pf Educational Progress) and below ﬁhe aﬁeragg.of valida~
tion groups on se}f~concépt éuales (Teﬁnesseef%élf~Coﬁm
éept Scale).will,-by the élose-of a thirtéen~week series

of community school-dirccted group counseling sessions
-4

with thcéir parents, demonstrate significant-gainsviﬁi
“fheir awarencss of desiruble self-concept ' related pex-
sonnl and social life adjustment techniques as measurcd -

by the California Test of Personality, as follows:

& . N o g . e .
a, Statistically significant pretoest-posttest gains be=

—

tween groups will be obscrved as a result of treat-

meht; , o : : L : .
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b, Significantly haxger pretest-posttest gains in cach
yéx three sclf:conccpt centered pexsonal adjustment
scales will'be obscrved in the expcriménﬁal treat-
mgnEAgroups than in'the contxol group.,

C. u]Qﬂl: nL1y largex proxoﬂt posttest gains in the
total peor onal adjustment scale will bhe observed in
the cx bbr:m *ﬁW treatment éroups‘than in the con-
~trxol group;

N 1 |

d. Significantly larger pretest-posttest gains in each
of five self-concept centered social adjustMenﬁAscales
will be obsexved in the éxperimenta%ﬂtreatméht'groups
than in the control group;

e, Significantly LTIOOE preroo t~posttest gains in Lh
_total social au]uaxmﬁnt skale will be observed in the
experimental treatment g;ouPS‘than in the control

. \
.group; and

b

.‘ Significanély largér‘proﬁ;stwposttest_gains'in total
hajustment will bo observed in-éhe-cxperiﬁental treat~
ment gfoups than in the chtrol gqroup.

2. -Significnntly lﬁrﬁer gqins in combined California Test

of Pexso naligy pc*sonai, social, and adijustment totals
Tovill bé'dbsérved’in thé structurcd group than_in the un-
sttuctured.group,

ERIC

Aruitoxt provided by Eic:
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In Chapter V, the foregeoing research hypothesis will

Dbe reformulated and stated in terxms of the null hypothesis.

Thcy will he tested for significance at the .05 and .01 levels

of confidence,
L ]

Variables and Onexational Definitions
In'thiﬁ scction, the constructs or properties to be
manipulated and studied are presented and defined operation=-

ally. .

Tndoenandont

D

Counscling is the independent variable. It will con-

~

sist of multiple counseling and swmall group discussicn ses
sions utilining the generalist approach. .The cownseling or

treatment will bhe carried on-in the extended day program of

a community school.

-Operational dDefinitions: .

Multiple Coungseling.——This is counseling with small
groups which have a commen problem (Froelich, 1957; RBennett,
19G63; plocher, 1966).

Small-Grouy Discussion.--A small group contaius ten

or fewer people who engage in verbal (oral and written) - in-

teraction on watters of cowwon concern (Blocher, 19366). .

Goneralist Avprotch.—-This 15 a counsceling thoory

ERIC

s : : e
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(Shaw, 1968) which espouscs the idea of the guidance worker's

counsacling with the significant others in the child's lecarn-

ing e¢nvivonuwent. . Yhe purpese of this approach is to reach,
on o cegulexr bacis, a laxaer number of pupils by influencing
the bhehavior of the significant others in the child's environ-

ment so that they micht in turn effect behavioral change in

him,

Jow Quantified or MNeasuyed:

Multinle Counscling.--The cffect of this treatment

18 assessad byranalyzing“the pre#estwposttcstvgain,scoréé

of the CTP using the analysis of éévariancé@and testing mean
scores for significanée at the .05 and .01 lével,of confi~-
déhcg. Whece F is sigﬁificant,'pairwisé:t~tests.between
means are ﬁhen pgrfbrmed to Find out where the sigqificanﬁ

!

difforence lies.

Small Gyoup Niscuzsion.-~This technique is. to be -used
conconittantly with multiple counseling and its effect will,
be assessed in the same mannern.

Opcrational Definitions Reluted io
Independent Vayiable:

L . _ ‘ : .
communitv_ School.~~) commnity school involves its

many publics in its operations. It has expanded programs ‘

which cnable it to keep its decoxs open up o fourteen or more

-

"



(Shaw, 19G6R) which cspoﬁzus thé idea of.thc guidance workex's
counscléggAwith.thé significant”bthers in the child's leayn-
;ﬁg covivonment, he purpose.of this approach ié'to reach,

on o rogular baJis,a larger number of pupiis by influcncing
rtheibehavior of the significant others in the child's envixon-

“ment so that they might in turn effect -bebavioral change in

him. - : \

Jiow Quantified or Measured: . .

Multinle Counscling.--The effect of this treatment

is assessed by analyzing the pretest-posttest gain scores

. - L |
of -the CTP using the analysis of covariance and testing mean

scores For significance at ‘the .05 and .01, level of confi~-
) A _ 7 ¢

dence. Where P is significant, pairwise t-tests between

(s

means are then performed to £find out where the significant
difference lies.

Small Group Discussion.--This technigue is to be used

concomittantly with multiple counzeling and its effect will

be assecssced in the same manuex.

Operdtional Hefinitions Related to
Indepcndent Vaviablo:.

community School . ~~A-comnmunity school involves its

{

L e

“many cpublies in dts operations.  Ttohas expanded programs.

which enable it to kecg its dooxs open up to fourteen: or moxre

X



hours a day, five or more days a wocek, and to deliver an

unusnol array of services in addition to academic tiail
. - -

1

1ing

at the neighborhood level (Figuxe 2, page 64). It cspouses

J

the concept of continuing education from the "cradle to the

grave, "
\

Exhg Ancdl Dav Program.-=This is the proqr e in the

qoamupLLy school that operates prior to and.at the close of

o ) _ o i
. the reguiar 9:00 A.M. to 3:00 P.M. core_ predgram (Figure 2).

A -

Significant Others.—--In this experiment, significant
others are parentos—-—une parent to a subject. However, gen-
erally speaking, they may be a child's teachers, relatives,

‘mJnLUtG&,,.DuOT,, or any others who are in & position to
S . t Y

cowtributa to shaping L%e child's learning environment,

Dependent Verxianbles

“whe dependent varicbhle is self-concept. In this
study, the major subdivisions which will be ex:mined are

OVQrall self-enteen, gcne:al level of mental health, and

peirnonal,’ social and tOLul adjustment. o .
o :
. . o
- ' opevational Definitions:

.5L1 - (‘0r1 cwsi

I

Sclf"conccpt ic a core around which all the xest
of an individual's pocceptions arce OJQ\nvwod (Rogerm,
1942, 1951). o

ERIC

[Aruitoxt provided by exic JIg
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‘mean coore for reoading and mathematics alike Iay in the

fourth stanine, or slightly below averadqe. -

Ov. :21) Tievel of Gelf~Foteoom and Posvehologici]l Status
. . . A \
of Soubjecta,=~Tha status of these variables was asceriained
by the pretest o ministrzation of the TSCS oy Scale. hata
cexplaining the natyre of Scale scoxes can be found in Table

'l. _‘ o ‘ / -

- T ! ) ’ ) . AR
Gronping.--Sinmple random sampling wi’h equal prob-

- hu.'w“ - s R S
ability (Rand Corporxation, 1955) was usc . in ocsder to effect
the following groupings and assignmséhits:

). Selection of subjects (seventh grade youth) from the

- population:

2. DBssigoment of subjects to the treatment groups;

3. Determination c¢f which one-of the three' treatment groups
would.be control and which two would be structured and
ungstructured; _ _ ' : =

o . ' : _

4. pssignment of the six clinicians in reading, mathematics,
-and childhood learning difficulties, one each to a group:

5. Choosing butween "structured" and “"unstructured" the /.

.‘; o . e oy , ) NI : IE .L_.;—«,.)'.- ..‘ .
group process to be employaed in cach treatment group;
. ‘ . ' . \\_ )
S and
. ) . i - . o ) . . -8

6. Subdividing cuch treatment group into three counzeling:

groups.
Q : ’ | i - : .
;m;;ﬁﬁ ' - S K B : ;

, o
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-met the aforcmentioned requirenents. Mortality and lost

Ctionnl progrens (f_i’j.‘J

- Attendoncen poguisouents.~-Inasmuch as subjects were

tested during their homeroom period and the subseguent morning.
. T
howvsrs, the situation resembled intact clagssroom arrangoments

'who; ‘no differentiol atiendance was encouwntered. rarents

. . . - - .- !
were rogquired to attanud o minimwa of ninc cut of thirteen

S = . f

scanions with the additional plOVlS that those ninc oOo-iOlS

.

musl e 1UQL the sccond, third, fourth, the sessions Wth

.

thcir principals, their Loard of Education ward representa~

tives, and the expert on drug ause. f o the “CtVOpOllLﬂn .

) .
V

Ssince parents haﬂ been selected on the.basis of

their LiiTG placen“ﬁt in & grour as a result of being
protested, every child was give ‘Lhc po ttest whose parent

cascs were duc to several roasons; such as, youth transficr-

ring to junion high schiools other thw those participating

in the projects, moving to other.'LLLes, and parcluns not
’ . H o . R -

) 71

attending the minimum nuakor off or specifically prescribed

Crl (J LOI)‘J -

lI]": roments Uoed

Inatimments used were the Sceguential Wov?n of Induca~

i
2

~
.
]

r

P, 195G, 1957), CGrade:6, Torm 3a, reading

and arithmetie - sCord ”?"rnnly; the Younonsee. Self-Concrnt Scale



84 ' . .

(The Seale or 7505, Fitts, 1965);: and the califoraia Test

of Personulity (C%p, Thorpe, Clarke, and Tiegs, 1953), Inter-

medicte Serics, Grade 7 to 10, aliermate forms AM and bBS.

UMY

i
w

Thesé ore tests of some of the understandings skills,
and abilitiecs which pupils have been developing evexr since

they first ontered school.. They vield scores which indicate

the individual's prourcess or level of attainment in reading,

Cwriting, listening, social ctudies, science, and mathematics.

J. For a numbexr of years, around June 1 (sikth yvear and ninth

month), these tests have Leen administercd to sixth grade

pupils in the rublic Schools of the District of Columbia.

on a city-wide hasis. “For the purposes of -this study, the

June, 1969 scores  in reading aud mathematics were uscd in
order to adjust finnl scelf-concept scores with cducational

progress vather than with native ability.

The scale (_‘j_'_\fn‘CS)
Alihough ﬁhc Scu1é assgs$es the'uelf«concept @n &

cmulti-dimensional level (29 variqbies)'the principal use

to which it is put in this study is thqlasréssment‘éf the

credibility of %:he general ";fs.f;.{;_pmp.-tion.’ﬁ'ﬂ;h‘dt have 'b‘egn m‘ac.'ic:;

by behaviorui scicntiﬁtﬂ”oquuting‘lbw'self-ponccpt ﬁith low

Aruitoxt provided by Eic:
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dividuals or groups and is intended for use wi

cducational progress or acadowmic acliicevement in the case

of subijecis in this study.
The Scale Onub1g” the cxamince to describe himsclf

from an intermnal as well as external Lrame of reference in

terms of physical, aoral-cthical, perconal, family, and

social sellf. He is ab1e to QGUuLJbO what he scees ag hine

sclf; how hd feels about the self he perceives; and his

per ep-won of how he.fnnﬂ*noaﬁ or béhaves-~a'l in the toyms

)

mentioned above, Wthc Table 1 deseribes all arecas fromn

-1 B e I R e T~ g -
Cl UWOLTMGHU ARPpOCINant yYic 1de are

which BCOLNCS are derived,

the scorce which moasures uhﬁ inGividual's overall self-cs-

tean {(Jotal Pogitive or Total P) and tho‘mCOIQ which mea-
{

suraes the individual's general level of mental health. (Jum-

ber o BDoviant Signs or NDS).

v

The Scale can be self~administoered for either in- -

th subjects

who are 12 vears of age or older and who at least read at -

[}

the sixth grade level. It in applicoble to the whole range

of psyghological wdjnstment from-healthy, well adjusted

- “ S ...

people to psychotic paﬁiehts.’ It has no scerict womujctlon_

time limit, the meoan tlmc foir the noxw group beinq_about

thirteen minutes, with admxnn f'cn.timc bcin@ quoted as
;.

twen“y minubons.  The meon completion time fox ,“umlnao
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~in this study was twent

86 . “ ' N 1

3

v-eight minutes.

N -

Although the answer shects can be scored hy hand,

-8 '

scales for this study wexrr machine scored undex the supcr-—
vision of Dr. Julius Sceman of the George Peabody College
e , : _

and Office of Counsclor Recordings and Tests, Nashville,
Tcunc~“cc, E o : 3

As stated earlier, the Sca]o was used as a pretreat.-

ment instrument to determine whether ox not the subjects:

should be cat q011 .ed as being low in self-concept. ITpon

\
inspoection of the profile (Pigure 3), the spiked deviations
betw ocn connecting gegm ts along with the SlHl]&TlLJCh

noted inATable,3, pages 87-89, batween subjects and groups
!

which deviate from the norm attract much attention. The
following profile interpretation and explamation'of the

nature and meaning of the scores were der] vcd from the Scale

. . ’ l . . . . i
Monual  (Fitts, 1965).- txaanuLJon of them will reveal why
the subjects were identified as being low :din self-concept.

. !

.)("-'—H- I1x'1C‘l"“'l'

. ' ] . . . ".'
‘fhe profile sbows a low Self~Criticis sm score (thir-
tieth percentile). This indicates that the subjects way

be somewhat uncritical in théir self report and find it
Sdifficnlt to say negative things about theumselves.

See.papes 230 and 231
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N.R. N.R. N.R.

bts are within the same percentile band as indicated on profile sheet.

subjects were referre
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O
o
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Q
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school counseloxr for follow-up and

P
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o The Prioe-Falae @ lo : e j

This is high and deviant as is the profile scgment
conneoting C;LL~CL111<J sl and "ruc/rzl)o This ¢ uqqh st

7uL the averoge subject has a yeak ego with poor control
_ ] | S o ‘ ;
cver his own behavior. It further suggests that he is likely

to act ont his conflicts and be influenced.casily by olhers.
_ Y DY

-

Totnl » and Sennrite D Scores - » -

The Wotal P iz the most iwmportaunt single score on

%ﬁchhunselinﬁ Form in that it refleects the ovc**lT 1evol of
seli-cstoen, Téblé‘2 as well as the\profiles in Figure>
3 and 4 give sgme‘indicatiqn of how th@-levols 5f individuél.
P éc@rqs“cnwvwrg with -the norm and othe¥ groups. Pigure

. . L ! .
2 shows that subjects, whcn'plaCQd”on a'mental health con-
tinuﬁm with. pe )th&trac pauvcn . i ople high lnlpOl Ond]le
integration (PI), and the norm Group, comparcd most nearly.f
with pmyehiatric.putiéptsiin Total P than Qifh thé other
two grouns.

1A Htﬁr\f and selif-gntisfaction (1 ows L and 2 .-

P ' . S ey
Tabhle 3 a]onu wx;h Figures 3 and 4 show the cowpoarisons
» - S " ) ’ . -
beitween subjects and. other groups. s Scores for subjects :
approximate those of juvenile first offcnqers, and to a :
S S A < o -
lesser doegreo,- ofiffenders of control group, and p“rchlqulc
_patientes., S o . L - i
o . P S - T ' o - !
b o . - ; - i

'ERIC:
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Bohovionw (Pow 3) —=0here is a shorp drop from low

LR PURRURR TV §)

-

2 into how 2 to o point ot the

]
lower thoan that for juvenile {5

)

tenth percentile which is

rot offonders and offendexn

control group but just above that for repcated offonders,

CPhvedianl Self (Column 1) .--0f all P Scorxes, subjects

rated themselves highest in ter

bodics, their ztate of hcalth,

ders,

ms of how they . viowed theirn

1
1

physicnl appearance, skills,

¥

Aand gesmality as did psychiatric patients on i juvenile offen-~

ldoxad--tith:
lowest P Score was ochtained in
most of the gquestions aslhed by
ticipating schools., Yhis area

scling with parents, this area

as one which should be given a

dthical (Column B) .--On the othex - -hand, the

an area which was related to
subjeciis in cach of the par-
wias Moral-pthical., In coun-
. . ! ,
will be peointed out to them

great deal of attention.

Porsonnl S0l (Column C).--he sharpest upswing in

t

' ' .
the Totnl P Scoxes was in Colum

W ¢ (Pewxsonal Self) which

brouuht the curve to a point juct undex the fiftieth porcen~

tile and near that of the noxm

the goeneral sensce of

group. 'This revealed that

perconal worth, feeling of adecuacy,

and cvaluation of perxsonality apart from body of relation-

ships with olthers was nearly Like that of the norm group

and the juvenile offenders control group.
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nembers or cocial group wemboeorsiwvere considered, there wos

of neurotic and psychotic patients,.

o2

Pamily Soli and Social el (Golunns Doand 1) -

T TR e s A o

{
! Vo .
Yo, when feelings of adeguaey, vorth, ‘and value as' family

a wajor downward deviotion éo Coluﬁns D‘nnd I, sugaesting
eithex soun incounintcﬁcios oxr inability on the part of the
subjects Lo ocmerdge from their own private worlds and fccol
the =zowe reoard for themsclves among others as they fecl

without reforence to othexs. Accoxding.to the author of

—

the Scule, this kind of shaxp spile is seen in the profiles

poto] Vorinhility Score
The high rotal variability Score (seventiceth percaen-

tile) i indicative of possible inconsistency, on the part

of the subjects, in making their self report.

.
potal Nictwibultion Score

Slightly above the fiftieth percentile, this score
would ordinarily suggest o tendency towards definitencss
A}

abont the scelf plcture incosmuch as the score is neithe::

hiigh nor low.

Runber of Deovianl Sions (M00)

Tho WS da the Sceale's best index of pzsychological

dictwrbonce. "his scorve alone identifiecs deviant individuals




th abhouts CO0 noeveent acuracy (Fits, 1065) . he MRS fFor
subdects wos more strikinely deviant than it wvas for cithey

Cof thie othexr throe YCUNS . . \ g \

While the forcgoing acceount is an interpratation of
the profiles, the writer again directs the rcadex's atten-

tion tos~what has alrcady been docunented concerning the fact

( that the ~ubjects have grown up in-a culture which is said
3 s . 1 .

to hooet od fozter the growth of most of the distortions.

oi the seli-imadge that show up on the profiles in Figurces

3 and 4.

ng ig be said that the results of the prdétest ﬂ
adminiscration of the Scale corroborate the initial assuup-
tion that in tho gcogréphicdl area c¢hosen, self-csteem and
. psychologiéal adjustment (mental, personal, and social) in
( } , | _
" seventh grade youth might vgry well benefit firom effoixts
. {0 impro&é them.  On the othér hand, inspection of the data
in Table 3 reveals only fiyé scales in wﬁich the subjects
come close ko having scores in common with the norm group
(vrithin tﬁe sawme pcrcgntilg band) . They arc Self-Criticisn, é
Personal Sclf, Total Distribution, tho‘ume of “l'sf in the
pistribution, and Defensive Positive on the empirical scales. .

“rhe other twenty=four scales ave so radically different ;

that it must be asswned that the significance of individual

ERIC

Aruitoxt provided by Eic:
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profiles fov thit Jjaner-city population can hiave no real

clinicel evolontion except in reforence to the parametoer
which Lheoo findings cstablish.,  Counsidoers son might woﬂl

. . - -
be given o esteblishing noxms relevent to Lhoe total cxperi-

mental groupn 2o well as to the population from which it was

derived.

The ¢ is a teaching-lecarning, developmental instiru-

ment. It detects the arcas and specific types of tendoncies

to thinlk, feecl, and act which reveal undesirable individuol

adjustuents (CTP Fanual, 1953). It was designed to reveal

and adentify the status of certain highly important factors
in persenal and social adjustment which are usually desige

SR

nated as intangibles (Passow, et al.. 1967). In this regard,

the authors join the growing number of behavioral ccientists

(Chaptex 11) who repoxt th?t'lack-oi success in reading

! "

and arithmotic as well as in other ﬁypeﬁ of school activities
may cauéc feelings of inodedquacy and incccurity in some
pupils. Tﬁdy'focl that this is espcciully‘true iu thosa

who axe mentally imlma.tm:o 11’1_1(,'1 allow theix f];LlStI«'.’I’CiOn..t()‘
manifoest itself in varioﬁs.forms of “&cting—out," anti-social
withdrqwing, or other neégative tanﬂcnéioxa The QTP is a

tool for use by counsclors mnd other responsible school
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porsonnel which will caeble thewm to view the student within

nonagademin  frames of redference,  In this vegard, the Manunl

(royt 2) provides, with great clarity, excellent sug gt stiong

for clausifying and treating adjusting 'nL diffic nl’,jou, and
' : )

for counzeling proccdures which this writer observed in

.

guiding thic.study.

!
Tha ¢TP is oxganizoed around thae concept of life

i
.

adjuntiwent oz a balonce between personal. and social adjust-

ment and it yields scores of six personal adjustment com-

ponents which are bhased on feelings of social security.

L L BRap LR

Alchough the twelve adjustment components are listed,

Th

I I T I | PRI B RN o LI o P B o L VO gy e e s oy i
CHpLata, i aoiliinCa 1 e 4, 1010 Thne Purposes Ol L} s

study, only those underscoxced have bhoen ugcd.

Alternate Forms AN and BB (m‘% ‘mediate) are avail-

RN

able for hendscoring of test booklets and answer sheets,

Tor machine-scoring of (mmro;, shoecis, ond for use with the

2

Scorcerze auswer shect. Tests for the present study were

mwachine-scored by the califowmia 'r‘om RBurcau.

Meanuromonta -(,ﬂ:)i'_..‘\.:i.vrw" from '\hﬁ 1y

canc Souraag

Bvery effort was made to use the most nonrcactive
technicgues possible in reaching the subiccts (seventh grade

youth) in order to coentrol intemal as well os externol

O

-ERIC

e ' : : T
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[
validity. For this reason, measurcments and other nceded
information was obtained from existing sources whexcven

possible, and subjeccts will be conticted by pupil personncl

specialists only at the time of pretesting and postioesting.

During the treatment intercession, pupils wore scheduled

to go about their regular school routinces.

SYEP scorcs, social information, and vital stetis-

tics were obtained from cumulative folders which contained

the very recently adopted Registration Form 609 which supplne-

‘

' : . L L 3
mented the information found in the cumulative folder.
Sociocconomic Scale scorxes assigned to the occupations of
parents were taken from Occupatirns and Social “tatus (Nziss,

et al, 1961).

4

General Procedure
Pretreatment testing was scheduled in the five schools

i

for two conseccutive weeké (10 dayé, beqinﬁing at Shaw Juniox
High; Posttreatﬁent testing aﬁdfmakeup were accé&pliﬁhed
between June 4 and June 1i.

The Scale was always_édministerea First bcéaune'the

instructions were more complicated and the attention, cuxiosity,

and anticipation of the subijects were most keen at the hone-—
I , :

L room period. The TP (including the Interests and hetivitios

section) were always administered last and in that oxdei.




297

-+

The iniiial plan had bheen to read both tests to all

Oxamiﬂocq. lowever, in the first group of cexaminaoes, éomei' .
disploamure wnh expressod when their counselor told them

that this writox ‘..,vou.'l_ﬁ read the tests Lo them. Some y.;u}‘)ils;
comglained thint they did not nced anyone to read to Lhom,

they insisted that they did not.necd'anyono.to read to'thém‘

or fbr theom. . Bs a ro,UWt in oxrder to prevent the possi-
bility of an mnFavorable testing situétiop,"they were assused

that only the standardized instructions for cach would be

.
gead to them and that they should raise their handsfwithout
iﬁ they cncountered any difficulty.while-téking
the teosts. It ;uu most: intprostinq to note that over and
mvcf, exaninees aﬁkod‘qucstions aghout the SQm@-tGStIILOm‘—*

o e o

even v differant schools.

charac “‘-‘t“"‘i iLes of Toat Areo and Groun Size

The nawmes of ]dl_lc pating junior high schools, the

number of examinces frowm cach school, thc testinag arewa, and
other :in‘;lfroz.“m:a":.:‘..c:nn are proscntod in Table A, page 98,

n evoery instanco ' the »ooms wore spacious, well
lighted and ventilated, comfortaple, and free of tyraffic
nd noise.  In k:a‘:c:}lu caae, alb least two counsclors af..,y'tcd

i

as procters, and in the case of the first three schools,

i,

the chadrwam of the guiduance department also assi ..,Lc-rl

ERIC | -
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THABLE

sTeam ) e ym
NN

School . e

of

~ Porcoent
pondents  of Total

Wufibor of
craminces

Testing Arca

Shaw

Tanaley

Stuart

99

86

67

42

26

8

87
76
58

38

N
w

Cafotéria
Cafetecria
Library:

Libraory

Librory

N

\
examaincss about

taking in oxderx

this writer.
Because
group

~
/

go to the r

to pul them

thare was
roooss was agivoen,

est room singly

the kind of tes

no time limil on

:

!

aither

In each case, one of the counselors spoke briefly to the’
ts they were going to be

at their case and to introduce

test, no

‘Nowever, exsminees were allowed to

. Those who finished the Scale

in less than thirty wminutes were told to sit quictly and

be relaxwed wntil that amount of time had expircod. At the

end of thirty minutes, all cxowminoes

for takineg the cup.

nees who had

instructions

in completia

1 Lhe hetiv

’

viere givén instriuctions
At the ond of forty-five minutes, eximi-
not finiched the Cvp were halted and given

ities and Intercsts
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v

cscction of the ¢ along with all those who had finished
. . . . v \
the ¢ip. Thon, everyone was allowed to worl until hoth

ToCcs and ¢ were finished. At the host school, Terrell, s ' \

ie was used, three examinees had not finished

0

by Jlunch time but thoy were taken to this writer's office

\
\
and allowed te finish. '
Despite the voluwmes writton by sociologists on the
power of socic-egconomic, cultural, and othor kinds of depriva-
tion to rob individuals as well as whole families of the v
. ° ! S \\
will to Cight theiyx way out of tha secemingly ncever-ending .
. ) ot ) :
splral of the culture of poverty, it was from the two juniorx _
high schocls in the city's wost blighted areus with the
lowaest pexformance scores. in reading and mathematics that .
the percentages of volunteering parents and participating .
2k < : ' C %
youth were hicghest.  The school with the third highest number ;
of respondents iz new and draws a very lurge nunber of its
I ) N . ‘. ) » ' : . AY
studentys from the other four schools. - The $ES scores of
parcents from the fourth school in the table were highest .
of all five schools. It was also from the parents of this
school that the most scarching guastions cawmae concerning :
the project. »and, it wis the last school on the list whosc ‘ :

paronts ovinced the most concorn about being on the streets

aftoer darlk. 2he apprehensions of these parents causced this
) ;

4
)
.'”.
2
1

3
2
~
]
4

bbb a2
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writer to arrange fox portal-to-portal bus transportation

for all varents in the projcect.
} I J

Mothod of Analysis

..

Analysis Fooility
=t
The data which yielded the results reported in Chap-

ter V was mrocessed ot the Comnuter Science Center, Universit
38 RXC ol Ty

of Maryland at College Park. It was processed from a program

‘which was selected from the Biomedical Computer Programs

.

~

, ) . L o . .
Catalog, Health Sciences Computing Fécmllty, University of

California (1266).

Type of Statistics Used | o | -

‘ the'othe£ hand, this writer odwits to a special kind of bias

1
L

One~way'parallel analysis of covariance with mhltiple'
. : . . ' 1

covariates and pairwise t-ratios (one-tailed) were used to
determine .the effect of the trcatment on selected sclf-concept

relatéd components of pexrsonal and social adjustment as'well

as on total personal and social adjustment. This was done

by testing for the SiqnifiCance of the differences between

‘the pretést and posttest means.

Treatment groups were unequal in sizeé (61, 63, 64)
and werec presumed to be free from bhias, in a sense, because

of strict adhexence to random assignment procedures. On

Y

[PPSR
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which will be discussed on the next page.

Because of the practical limitations associated with

the conduct of this experiment, thé analysis of covariance
was used in order to‘"control".or "adjust for" uncontrol-
lablc variables; such ééf {a)'wide agé range (12 to 16 years),
.(b) Var;ing proficiency lévels in rcéding comp:ehension aﬁd
mathcmatics.reasoﬁing, (c) sex ;f the-subject, (d) sex of
. . . - . ) M - s .
the brecadwinning parent, and (d) the pretest score of the

/ :
corrgsgonding independent variable. Use of.this pretest
score scrved as a control f‘r'e#ternal validity in tHe area
of ihteraétipﬁ of selecfion and'treatmént.j Its uée in this
maﬁner makes it possible to generalize to the larger unpre-—
 ?ested,universe 6£ innef-city sevénth grade youth who have
.the same common factors-of éée, séif—concepﬁ levels, reading
and computational levels, socio-economic status, and interested
parents.
The voluntary particiﬁation clause in éhe design

- _ : 4

makes it next to impossible to use any predetermined criteria

for matching on the basis of the several assigned covariates.

~ '

And, while several other coéariates might have becn added

to those already_mentidned, it is'felt that the ones used

were representative enough to providc.rcasonable assurance

thét results obtained are dué to tféatmcnt'rathcr than.to
Qo ' '

ERIC

Aruitoxt provided by Eic:
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i cooperated as did the parents just mentioned.
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- othexr causal circumstances.

The special kind of bias to which this writer admitted
earlierx mighF be said to be present because of_Ehe nature

of the instruments used in this experiment. To adwinister

-

a self-concept scale:and personality test to any child in

the District of Colqmbia‘PPblic Schools without prior parental

permission would have been a violation of school polich..
- ‘ . \ ' [l
In addition to parental permission, in order to conduct

this experiment, parental participation was also regquired.

This means, then, that the samplé,“which was seventeen percent
of: the 1,900 seventh grade youth whose parents were originally

jnvited was really only representative of that portion of

‘the population which had greater zeal for discowvering what

someé of its personal, social, and academic adjustment limi--

tations were and for accepting help in remedying them.

?

consequently, the results'will really indicate that the effects
of treatment most probably are specific only to that poxtion

of inner-city seventh grade youth whose parents would have

!
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CIIAPTER V

RESULTS

: : )
The usc of three groups in this experiment--struc-

tured,; unstructured, and control--was made in oxder to test

whethex or not any observed results were caused by actual

"~

treatment (structured), 2 kind of placebo (unstruébqred),

—

or other factofs (control).

Several vafiables wvere coﬁsiéered to be not amenable
to physical or selective manipulation but quite likely.to
influence results. They were age, achiévement, sex, and
pretest score of corresponding self~concé§t scale under
analysis. Their effécts weﬁe eliminated by the use of the
analysis of covariance.

Pretcst?posttcst gain scores were computed for cach
group. A pairwise t (one-tailed) wés then computed between

| .
experimental groups and’bgtween ekperimental'and control
groups on these gain scores to testlthe significance of the
differcinces belween means, Posttreatmcnt dc&rccs of frecdom

were as follows: dfl = 2 and dfz = 179.

103 ~ ;
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The statistical,hypothcscs which follow were testled
at the .05 and .01 lc;ols of confidence. The values of F
requifed for significance at the .05 and .01 levels are
3.04 and 4.71 respectively. The values of t required fér
significance at the .05 and .01 levéls are 1l.64 and 2,32

respeactively.

Analysis of Hypothcses

Hgy 2Mfter the effects of the six covariates have been
eliminated, there will be no statistically signifi-
cant diffcrence between the pretest-posttest means
of the three groups either in the personal-and
social adjustment components or the totals, as
measured by the CTP.

s

Examination of the poSttest I values in all scctions
of Tables 5, 6, and 7 (Appendix D) reveals that statistically
significant differences exist between groups in all of the
CTP adjustment scales. Consequently, the null hypothesis
of no difference between groups is rejected.

Hgpa After treatment, Ehere will be no statistically
significant pretest~posttest gains observed between
experimental treatment group means and control

group means in any of the following::

a. in either of the three sclecteéd sclf-concept
centexed personal adjustment scales:

b. in the Total Personal Adjustment Scale;

c. in any of the five sclected self-concept
centered social adjustment scales;

d. in the Tétal Social Adjustment Scale; or

e. in the Total Adjustment Scale.

[
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l .
The three selected personal adijustment scales,--

The t ratios in Tables 5.1a, 5.2a, and S.Bq,hreveal the

'following:_

l; Retween the structured and control groups, gains in
the selfwconccpt centered personal adjustment scales
are statistically significant in favor of the structured
group at both the .05 and .0l levels of coﬁfidence.

?. Between the unstruéturcd and control groups,-the thr;e
self-concept centéred personél adjustmentwgqéps are
statistically significant in favor Of the unstrictured
éroup at both the‘;OS and .01 levels of csnfidence.

in viéw of the findings, the nuli hypotheéié of no
statisticélly significant éains in total ﬁersonél adjust-
ment is rejected. | —

The Total Personal Adjustment Scale.-¥Exémination of

pairwise t ratios inATable 5.4a reveals the folldwing:

1., Between structured and controi'groups, Total Personal
Adjustment gains are significant in favor of the struc-
tured group at both the-.OS apd .01 levels of qﬁnfidence.

2. BRBetween unstructured and controi groups,.TotaimPersonal
Adjustment gains are significant in favor of the unstruc-

tured group at both the .05 and .0l levels of confidence.

In viecw of the fihdings, the null hypothesis of
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five, the null hypothesis of no siguificantly.large gains

106

no statistically significant gains in total pérsonal adjust-

ment is rejected.

The five selected social adjustment scales.--Pairwise

t ratios -im Tables 6.la through 6.5a reveal the following:

1. Betwcen structured énd control groups, gains for the
five selected self—concept centered social adjustmcn%“
scéles“ane statistically significané in favor of theh
strucfureé group at lé&els éf confidence greater.than
eithex .OSlor .0l.

2. Between‘unstrucfured.and cdntrol groups, gains for fquf
out of fivé of the selected.self—con;ept centered socialH
adjustment scales are_signifiéant in favor of the unstfue—
turéd gréup_at a_levél of confidence greater than .05.
Three out of five axe sign&ficant in. favor of the unstruc-
tured group at levels of confidence greater than‘.Ol.

Inasmuch as statisticaily significant géi&s‘greater

than the .05 level were observed five times out of five in

<

. favor of Group 1,. and at the .01 level three times out of

between treatment and control groups is rejected.

The Total Social Adjustment Scale.~~Pairwise t ratios

o,

as shown in Table 6.6a reveals that: .
1. Between structured and contrxol groups, total social

adjustwment gaing are statistically significant in favor
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of the structured group at both the .05 and .01l levels

-

of confidence.

N
.

Bctween pnstructured and control groups, tétal social

adjustment gains aré statistically éignificant invfavdr

of the unstructured group at the .05:level of confideﬁce.
Inasmuch as statistically significaﬁt’géins at. the

.05 level of confidence were observed in favor of the struc-

-

SRS,
» -

.tured'grouP over the control. gfoup;Aand a statistically
signifiéan£ gain was observed at the‘.OS level in’favor of
the unétructufed over the control group, the null hypotheéis
of no statistically significant pretest-posttest gain in
rotal Social Adjustment.bctWéén experimental and éontrol

groups is rejected.

The Total Adjustment Scale.--~Pairwise t-ratios as

PN

shown in Table 7a reveal the following:

1. 'Bet&een the struéturcd and_confrol groups, Total Adjust-
ment gains are signifibaht in‘favor'of tée structu;ed'
group at levels of confidence greater than either .05
or .01l.

'2. Betwcén the unstructﬁfed-and cogtrol gfopps,;Totai Adﬁust-
ment gains ére significant in favor 6f the unstrﬁctured

group at levels of confidence greater than either .05

or- .0L.
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In view of these findings, the null hypothesis of

no statistically significant pretest—postteét gains between

exPerimental'treatment groups and control group is rejected.

Moreover, Jn the casc of all personal and social adjustment

“scales, as shown in the pairwise t ratios in Tables 5.1a

thrqugh 7a, elcven out of eleven of these ratios were signifi-
cant at levels of confidence greater-than either ;05 or .01l
in faéor of the structured étoup over the control group;
nine out of eleven we?e significant at levélé"éréater'than
: . , , .

.05 in favor of the ungtructured'over‘ﬁhé control; and seven
out of\eieven were significant at.levels”grgater than .01
in favor_ofvthe unstructuﬁed over'fﬁe coptrd;;~
| In view of these findings, the éuil hypothesis of -
no statistiéally significant pretest~posttest gains ip_any
of the peréonal_and sociql adjusﬁmenf scales is rejecfed. N

‘Hgy There will be no statistically significaﬁt differ-
ence between Total Personal, Total Social, and
Total hdjustment scores obtained as a result of

the two kinds of treatments (structured and unstrue~ .
tured) used in this experiment.

pPairwise t~tests (one;tailcd) iﬁ Tables 5.4a, 6.6a, .
gnd 7a, betwccn‘struétured and unsyructured groups xreveal
that the values of t érc Significaét in favor of tﬁe structgred?
group at lovels éf confidence gfeater than eithexr .05 or .Ol. ‘
Therefore, the null hjpothesis of no differepcc between

(1
{
experimental treatments is rejected. | ' , : ' |
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Analysis of Results

General Findings

These findings, carlier sumﬁarized and placed in
tables and profile charts deménstrate that for the subjects
trcated, awdreness of sélﬁ—concept related variab%es improved
significaﬁtly as a result of indirect counselor intervention
(couﬁseling yith sigpificant others), the mofe significant
resulés being achieved witﬁ_subjects who were exposgd'to

structured group counseling techniques.
Tn spite of the fact that the ages of the subjccts

rénged from.12 to 16, the age mean for the three groupé

’ ’ .. . s . i ‘—
were almost identical (Table: 8). Community school recoxds

“  TABLE 8
Group Age Mathematics Reading Sex~Y Sex-BW \Q
1 (s) - 13.8651  21.2623 34,2787  1.5410  1.5082 A
2 (U) 13.7087 22,9206 35.4127 1.5556 1.4444
3 (c) 13.7086  23.2031 37.3594 1.5156 1.7031 .

~

age youth to remain in school seems to surface in thé eighth
grade. Reguests are constantly being made of the community

school for special programs f£or overaged cighth grade and
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;niﬁth grade pupils——ra%ely; if everx, seveﬁth gfadg pupils.

The séventh_grade mean age of thirteen Qears and nine (plus)
‘months for cach group of subjécts in»this study sheds‘ligﬁt
on the overaded prbblem in the five participating séhools. 

While designating age as a covariate in this experiment |

nullifies its effect on the statistical analysis of the effects’
o : ‘ ' ' \

of the treatment, the revelation of its existence in the

seventh gréde, with its attendant problems and frustrations
. * . \

-

to youth is nevertheless real. This in itself is justifica-
tion for undertaking this study.’

In the case of the sex of youth and adults, girls

]

(2) tended to outnumber boys (1) in each groub and femalfs

(2) tended to outnumber malés (1) aé breadwinners in Groups

1 and 3. In Group 2,-ma1es»helé tenaciéﬁsly to a‘slight

.edqa as breadwinnersﬂ ' A .' '{
Normally, inQesfigationé into the influence ekeerd

on the secondéry youth's concept 6£ utilizing his mental, -

'Capabilities are shown to correléte‘well with thebfather;s

occupation and thé mother's-educéfion (Coffeé, 1957). porter .

(1954) even feels that the féthgr's?occupaéion has the gféater

étrength& In this study, where school records showad thgt

only fifty~five percent of éll seventh grade Qouth in the

five participating schools live in homes where there axe

\
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'

. \'\‘)) )
a maleland female parent, it was further found that females

outnumbecred males as breadwinners. This finding bears out

" the fact of either underemployment oxr unemployment among

inner-citys males. Needless to say, the majority of partici-
pating parents were mothers or grandmothers. BAgain, the use
of. sex as a covariate nullifies any statistical significance

that it might_have'on reported results, but in real life

-
A

it is vexry apparent that the néed for more positive male
:.involvemeﬁt and commuﬁicapion_in the lifgsfyié"bfgthe inner- | e

city'youfh is indicated. ' . k\““

Although the use 6f the initial reading .and mathe-

matics scores as covariates ﬁﬁllified any academic achievémént
advantages that any QneAgroupAmigh£ have had over the other
in pretest-posttest gains, it‘is interestingvto ﬁote-that
Grouplé, which had>n¢xt to the laréeét ?umber of girls, the . }
mqst female bfcadwinners, and the lowest mean age level

(by a triflef, also had fh; hiéhéSéfperfofmance scoxres in
readiné and mathematics at the outset.

-.On the two T'SCS subtests which,wére_qonsidgxcq the

mdst important determinants for pretreatment_verification

of self-concept and mental health levels (Total P and NDS), !

fhe mental health level (MNDS) of Group 3 was highest (Table .

9, page 112). With the exception of Family Relations, Group 3 °

AN
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TARBLE 9

TOTAYL, P AND RDS SCALE RESULTS FOR ALL GROUPS

Gioup

J
Treatment _ Number of
"~ Number . Total p Deviant Signs
1 317.4426 : 48,8689
2 324.1746 47,5556

3 320.6875 ' 45,2344 .

hadvthe highest pretreatment scores ‘in all components of
personal and sécial adjustment as measured by the CTP (rables
5.1 through 7a). This tenden?y for Group 3 to scoxe highex
on most of the self-concept components in the prefests must
k2 attributed to the fact that its acédemic achieyement'
1@vel$ as measured by STEP reading.and'méthematicé weré also
higher. However, inasmuchfas Group_B sfarted with é.multi-
point handicép (maximum of three points in.readi595 over
Groups 1 and 2 alike, the ;ignificant‘differenc;s obtained

in pretest-posttest jains by Group 1 in all self-concept
..éompqncnts"mﬁiﬁibe;9tkfibuﬁ?éw?QMFhﬁhﬁt?QQPPFQ§M3FQER"?99?7.x
seliﬁg approacﬁ used in Group }. Although tﬁe null hypothesis
wés accepted between Groups 2 and 3 in tﬁo instances odt éf
~eleven (Tables 5.4 through 7a), its,#ejection in the othe%w

nine instances at the .05 level of confidence and in scven
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at the .0l level in favor of Group 2 over Group 3 is rcason

to bhelive that the significant differcnces obtained in

" pretest-posttest gains were due to treatment--even though

that treatw:ent was via the J:;tructured qroup counscling
approach which was really litfle more than placebq‘tfeétment.
consequently, it is felt that'sufficient evidence is fux-
nished to‘demphstratc“the.strong influéhce thaﬁ can'be
exertéd by positiveiy commuhiéaﬁing parénts:on a pre-~adoles-
cent's awa;eﬁess of the kinds of personal and social adjustmént
teéhniqucs which are néeaed to eﬁhénce_his fegiings of self
worth and his attitudes.towérds-pérSOnél and social adjust;ent
problems. _

Inspection of(pfetest data éoncernihg Group 3 in
compérisbn with Groups 1 and 2 reveals what appears-tb be
an obvious'relationship»betwéen.somewhat higher achievement
with higher'selfécoﬁCth séoreé. This leads one to generalize
that inyersély: if self»cohcépts'ére raised in,subjéé%s who
have bheen cqusedqto the kind of positive communication

) - . . ‘
between parent and child as in Group 1, and to a lesser

degree, in Group 2, academic achicvement would also improve. .

Probable Reason for Gains
In the opinion of this writex, the greatcer signifi-

cance in gains shown by Group 1 axe due to several rcasons,

AT AR i S i T e b
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all.of which center around high motivation and an immediate

boost to the self-esteem of the parents involved who, appar-

'ently began immediately to transmit this new-found regard -

fér themseivcs_to their children. The fact that Group 1

: = _ e _
parenfé were accepted as coworkers on a team composed of
reading and mathematics supervisory and clinical pe?éonﬁel}
pupil personngl specialisté, and éutside consultants to aid
in the development of structure and content for their own

group process, with definite assignments and responsibilities,

\ !

brought out in them a kind of fierce pride. It wds-they

who determined when they needed to meet with their scHool
principals or their Boaxrd of Education Ward representatives

and notified them far enough in advance so thaf_they would

plan to be present. it was they who developed the questions

- and/oxr topics they wanted to discuss with these officials

of public eéucatibn.

Group 1 parents we}e pleased to feport.pheif increased
ability to understand hdw to discuss with their children
their homework or adjustment problems. Many of them COnﬁided
that the sessions wexre élso‘improving tﬁeir familyvlifé in

[
genexal.,

Comparison with Other Rescarchors

The major influence governing the decision te do
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this study was the work done, in the modification of the school

environment through intervention with significant adults

" which was carried on under the direction of Dr. Mecrville

C. Shaw, Director of the Western Regional Centexr of the

Interprofessional Commission on Pupil Personnel Services

-

- (IRCOPPS) at Chico State college, california. (A complete’

R
comparison of -the two studies can be found in Chapter II

under "Most Nearly Related Study.") ‘
During the first year of the project 61965), group

~

coungoling was offered to parentis of [ir

5T, séyenﬁh, and
ninth grade children. During the seédnd year, group mectings
for teachers were conducted;- While IRCOPPRS was infgrested

in data conéerning the impact that thei; procedures haa'

on child léarning and behavior, #his researcher was concerned

N

with the impact that the procedures in this study had on
. A . ’

improving youth awareness: of self-concept building attitudes

and technigues that affect:personal and social adjuétment

as well as academic achievement. This researcher was also

concerned with altering the home environment so that pre-

adolescent youth might find home and family a comfortable

environment in which to seek help in solving the various
developmental probhlems with which he must cope. These
problems ranye from the continual nced for developing a scnsc

of idontity.to the need for hecoming proficient in the areas
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of human cffectivencss éitcd in Qhapter IiI by Blochecr (1966).

As rcpoxted carlier, significant pretcst—ppsﬁtest |
changes in favor of Group 1 were obsérved in this study as
they were jn the IRCOPPS study, althoﬁéh the final repoxrt

' _

(1968) of the IRCOPPRS study did not report having expexi-
menta} and control groups. However, in a telephone conversa-
tion with Dr._Shaw~(February 23, 1952); he stated that IRCOPPS.

. i . .
was in the process of developing formal training courscs

which would bé started with the parents of infants of tﬁelve
moﬁths ox less, .This app?ogch represénté tﬁe’implica£ions
for further study whiéh éréw out 6f the earlier work with
sigﬁificaﬁt oﬁhers,fbr in that study, he found that signifi¥
cant differences-in a;hievément and‘SChool behavior existed -
between the children of ﬁarticipants and»ndnparticipants}
The children ;f participants had hiéher achicvement test
scores, fewer school abseﬁces, and fewer behavior referralé.
The IRCOPPSJstudy inéludgd grodb counseling with
teachers.'.fﬁe prasent study did‘not. The emphasis in tﬁis
study was intendcd to ‘be only én parents in'grder to domOnsﬁgéte
the intensity of the reéponsibility they sﬁould feel aboué
preparing thcmscives to take.up where the school leaves off

in working with their children as well as in shaping parental

behaviors and attitudes which in turn would cnable them to



‘ 117

make their children more receptive to the educational processes
of the school. ‘

The IRCOPPS study found that not all favorable percep-
tions correlated with high gchievcment (ERIC, 1972).' This
study: did not check for correlations between self~concept

change and achicvement nor did it check foxr correlations

between self-concept change and school absences or behaviox

PR

referrals. TIRCOPPS did not use standardized pre- and posttests.

-
-\\.
T

Unusual oxr Serendinitous Findingas N

DY

The two most impqrtant sereﬁdipitous findings will
be discussed in the next chapter under "Indications fox |
rFurther study." They concexrn the positive rclationship
which appeared to exist in the control group between highex

reading and mathematics scores and mental adjustment and

o,

\ .
self-concept s?ores and a striking similarity between the

mental adjustment and self-concept scores of the subjects

in this study and of juvenile offenders--both of whom have

grown up in the same - kind of inner-~city culture.

‘Subjective Observations :
\—.é .

While it was not possible to avoid certain recactive .
arrangeinents such as the actual pretesting and posttesting

of the subjects and the obvious knowlcdgc'that Group 1 must
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have had that they were getting more profcssionalvattention
and training than Groﬁp 2, wherecver possible, nonreactive

" arrangements were made. For example, parents wpre not asked
to fill dut any forms or questionnaires for the express
purposc of letting the research team know what they felt
about the experiment. On the other hand, their counéelors

were always on the alert as observers and kept strict anec-

e

dotal notes in both the large group situations with the read-
ing, mathematics, and childhood learning difficulties

13CuGs

&

specialists as well as in their small on groups.

e

counselors turned in their notes to this writer after every
session with specific observations about individuals in the
small groups for which they were responsible. TFor example,

when a parent was overheard to say that climbing the steps

day

to the reading laboratory (third floox) was too much for
her hearit, nothing was said to hex, but the next week, custo=
dians would have been instructed to bring neecded materials

\ ' ‘

from the reading laboratory down to a first floor classroom

for that particular group. The parent continued to attend.

The advance questions and topics parents prepared
for their meetings with school officials along with theirxr
discussions; their preparations for a presentation bhefore

a Board of Education public hearing were examined and

ERIC

Aruitoxt provided by Eic:
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evaluated for expressions of feelings and attitudes. For

example, theixr spokesman at the Board hecaring proudly.

‘announced that "Concerned Parents" had devclilopzad their sensi~

tivity to the problems they were attacking in the present
counscling expeximent.
In September, three wmonths after the project ended,

thirty-one parents £rom Groups 1 and 2 returned to the com-~.

munity school to resume the project. They joined with thirty-

six contyiol gfoup parents. All parents had been reminded

by mail and the mass media (including radio and television)
of the resumption of the project (on a‘honexperimental basis)
as promised at the outset. A numbex of returning‘barents

brought their mates with them. They also brought with them

‘other parents who were new to the prbgramt Significantly,

the returning pareﬁts declined the community school's offer
of trénSportation indicating that ﬁhey could arrange for
their own. |

Many parents who themselves did not return sent
their children to participate-in community school programs
or to be helped ﬁy the readiﬁg; matﬁématicé} and childho@d
learning difficulty specialists.‘ Many of the subjects who

participated in the éxperiment and who are now in the ninth

grade (1972) are in recgular attendance in such activities
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as the recreational program, the continuing education program

which enables them to make up failures, receive tutoring,
. i

-

and take advanced work, or the enxichment and "hobby horse"

Programs. .

In addition to the availability of evening school
(elemeritary and secondary) academic credit for any partici-
pating.pérent_who desired‘it, several parents reporxted. that
they ﬂad’submitted their certificates of completion to theix
personnel officers to'héve them insertéd in" their personnel
foiders. At the outset, four mothers who were in -training
at a local college to_become educétibhal’aides in the public
schools had negotiated for and reéeivéd academic credit on
submiésioﬁ of their certificates of completion.’

A pe;usal of Appendix I.will requl, éené?ally, how

parents felt about the program.

Miscellancous

The incident concerning the éxaminees at the first
school who ingisted that ﬁheQAdid not heed:to have anyone
read for them has already been mentioned. With a groﬁp of .
seventy-six youth in a testing éituation,.disruption could
ﬁot he risked. But,vbecause this group was allowed'ﬁo read

.t

62}

tests, all groups had to be allowed to read their own

2.

(23
P
0
o
J”
.
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At the sccond schbol (Stuart), a prospecﬁive'subjcct
went into a neaxr fit o% hysteria when she reported to the
flibrary and found that she was expected to take.thelséaie
and the CTP. IHer mothex haq obhviously given permission fox
hex to be tested over hef protestations. She seemed to be

completely unnerved and terrified at the idea. She was

assisted outside the library, however, and reassured by the

e
i’

promisé that she did not have to take any tests at all if
Ishe wés~uﬁwilling. She was allowed to retufﬁ to her home-
room at once.

| From another of the schools, four parents responded
to the.letters telling them the levels on which their chil-

dren were perforﬁing and suggesting that they wmight wish

to join with other parents and school personnel in helping

. e

their children by wxiting notes‘of seeming'indignation tinged
with COntémpt at the suggestion that their children were not
reading and computing on gfade.level. TwO pé?ehts in personal
interviews advised that £hey knew their children were

‘.performihg 5bove grade level bécause they checked them at
home. What those parents refused to ¥¢cogniéé égua;;éééﬂu
was the true fact that their children were'not performing

- above grade level at school.l one’ of the paients criticized
school records and suggostéd that they we£e }n error. A

check with their grade counseloxr:.and homoeroom tcacher verified
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the fact that their in-school performance was below grade.

Limitations

A numbex of pétential limitations were discovered
in the planning stages during person-to—person‘confcroncés
with parents who were interested but who, for variéus réasons(
thought they might not be able to participate.. For example,
there were pr;blems of chronic illnesses cited by several
pafents ag.well as a number of_older’guardians and grand-

parents which they felt would be aggravated if they had

to attend regular sessions and climb stairs; conflict in

O
I8
Ky
’,_l.
3

5]
!

hours, haby-sitting and otherx family probiemsg fear
of bheing on the streets at hight, lack of transportation,

and the like. prior knowledge of these'pétential"liﬁita~
tions actually strehgthéncd the project i&measurably by .
suggesting to thié wéiter that fransportatibn shoﬁid be
provided; Neighborhood vouth Corpé personnel shculd be
reassigned on meeting nights to Baby—sit; a foothall college

scholarship athlete from one of the local colleges who was

completing an internship in the community school where theé

experiment took place was assigned to work out a sports

program with older boys who did not particularly nced a

" baby~-sitter:; othexr children were sent to classes in art,

typewriting, and;guitar, or they could choose to be tutored
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in academic subjects. At rather frequent intervals, the

community school class in Foods for Fun and Profit served

'quite filling repasts so that the participants would not

have to bq.concerncd about preparing dinner for themselves.
The chief limitation, it might be said, iﬁ an endeavor
of this kind, is the one encountered in getting inner—city\
parents interested enough to make a sacrifice to attend.
sessiéns-;of any kind. The majority fail to participaée

because of pressing home problems which to them;. seem

insurmountable. Howevex, as soon as the parents in -this

project were shown that their seeming problems were capable

o£ béing solved, and once they beéame‘involveq in the projéét
and became aware - -of tbe‘deéirability of the school as a

place to come and bring the whole- family if they desired,
there was no real problem in maiﬁtaiﬁing steady attendance.
Yet, because such projccts as this are.patronized.by election
rather than éelection, one:might have sohe second thoughts

about generalizing to the entire unpretested population ﬁ?om

]

which these parents and their children come. Rather should)

the gencralization be made to that portion of the population -

which can be motivated to have desires similar to the subjects

and participants in this cxperiment.
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Instruments \

Inasmuch as all subject responses were made on
standardized printed tests, instruménts presenﬁcé no problem.
This writer along with the proctors, was kept on the alert
so as to move quickly‘to assis£ ox reassure a qug:ulous
youth who felt that "“they [the test makers]"M;éfe "mighty-»

nosey" or who. just wanted to whisper, "why do they want to

know this?"

e
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CHAPTER VI

\J

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Instruments for identifying and evaluating the.more
intangible'efements of total complex patterns of fceling,
thinking, and acting were used with 188 innér—city seventh
grade youth who were berforming'on.the sixth grade level
in reading and mathematics for the purpose of ‘assessing in
them the levels of certain\self—c;ncept components which

includéd psychological, personal,. and social ‘adjustments.

The TSCS was used for pretreatment determination of overall

. self-estecm and mental health.” The CTP Qés used fdr determin-

ing pretest—posttcstrgains in_awarcness of using the pretest-
posttest control group de§ign.

In some instances, findings in the TSCS profiles were
disturbingly deviant when compared with préfiles in the
TSCS Manual. Upon furthgr consideration and comparison, - -
however, one arrives at the conclusion that there are certain
clements of a crossjcultural situation which prowmpt concur-

rence with Leiter (1970) who recommended that when validation

125
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is necded for differgnt populations, local norms need to
be established. '

Treatment, in the form of expert counseling and
training indirectly transmitted to the yoﬁth from pupil'
personnel specialists through théir]parents, was applied
in ordexr to aid the youth in developing normal balances

petweenvpsychological; personal, and social adjustment.

Pretest-posttest gains in personal and social adjustment

were studied by means of the analysis of covariance with

N

multiple covariates, F tests, and pairwise~t—tests.f A closing

summary of the findings appears below.

e T . -~

Summarxry

In oxder to'make some deterﬁinatibn concerning tﬁe
relative psych010gicéi statﬁs of theisubjects befofe treat-
ment, their TSCS scores were interp;gted.according to fhe
TSCS Manual and compared with those of the 626 norm grbup
members, 369 psychiatric patients, and 75 people charactcfized:
as high in personal;ty‘integratioh (Fitts, 1964). -Coﬁbarisohsf
were also made with those of juvenile offenaer groups and
a control group (Table 3). > ' ;

Sexendipitous findinas.-~The findings were surprising

and startling, to say'thc least, Inspedtion of Table 3 showed,

that the subjccts had a predominance of the characteristics
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possessed by groups that are considciod to be ldw in selfi-

concept and mental health as compared to the_ﬁorm group.

- There was no discrimination in the numbexs of areas listed

below betyéen subjccté and ‘the following:

a. Juvenile first 6ffenders in fifteen of the twenty-nine
variables;

b. psychiatric patients in thirteen of the twenty-nine;

% C. ;épeated juvenéle 6ffenders énd offcender control group
in nine of the variables; “ |
d. the norm grouvp in five ocut of twenty-ﬁine; and
e. peoﬁle high in personality integration in four out of
twenty-—-ning. |
( ) _ 'Of the eleven self-conqébt compoﬁénts aséessed by

the CcTP, pretest-posttest gains in favor of Group 1 over
Group 3 were significant at greatex than eithe;.the .05 or
the .01 levels of confidenee. Bécause of the pretreatmen£
point differcnces (a maximum of three points in reading) in
_“.favorwof_Group43,withiSWCQDélgﬂQd“PhQ?UthQﬂghf?h@ywwgrémsmalitw”
the cohtrolygroﬁp tended to have higher pretest scores thaé
the structuredAgroup. conscquently, the significant differ~v
ence reported above was due to the structured tféatment in

Groub 1.
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In cight out of eleven self~conceptrcomponents
aéscésed by the‘CTP, pretcsﬁ~poéttest gains in favor of
Group 2 err Group 3 were significant at the .05 ievel of
coﬁfidencc.' They were also significant at the .01 level
in seven out'of eleven instances. BAgain, this leads one
to the conclusion that inasmuch as'Group 3 begén wigh an
advantage in points, where significant diffexences did
occur in fqvor'of'Group 2, they were due to treatment.

In ten of the eieven self-concept components-assessed
by the CT?, pretest-posttest géins in.favor of_fhe structured
or instrumented group procéés in Group- 1l over the nonst¥Fuc-
tured of Group 2 were'significant‘at the .01l level of .
confidence; thereby leadiry to the conclusion that the
instrumented ox structured group procéss is superior to the
unstructured group process when counseling with inner-city
pareﬁts'over a limited (short) périod of time.

In addition to achieVing.thé'déSired goal of improved
awareness in inner-city seventh grade youth’of_proven
tccﬁniqﬁcs’for developing noxmal balances between selectq@
self-concept coﬁﬁoncnts, the responses of parents obtéined
by means of nonreactive measures roveal that they too behé~
fitted and fclt that'their sclf-concepts were bolstered and
their.family life impro&ed because of their involvement in

‘this exporiment. -
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Recomniendations for Other Research

It was not meant that this.experiment should involve
;‘itself in~§n examination of the self-concept differences
that must concéivably exist between qroups whose behavior
is different. %Yet the'striking similarity in.preGreatment
mean scores between the subjects and juvenile offenders
as well as psychiatric patients should he mentioned,xif

: 1
only briefly.

&

At this point' in time, the subjects have not yet

-
~

. N
been characterized or identified as juvenile offenders or

.as being in need of psychiatric treatment or care in an

I T, A R N .n - 2ae ~de Yoo aa 1 ‘v ~
1nscirtuciGil,. On the othe hand, it must be remcombored that

*.l.

the culture in which the subjects and their familiés_have

grovm up lived, and died, is the same one described in

%

earliex pages that has spawnedva diSprOportionaté nunbex
of the ci#y's delinqﬁents. Fof this reasog, further investi-
gation of these similarities and ﬁheir implications is
strongly recommended.

Another rccommendation for research is suggested
by the fact that pretreatment data in the control group
(Group 3) actually demonstrated the hypothegis upon which
this reseaxch is bascd--the belief that "posifive relation-

ships cxist between the self-concept and academic achievement

ERIC

Aruitoxt provided by Eic:
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(Coopersmith, 1959; Fink, 19G62)." They lead to the
gencralization that if positive relationships.could exist
“in a nontreatment group (Group 3) betwcen_self~concept and
academic Qghievemcnt, they could also exist in populations
similar to Group 3 in o£hcr respects. - Lest the continucd

reﬁerence to the interesting pretreatment relationship
existing between achievement and selfwcqncept scoxes in
Group'B be téken out of context, the reader's attention

is redirected to Tabie 3 and to Figures 2 and 3 which will
re?establish the proper perspéctive for £he entire group of

subjects, ‘including Group 3.

conclusions

And so, the resultus here achieved within a setting
7 : provided by a community schéol's éxtendcd'day program would
lead this writer to the final conclusion that at any time
- school systems are williné, they might do well to consider
establishing, developiﬁg, and using this convenient resource.
Among'the many services that it could provide would certainly
------ R be~the-addition“ofuapnow.dimonsionntomthemguidancewand ;.m‘u
counseling activitics of the regqular 9:00 A.M. to 3:00 P.M.
core program. Morc parents would be able to avail themselves
of the opportunity to unde:stand how they might help their

children attain some of the aspects of personal growth(and
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adjustment that arxe at the center of the development of the

healthy self-concept which is so widely acknowledged as being

|
-a necessary adjunct to the optimum development of one's mental

capabilitics.
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TABLE 5.1

-

F

1 CALIFORNIA TEST OF PERSONALITY ANALYSIS OF COVARIANCE WITH MULTIPLE COVARIA'IESa FOR ALL GROU?Sb
: _
Variable 1 (Self-Reliance)
; Source Pre-Treatment Analysis ‘ Post-Treatment Analysis
r
; 'DF YY Sum-Squares Sum-Squares Adj Mean-Square DF YY Sum-Squares Sum-Squares 4d} Mean-Square
‘ {Due) (About) DF (Due) (About) DF
»
Treatment
(Betveen) 2 14.7865 2 311.5725
Error ¢ ' ’
{Within) 185 1239.6376 83.5188 1256.1788 | 180 6.9788 185 981.3638 321.9040 659.4597 | 179 3.6841
Trestoent
+ Error
(Total) 187 1354.484 89.7020 1264.7821 182 187 1292.9363 314.4516 978.4847 | 181
Differeuze for Teating Adjusted Treatment Means 8.6033 2 4.3017 319.0250 2 159.5125
F (2, 180 ) = .616 ! F (2,179 ) = 43.297
nﬂul:lph covariates: age,'acbievwent (reading and mathematics), sex, and posi~treatment score of self~concept component
Dt reatment groups: 1 (structured), 2 (unstructured), 3 (control) -
) TABLE 5.la
MEANS, STANDARD ERROR, DIFFERENCE, PﬁRCENT OF (.}AIN, AND ¢t RATIOS
; ] Post-Treatment t Ratios
Group Treatment Mean Adjusted Mean SE Adjusted Mean Adjusted Percent (Between)
Treatment . Mean of
Number . Difference Gain Groups Groups Groups
Pre- Post- Pre- Post- Pre~ Pogt- 1 and 2 2 and 3 1and 3
. N . . .
1 7.6721 11.8689 7.6553 11.8794 0.3410 0.2478 4.224) 35.55 5.524% 3.83%% 9.3 k%
2 7.3492 9.3613 7.4318 9.9564 0.3368" 0.2451 2.5246 25.35 Statistical Sienificance:
. : * = .05 level of confidence
*k = | 1
3 8.0312 | 8.7500 7.9660 | 8.6266 | 0.3374 0.2456 |  0.6606 7.65 01 level of confidence
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o TABLE 5.2 Ea

E

L Lo b
CALIFORNIA TEST OF PERSONALITY ANZLYSIS OF COVARIANCE WITH MULTIPLE COVARIATES ™ FOR ALL GROUPS

SR
. Variable 2 (Sense of Personal Worth)
Source Pre-Treatment Analysia ‘ Post~Treatment Analysis
DF LYY - Sum-Squares | Sum-Squares Adj Mean-Square DF Y Sum-Squares Sum-~Squares Adj Mean-Square
{Bue) {About) DF {Due) (About) DF
Treatment .
(Between} 2 10.6584 2 200.4668
Error . . -
{Within) 185 1692.5066 160.3749 1532.1317 180 8.5118 185 1447.4482 633.9126 B13.5357 179 45,5449
Treatoeat . .
+ Errexr -
(Total} 187 1703.1650 161.3587 1541.8064 182 187 1647.9150 628.0515 1019.8635 131
Difference for Testing AdJusted Treatment Neans 9.6747 2 4.8373 » 206.3279 2 103.1639
. * -l
F (2, 180 ) = .568 : F (2,179 ) = 22,699

aHulciple covariates: age, achievement (reading and mathematies), sex, and post-treatment score of self-concept cenponent

'btrea:ment groups: 1 (atructured), 2 (unmstructured), 3 (controld

. TABLE 5.2a -
MEANS, STANDARD ERROR, DIFFERENCE, PERCENT OF GAIN, AND t RATIOS
. . Post-Treatment t Ratios
Group Treatment Mean Adjusted Mean SE Adjusted Mean Adjusted Percent . (Between)
Treatment - Mean of
Number ) : . Difference |- Gain Groups Groups Groups
Pre- Fost- Pre- . Post- - Pre~ Posgt~ . 1 gnd 2 2 and 3 1 and3
-1 9.8689 | 12.3115 9.9438 12.2635 0.3766 0.2754 2.3197 18,91 3.02%% © 3.80%% -] 6.82%*
1]
—
. 4
2 9.4444 10.9048 9.4464 11.0984 0.3720 0.2724 1.6520 14.88 Statistical Significance:
- u /f * m .05 level of confidence
3 10.0000 | 9.7823 | 9.9267 9.6364 0.3726 | 0.2724 | r0A%03 | - 3.01 ** = .01 level of confidence
Q e NP
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TABLE 5.3 14
CALIFORNIA TEST OF PERSONALITY ANALYSIS OF COVARIANCE WITH MULTIPLE COVARIATES® FOR ALL GROUPSb
‘Variable 3 (Feeling of Belonging)
Source Pre-Treatwent Analysis Post-~Treatment Analysis
DF b 24 Sum-Squares Sum~Squares AdJ Mean-Square oP Y- Sum-Squares Sum-Squares Adj Mean-Square
(Due) (About) DFP : . (Due) (about) Ing
i
Treatment
{Between) 2 3.4927 2 123.2043
Error " ' .
{Within) 185 2033.3372 147.6652 1885.667S 180 10.4759 185 1345,0244 | 669.2942 675.7303 179 3.7750
Treatment
+ Error ) : )
(Total) 187 2036.8298 149.2699 1887.5600 182° 187 1468,2288 654.8751 813.3536 181
Difference for Testing Adjusted Treatment Means 1.8920 2 9460 : " 137.6234 2 68.8117
F (2,18 ) = .090 JF (2,179 ) = 18.228

eHulciple covariates: age, achievement (reading and ﬁathema:ica), sex, and post-treatmeat score of self-concept component

brzeatment groups: 1 (structured), 2 (unstructured), 3 (control)

TABLE

MEANS, STANDARD ERROR, DIFFERENCE, PERCENT OF GAIN, AND ¢ RATIOS

-. Post-Treatment t Ratios
Group Treatment Mean Adjusted Mean SE Adjusted Mean Adjusted Percent - :  (Between)
Treatzent Mean of
Nuzber & Difference Gain Groups Groups Groups
Pre- Poat- e Pogt- Pre~ Poat~- 1 and 2 . 2 and 3 1l and 3
1 10.3115 12,6721 10.4306 12.7016 0.4178 0.2508 2.2710 17.87 2.05% 4,00%% 6.00%*
2 10.2063 11.8889 10.2076 11.9802 0.4127 0.2478 1.7726 14.79 Statistical Significance:
* = .05 level of confidence
*% w .01 level of confidence
3 10.5312 10.7031 10.4165 10.5851 0.4133 0.2481 | .1686 1.59 :

El{llC _ . : | . .?

s _




TABLE 5.4

F’ CALIFOMIA TEST OF PERSONALITY ANALYSIS OF CO\iARI.\NCE WITH MULTIPLE COVARIATES® FOR ALL croups?
‘ Total Personal Adjustment
Source Pre-Treatment Analysis Post-Treatment Analyais
DF Y Sum-Squares Sum~Squares ~dj Mean-Square DF Yy Sum-Squares Sum~Squares Adj Mean-Square
- {Due) {About) DF (Due) (About) DF
i
Treatment ! a ) ,
(Between) 2 289.8242 . 2 6402.35%4
' .
Error .
{Mithin) 185 40501.2852 1540.8444 38960.4409 180 216.4469 185 40267.4531, | 20141.9167 | 20125.5364 179 112.4332
Treatment '
+ EZrror R
(Total) 187 { 40791.1094 {. 1589.7390 39201.3706 182 ©187 | 46669.8125 18777.2412 }27892.5713 181
Difference for Testing Adjusted Treatment Meens 240.9297 2 120.4648 7767.0349 2 | 3883.5175
F (2,180 ) = .557 F (2, 379 ) = 34.541

[E

fuultiple covariates: 2ge, achievement (reading and mathematics), sex, and post-treatment score of self~concept component

bTreatment groups: 1 (structured), 2 (unstructured), 3 (control)

TABLE 5.4a
MEANS, STANDARD ERROR, DIFFERENCD, ILRCENT 0}' GAIN, AND t RATIODS
L. Post-Treatcent t Ratios
Group Treatment Mean Adjusted Mean SE Adjusted Mean Adjusted Percent (Between)
Treatment _ Hean of
Nuzmber Difference Gain Groups Groups Groups
Pre- Post- Pre- Post- Pre- Post~ 1 and 2 2 and 3 1 and 3
1 51.7377 69.9180 51.8948 69.3969 1.8991 1.3689 17.4861 25.21 4.54%% 3.8bk% B.37%x
2 50,9365 59.5079 50.9237 60.6467 1.8759 ©1.3537 9.7230 16.03 Statistical Significance:
- * = ,05 level of coafidence
’ ' %% = .01 level of confideuce
3 53.8594 54,8281 53,7222 53.2564 1.8789 1.3566 -0.4658 - 0.87 -

O
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. h .
CALIFORNIA TEST OF PERSONALITY ANALYSIS OF COVARIANCE WITH MULTTIFLE COVARIATES® FOR ALL GROUPS™ ~ - -

TABIE 6.1

Variable 1 (Social Standards)

Source Pre-Treatment Analysis Post-Treatment Analysis
DF Y Sum-5quares Sum-Squares Adj Mean-Square DF Yy Sum-Squares Sum-Squares 4d} Hean-Square
(Due) (about) DF ) (Due) (about) DF
; i
/
Treatment !
(Between) 2 118.505% { 2 171.6147
i
E . X .
“‘(’;ithin) 1585 4353, 3452 332.7080° 4020.6373 180 22.3369 185 1395 4651 162.9274 1232.5377 179 6.8857
Treatmm"\t
+ Error ' A
(Total) 187 4471.8511 365.9075 - 4105.9436 182 187 1567.0798 121,3043 1445.7755 181
Difference for Testing Adjusted Treatment Means 85.1063 2 42.653;2 213.2378 2 106.6189
! . . ,\‘.
F (2,180 ) = 1.910 F (2,179 ) = 15.484
%ultiple covariates: age, achievement (resding and mathematics), sex, and post-treatment score of self-concept component
Prreatment groups: 1 (structured), 2 (umstructured), 3 (control)
TABLE 6.1a
MEANS, STANDARD ERROR, DIFFERENCE, PERCENT OF GAIN, AND t RAT1OS
Post-Treatment t Ratios
Group Treatment Mean Adjusted Mean ° - SE Adjusted Mean Adjusted Percent (Between) -
Treatment Mean of
Number . Difference Gain Groups Groups Groups
Pre~ Post- Pie- Post~ Pre- Pogt- 1 and 2 2 and 3 1 and 3
1 9.9180 12.4590 10.0373 12.6389 0.6101 0.3403 2.6016 20.58 4.16%% 1.21 5.35%x
2 10.6508 10.6508 10.6673 10.6516 0.6026 0.3346 ~0.0157 {~ 0.14 Statistical Significance:
* = 0.5 level of confidence
*% = 0.1 level of confidence
3 11.8437‘ 10.2500 _11.7139 10.0777 0.6036 0.3372 -1.6362 § -16.23

O
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TABLE 6.2
E_y CALIFORNIA TEST OF PERSONALITY ANALYSIS OF COVARIANCE WITH MULTIPLE COVARIATES2 FOR ALL GROUPSb
Variable 2 (Social Skills)
H Source Pre-Treatment Analysis Post-Treatment Analysis
DF YY Sum-~Squares Sum~Squares Adj Mean-Square DF YY Sum-Squares Sym-Squares Adj Meusn-Square
f (Due) (About) DF ’ {Due) .{About) DF
Treatment .
(3ctween) 2 2.6282 2 218.7788 :
Error R ]
- (Within) 185 1135.0103 146.9331 988.0771 180 5.4893 185 1111.3276 303.1599 ;‘308.1678 179 4,5149
Treatment
+ Error ! - :
(Total) 187 1137.6384 148.5264 989.11:0 182 187 1330.1064 279.0842 1051.0223 181
Difference for Testing Adjusted Treatment Means 1.0349 2 w5174 242.8545 2 12_1-4272
F (2,18 ) ~ .09 F (2,179 ) = 26.895

lH'Xu}.:!.yle covariates: age, achievement (reading and mathematics), sex, and post-treatment score of self~concept compon;_ent

" Prreatment gréups; 1 (structured), 2 (unstructured), 3 {control)

TABLE 6.2a

MEANS, STANDARD ERROR,  DIFFERENCE, PERCENT OF GAIN, AND t RATIOS

/

Post~Treatment t Ratios
Group Treatment Mean Adjusted Mean SE Adjusted Mean Adjusted Percent (Between)
Treatment Mean of
Nunber Difference Gain Groups | Groups Groups
: Pre~ Post- Pre- Poste Pre- Post- 1 and 2 2 and 3 .1 and 3
1 9.2459 11.7049 9.3578 11.8302 0.3024 Q.2743 2.4724 20.89 4, 30%*%: 3.08%% 7.36%*
2 9.4762 10.2222 9.5211 10.1727 6.2987 0.2710 0.6516 6.40 Statisﬁical Sig:iificance:
i * = ,05 level of confidence
%% w 01 levél of confidence
3 9.5156 - 9.0625 9.3647 8.9918 0.2992 0.2714 -0.3729 - 4,14 .
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TABLE 6.3

.:7 CALTFORNIA TEST OF PERSONALITY ANALYSIS OF COVAR'.[.ANCE WITH MULTIPLE COVARTATES® FOR ALL GRC}UPSb
N .
Varlable 3 (Anti-social Tendencies)
} Source Pre-Treatment Analysis Post-Treatment Analysis
DF Y Sum~Squares Sum-Squares Adj | Mean-Square g Y Sum-Squares Sur-Squaves 'Ad_j Mean-Square
(Due) {About) DF . (Due) (Abour) DF
———————
'Treatme t
| (Betueen) 2 38.8646 2| 340.5966
r Erro . E ' : !
r(aicnin) 185 1839.0717 123.7301 1715.3416 180, 9.5297 185 1963.7599 481.0274 1482,7325 179 8.2834
b, : N
Treatment .
+E .
(rorary | 187 | 1877.9363 | 135.0450 | 1742.8%04 | 182 187 | 2304.3564 | 481.5287 | 1822.8277 | 18l
Diffyurence for Testing Adjusted Treatment Means ) 27.5489 2 13.7744 340.0953 2 170.0476
F (2, 180 ) = 1.445 F {2 179) = 20.529
.a)!ultiple covariatea: age, achievement (reading and mathematics), sex, and post.o;t:eatmen: score of self-concept cempenant
b1 ieatment groups: 1 (structured), 2 {unstructured), 3 {control)
TAELE 6.3a
MEANS, STANDARD ERROR, DIFFERENCE, PERCENT OF GAIN, AND r RATIOS
. Post-Treatment t Ratios
Group Treatment Mean Adjusted Mean SE Adjusted Mean Adjusted Percent (Batween) ’
Treatment T Mean of
Number ) . T : i . |Difference Gain Groups Groups Groups
Pre- Pogt~ Pre- Post- Pre- Post- i 1 and 2 2 and 3 1 and 3
1 7.4098 10.9344 7.20888 11.0058 0.3985 0.3716 3.5170 31.95 3.27%% 1.8{».* 6.00**
2 7.2063 7.7302 7.2242 7.9276 0.3936 0.3681 .0.7034 8.87 Statistical Significance:
: * = .05 level of confidence
. ** 2 01 level of confidence
3 8.2500 8.5781 8.1572 8.3157 | 0.3942 0.3694 0.1585 1.90
O

E
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IABLE 6.4 ' . ' 14

o CALIFORNIA TEST OF PERSONALITY ANALYSIS OF COVARIANCE WITH MULTIPLE COVARIATES® FOR ALL GRoupsb ~ ~ 7~ *7> = ===
3 :
)
Variable 4 (Family Relations)
b X .
b Source Pre-Treatment Amalysia Post-Treatument Analysis.
DF Yy Sum-Squares Sum-Squares Ad J' Mean-Square oF Red Sum~-Squares Sum-Squares Adj Mean-Square
1 (Due) (Abouc)j DF - (Due) ‘(about) | DF '
/I
Treatment
“(Betveen) | 2 7484 i 2 | 173.1504
i
En?sithln) 185 2016.7145 92,3248 1924.3899 | 180 ©10.6911 185 1825.0693 540.3441 1284.7252 179 7.1772
Treatment _
+ Error R )
{Total) 187 2017.4629 . 92.5309 1924.9320 | 182 187 1998.2288 524.5031 1473.7257 181
Difference for Testing Adjusted Treatment Means' .5421 2 .2711 . 189.0005 2 94.5002
F (2,180 ) = .025 - F (2,179 ) = 13.167

a}iultiple covariates: age, achievement (reading and mathematics), sex, and post-treatment score of self-concept ccmponent

.bTreatmenc groups: 1 (structured), 2 (unstructuréd), 3 (‘cqntrol)

TAZLE £ .4

MEANS, STANDAKD ERROR, DIFFERENCE, PERCENT OF GAIN, AND t RATIOS

Post-Treatment t Ratios

Group Treatment Mean Adjusted Mean SE Adjusted.Mean - Adjusted Percent (Between)
Treatnent Mean of
Number . Difference Gain Groups Groups Groups
Pre- Post- Ple- Post~ Pre- Post~ 1 and 2 2 and 3 1 and 3
1 9.0000 11.5410 9.0166 11.8175 ) 0_.4221 0.3459 2.6009- |. 22,38 3.27%% . 1.84% 6.00%*

2 9.1429 10.0159 §.1019 10.0257 0.4169 0.3416 0.9238 9.21 Statistical Significance:
i i i . : %= .05 level of confidence
*% = .01 level of confidence

. \‘l ‘ . v ’ ) :
ERIC | | o

' 3 9.1250 9.2188 9.1499 ©9.1362 0.4176 0.3422 -0.0137 |- 0.14




TABLE 6.5

CALIFORNIA TEST OF PERSONALITY ANALYSIS OF COVARIANCE WITH MULTIPLE ;CO'\IARIA'J.‘ES'B FOR ALL GR.OUI’Sb

14

Variable 5 (School Relations)

ERIC
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Source ’ Pre-Treatment Analysis Post-Treatment Analysis
DF Y Sum-Squares Suxﬁ-Squa‘:ea | Adj Hean-Square DF k44 Sum-Squares Sum-Squares Adj Mean-Square
(Due) (About) DF \ ‘ (Due) (About) DF
Treatment R . " ?
(Betucen) 2 21.4242 2 169.1541
Error . A
(Within) 185 1502.2780 40,3409 1461.9370 180 8.,1219 185 1853.3726 289.1536 l,_56!o.219_0 179 8.7387
Treatment :
+ Error - . N :
(Tora}) 187 1523.7021 37.5584 1486,1438 182 - 187 2022,5266 217.6843 1{804.8783 181
Diffarence for Testing Adjusted .‘rreal:ment Méans 24.2067 2 12,1034 240.6593 ;;40.6593 2 120,32%6
‘ 1
F (2, 180 ) = 1.490 F(2,179 ) = 1:13.770
’uulciﬁle covariates: age, achievement (reading and mathematics), sex, and post-treatmnent score oi" selfncéncept componfent
b,rreacment. groups.: 1 (structured), 2 {unstructured), 3 (control) : ’
TABLE 6,52 :
MEANS, STANDARD ERROR, DIFFERENCE, PERCENT OF GAIN, AND t RATIOS
. ] Post-Treatment t Ratios
Group Treatment Mean Adjusted Mean SE Adjusted Mean Adjusted Percent : (Between)
Treatment |- Mean of L
Hucber - - Difference Gain Groups; Groups Groups
. Pre- Post- Pre- Post~ Pre- Poste- 1 and 2 2 and 3 1 and 3
1 ©7.9672 10.8689 ©7.9889 11,0602 0.3679 0.3821 3.0713 27.76 . 1.48 3.71%% 5,17%x
2 8.0159 10.1270 7.9478 10.2640 0.3634  _0.3776 2,3162 22,56 Statis“tical Significance: .
- * x'-"_;..05 level of confidence
3 8.7031 | 8.5038 | 8.7494 8.2765 | 0.3640 | 0.3796 | -0.4729 | - 5.71 ** = .01 level of confidence
. ;
Q !




TABLE 6.6
| _ 14
E’ CALIFORNIA TEST OF PERSONALITY ANALYSIS OF COVARIANCE WITH MULTIPLE COVARIATES® FOR ALL GROUPSb
. .
Total Social Adjustment
b
b Source PreiTreatment Analysis Pos:—TreatmEnc Analysis
DF Y Sum-Squares Sum-Squares Adj Mean-Square DF w Sum-Squares Sum-Squares Adj Mean-Square
s (Due) (About) DF (Due) (About) DF
Treatment
(Between) 2 150.8594 2 6347.6172
Error . .
(Within) 185 30471.5000 3490.7599 26980.7402 1180 149.8930 185 § 31788.3203 8872.0516 22916.2686 179 128.0238
Treatment
+ Error .
(Total) 187 "} 30622.3594 3558.7002 27063.6592 | 182 187 | 38135.9375 7767.6415 | 30368.295% 181
Difference for Testing Adjusted Treatment Means 32-9189 2 41.4595 7437 2 2 3726.0137
F (2, 180 ) = .277 i F (2,179 ) = 29.104

auultiple covariates: age, achievement (reading and mathematics), sex, and post-treatment score of self-~concept component

bTreatméh: groups: 1 (structured), 2 (unstructured), 3 {coatrol)

TABLE 6.6a

MEANS, STANDARD ERROR, DIFFERENCE, PERCENT OF GAIN, AND t RATIOS.,

' Post-Treatment t Ratios
Group Treatment Mean Adjusted Mean SE Adjusted Mean Adjusted Percent (Between) '
Treatment i Hean of -
Number R Difference Gain Groups Groups Groups
Pre- Post- Pre-, Post- Pre- Pogt- ! 1l and 2 2 and 3 land3
1 53.0000 69.7377 53.3869 70.4656 1.5804 1.4613 17.0787 24,23 . 5,23%% 2,29% 7. 49%*
2 53.9365 59.5397 53,7664 59.7357 1.5611 1.4429 5.9693 9.99 ‘Statistical Significance:
: ; . : - % = ,05 level of confidence
" L e - %% = .01 level of confidence
3 55.1875 55,9531 54.9861. 55.0664 1.5635 1.4464 0.0803 .14 .

Q
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TABLE 7 .15
CALIFORNIA TEST OF PERSONALITY ANALYSIS OF COVARIANCE WITH MULTIPLE COVARIATES® FOR ALL GRULfPsb ’ TrreesTes T T
- Total Adjustment
Source Pre-'rre:_xtmcnt Analysis 'Post-'l‘reatmcnt Analysis
DF k¢4 Sum-Squares Sum-s,qﬁares Ad) Mean-Square DF b1 Sum-Squares Sum~Squares Adj Hean-thnre
(Due) (m}:out)‘ DF (Due) (About] . DF
l’.;
Treatment [‘
(Between) 2 973.1875 g 2 25129.3438
Error :
(Within) 185 114348.6875 | 8021.6830 106327.0049 § 180 590.7056 185 115467.0000 49383.2109 56083.7891 {179 369.1832
Treatment
+ Error ’ . N
(Total) 187 115321.8750 | 8323.4525 106998.4229 | 182 187 140596.3438] 446403,6772 |. 96192.6660 | 181
Difference for Tegting Adjusted Treatment Means 671.4180 2 335.7090 30:1.08.8770 2 | 15054.4385
F (2,18 )= .568 F (2,179 ) = 40.778 : J

%Multiple covariates: age, achievement {reading and mathematics), sex, and post-treatment score of salf-\c;,oncepr_ ccmponent

Py eatment groups: 1 (structured), 2 (unstructured), 3 (control} -

TABLE 7a

MEANS, STANDARD ERROR, DIFFERENCE, PERCENT OF GAIN, AND t RATIOS

. Post-Treatment. t Ratios
Group Treatment Mean Adjusted Mean SE Adjusted Mean Adjusted Percent (Between) )
Treatzent - Mean of
Kumber Difference Galn Groups Groups Groups
Pre- Posgt- Pre~ Post- Pre- Posgt- 1 and 2 2 and 3 1 and 3
1 104.2787 | 138.7049 104,7664 ] 139.1684 3.1374 2.4811 35.2020 25,14 5.50%% 3.56%% 9.03%
2 104.0952 {119.4286 | 104.1041 ]120.7758 ‘| 3.0990 | -2.4521 16.6717 13.80 Statistical Significance:
. . : * = ,05 level of confidence
*% = ,01 level of confidence
3 108.9844 110.9531 108.5108 108.4227 3.1039 2.4589 - 0.0881 - .08 .

E
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APPENDIX B

" A GUIDE FOR PUPIL PERSONWEL SPECIALISTS

By

Frances White Hughes

- Project Statoment

Published reports of city-wide achievement in éégd~
ing and méthematics és measufed'by the'Sequential‘Tests of
BEducational Progress administered in.the Spring of 1969
show that pupils from the five schoolsvbarticipating in
this project are'near'the bottom of. the list of the city's
thirty junior high schools. One of tﬁe assumptigns in
this study is that most children who experiencezsudh diffi-
cultices do.so.becauéc they lack confidence in.their ability
to read and do numbex wqry. it is further assumed thaf
continuad low achievement feeds the child'g concept of low
self-estecem with"its attendant manifestations of-varioﬁs. 
forms of personal and social maiadjustment. The effort in
£h15 study will be to rc§crsé the afbrementioncd cycle lead-

Cing deeper into maladjustwment by counseling with the parents

152
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of the children so afflicted so as to reach them indirectly.

The c0unseliné approach referrcd.tb will be in di-
“rect opposition to the widely-held notibn'that a ‘one-to-one
relationship between pupil and pupil peréonnel specialist
is fequired in order to cffect meaningful change in certain
learning related behaviors.(Shaw, NASSP Journal, 19268).
Qhoudh educatprs are wont to say that.counseling is for
every.child, every pupil personnel specialist, especially
the school‘coﬁnselor, knowsrthat engaging in.a series of
meaningful, in-depth, on¢~to~on¢'conferénces and foliow¥
up sessiong with evéry child is quité impossibie to accom-
plish in sacondary school what with counselor-counselee
ratios often running to 350:1 and more.

ﬁveryone involved in this experimént, pupil person-
nel speciélists as w§li aé parents, will operate on the as-
sumption thgtrguidanée and c5un§eling is not only the "just
due" of'every child, but‘that it is possible to reach every
child through significant iﬁtcrmediaries who have a respon-
sibility for shaping the cducational environment of the child.
Because tﬁé iﬁteﬁtion herékis for eéch intéfmédiary or.siani—
ficant adult ("significant othex") to provide the much éought
after one-to-one relationship by-transmitting to his or ﬁer-

‘child what is learned in the. group discussions and counseling



o

O
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sessions, the element of instruction also enters the process.

There will be two counseling teams made up of profes-

* sionals who bring varied backgrounds as formexr teachers of

English and reading, social studies, science, mathematics,

and fine arts; as counselors; as clinicians skilled in using
their subject areas (reading, in this case) for therapeutic
purposes; and as educational specialists and supervisors.

Counselors are the regular seventh grade counselors from

the participating schools; the reading clinicians are trainers

~

"of inncr~-city reading teachers and Teacher Corps interns as

are the educational specialists in mathematics and childhood

learning difficulties. The latter two are either native to

the area or cmployed at one of the area elementary schools.

The one whose entire life was spent in the area prior to her

'gping to college is gurfcntly a program developerlfér the

National'EduCational;Television.prbduction, "Seasarie Street,'
the wWashington dffiéef

The aims a;d objectives, the time allotment, the
overéll policy, methodology, and qontent,vthg ohjectives~-
program, intermcdiége and texminal ére ideﬁticdl and wiil
be stated for general use to be followed by béth.teams.
A spccific_statementvﬁés been prepared for each team»tbufol-

low with regard‘to,thc proceduie it should follow in its
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development of process and certain secondary objectives.

\

-

Aims and Ohfjectives

Aims

A.

B.

Genexral.

Through the indirect focus of counseling with
parents in a community school setting, the goal is
to enéble them to understand how to recogniZe‘tﬁe
existence of.and deal with thosé problems of per-
sonal and sociél adjustment in their children which
are directly related to the devélopmeﬁt'and enhance=-

ment of sclf-esteem and self~worth (the self-.concept).

Specific

1. To h?lp parents understand self-concept and the
impértant relationship it béafé.on the'complete
developméntal cycle through which a human being
passeé in gené;al,and on.childhopd.and‘gérly
édolescence_problems of personal, social, and

school adjustment in paxticularx; .

- 2. To-glve-parents- an-appreciation-of-the-sympto=-

matic ‘implications concerning the quality of
previously unidentified individual adjustments
as revecaled in synthesized reports of their

children's responses on the Tennessee Self-

o
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Cconcept Scalé (TSCS) and the California Test
of Peréonélity (CTP)}

3. To promote group sifuations which provide for

a maximum opportunity. for free interchange and

parental participation in activity as well as

@ischssion; and

4. To demonstrate a model for community sdhool

guidance'services f6r>significant others which

could coﬂceivably add a new dimehsion to'core

program guidaﬁce éerVices.

II. Objective - | o ‘ o

'he objective is to provide a forum which has access

to every kind of community resource available in the
District of Columbia, and where parénﬁs will %ant to".
gather for thg purpose of collectively devising means
of helping‘their'children aétain such nontraditional
academic goals as poéitng self—conéept, ego-develop-
ment, honert values, atfitudes, and aspirationé, citi-
zenship~«e§en the "freedom to be like everybody else
(Kluckﬁorn, 1968)"—~an6 éther.iﬁportané éspects of pcf;
sqnal'growﬁh.

I1TI. Prbqram mlements -

A. Location

The sessions will be holdtat the Terrell Bxtended
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L Day Community School with the participants repre-

senting their children who attend Hamilton, Langley,

Shaw, Stuart, and Terrcll Junior Jiigh Schools.

B. Projected Duxation
1. 'Total program . « + o o o o « o o o « 20 weeks
2. Division of activities

a. Recruitment of personnel to carry
" on the experiment; of participants

(parents and youth); orientation
seasions and planning conferences
with staff; assembling of supplieg
and materials; administering pre-
and posttests; and collecting of ~ -~
materials and data from staff -, . . 7 weeks

b. Once a week group sessions of
two and one-half hours each .
with parents « + « o ¢ & o &« o o « .13 weeks

C. Characterigtics of the Particivants and Supjects

Participants.--The participanfé (significant
others) are the parents (one to a family) of the
inner-city seventh:gxade youth (the subjects) who
are to he counseleaﬁbx means pf.the'indirect focus
in counseling known as "counseling with significant
othexs." They will be_sepérated into three groups
by simple.random sclection with equai probability.
The groups will ﬂe: strucfurod_and unstructured °

. (experimental) and control.

Subjogﬁg,—;The subjects are 198 youth at the

1

[

————
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firstllcyel of secondary education (grade 7) whose
mean réading éhd mathematics scores (STEP) are at
the lower quartile (June 1969) for gfad¢'6.9. Using
these scores to assess school achievement, oOne wouid
have Lo rate acﬁievément as "low."

- Inspection of their pretreatment TSCS prdfiles
revea} that the subjects, when coﬁpared'ﬁith groups
that are categorized cithexr as norm, psychiat£ic

patiént,-juvenile offender, and high in personality

integration, demonstrate characteristics of person-
ality and mental health that are more nearly like
those of the juvenile first offenders and the psychi—‘
atfic patients. When compared with the TSCSbﬁorm

group, the self-concept scores of these two latter

groups were :ated'as low. 1In the absence of local

Zhorms, and since the TSCS profiles of the subjects

show them to be as’ stated above, their'selféconcept
scores must be rated as "low."

Examination of both the achicvement and self-~-

.concept scores of the subjects reveals that they

‘appear to follow -a pattern-of low reading and mathe-

matics performance plus low scelf-concept.

" Initial findings oh a Second personality scale,



the california Test of Personality (CTP), reveal
that in no instance of either personal or social

adjustment does the score of either of the three

- grovps move to a point outside of or greater than-

the 20th percentile; This means that the scores of
the subjects inlthis experiment are lower than the
scores.of éighﬁy percent of the.examinees in the
standardiéation group in total adjustment components;
such as{MSense Qf Personal Woréh, Eeeling of Eelong- -

ing, Social Skills, and Family Relations. They are

lower than 90 percent of the examinees in the stan-

‘dardization group in Self-Reliance, Social Standards,

Anti~Sociai‘Tendéhcies, and Sdhqol Relati9n§. Be-
cause the foregoing'self~conceptﬂreiated'componehts

of personal aﬁd social adjustment are s0 clearly
delincated in the TP, and since there is an alternate
form of the CTPD, u;eful for time sampling;‘it will

bhe ﬁsed to megsure.pgetest—poéttest gains in aware-
ness of fhc self~coﬁcept rc'lated components of pex- '
sonal and ébéial adjustment.‘

Personnel Reguiroments

1. Counscling Teams’

a. Group 1 (Structufedl _
™ . R
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Reading Clinician - Miss Leilia Head

Mathematics Lducational . _
Specialist _ -~ Mrs. Ressie C. loward
(alternate) Mrs. Vivienne C. Mozon

Childhood TLearning Difficulties - .
Specialist . = Mrs. Azalee Harrison

Ccounselors - Section A-Mrs. Elizabeth C. Gray

- B—~ Mr. Warren B. Griffin
C~ Mrs. Sara A. Moultrie

b. .Group 2 (Unstructured)

"

Reading <linician - Mrs. Lavérqpe Walker
Mathematics Education
Specialist - = Mrs., Doris A. Quandex

childhood Learning Difficulties
" Specialist - - Miss Brenda L. Belton

‘Counéelqrs - Section A-- Mr. Thomas P. Beale
| B~ -
Mrs. Johnette . B. Kelley

C~-Mrs. Florence W. Morse

Human Resources Rank

a. poard of Lducation, Ward Representatives

 Mrs, Martha Swaim u :
- Ward 6, ~Hamilton and Stuart

Mrs. Mattyc Taylor -
'\\Ward 5, Bamilton and Langley v
Mrs. Evie M. Washington
Ward 2, Shaw and- Terrell

b. Administrative Staff

'Dr. Behjamin‘J. llenley, Jr.
Vice Superintendent of Schools
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Mrs. Marguerité C. Selden
Assistant Superintendent, Department
of Summer Schools, Ccontinuing Education,
and Urban Scrvice Corps

‘Mx. Geoxge R. Rhedes, Jr. LY
Assistant Superintendent, Department
‘of Secondary Education '

Mx. Robert E. Belt
Supervising Directox, Special Programs,

Department of Secondarxy Lducation

Mrs. Erna R. Chapman.
Supervising Director; Home Economics

‘ Mrs. Joanna S. Morris
- - Assistant Suvervisor, Library Sexvices.

c. Departmeni of Pupil Personnel Services

Mr. Nathaniel E. Hill
Area Supexrvisor, Guidance Services

Mr. Oswald V. Monroe
Area school Psychologist -

- Mrs. Billie Austin
. ' _ ~ Area School Social Worker

Mx. Robert B. Farxr N
Direcctoyx, Dcpdrtment of Pupil Apprdlsal

Mrs. Bvelyn A, Ehrman.
Assistant Dlxcctor,_Pupll Appraloal

Mr. james R. Durbin

\

Mr. Cha:loq R. Lee
Adman strative Aide, Pupil Appraisal

d. Principals and Other Personnel of Participating
Junior Iigh Schools :

Mr. Clinton C. Mattingly. . - Hamilton

i e BARCALLONALA-SPECLA L L Sl et i e e
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Mrs. Mawgaret L. Murray ' - Langley
Mx. Pc%éy L. Ellis, Jr. - = Shaw

Mr. Charles E. Barton oo - Stuaft
Mr. Sterling M. Dexricotte : - Terrell

Mrs. Rrnestine R. Thomas,
School Nurse . : ~ Terrell

" e, Covernment.and Community Agencies

Sergeant Leonard A. Maiden _
NarCotics'Division,,Metropolitan rolice
Department '

Miss Minnie Fink . ‘
U.S. Public Health Service, Communicable
Disecascs. . '

The Center-City Community Corporation Staff
for Worthwest I Redevelopwent Area

Iv. Tracilitices, Supplics and Materials; Tguipment and
Miscelluncous - ;

A.

Facilities (and Scrvices)

1. The Terrell Extended Day Community School build-
ing, including the auditorium, community room, :
library, reading and mathematics laboratories

~and adjoining classrooms;.the home cconomics
suite, the art, typing, apd recrcation rooms;
the gymnasium, basketball courts, and playground
to be used for parents and children.
2. . Child cere for parents participating in the
experiment.
3. Piano, organ, and guitar lessons.
Eguipment -
1.

™o film projectors, 16 mm.
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2. Two slide projectors, 35 mm. o
3. 1wo record playexrs. .
4, Eight tape recorders (six cassettes, two reel-
" to~reel). , ' '
b :
5. Two opague or overhead projectors.

6. Two 1l00~-cup coffce makers.

C. Supplies and Materials

1.. Tennessce Self-Concept Scales, Counseling and N
Reseaxrch PoLm and answer -sheets, 225 copies of
each. : '

C e em——

2. CdlLfO]nla Test of Personality booklctb\fnd
answer sheets, 225 copies of each. =~ ..

3. california Test of Personallty proflles, 225
coplcq of each. '

4, 'Paperback'books, reference books, workbooks,
pamphlets. ' '

5. 8chool letterhead, envelopes,*bdnd, manifold,
carbon ditto masters, mimecograph paper, stencils,
and miscellaneous.

6. Phonograph recoxds. .

- 7. Reel-to-reel tapes.

8. Miscellany as reques ted.

D. r Cost Lo Participantis

The cost to particiéénté will 5é.onlyl£hoée.cx?
penses whicﬁ they thémselveé ﬁight wiéh to incur;i
:Portal;tégportal trénsportation'wiil'be_furnishcd

for those»wholreqﬁosﬁ,it as.wcll as all éther eduéé~

tional_supplics, mnterlalu, and eguipment.
. . A R




164

Géneyallméthod

After.havinglgent out the first invitations to par-
énts in December, 1969, By the 1900 seQenth grade youth,
themselves,- and receiVing just under 100 acceptances by the
beginning of the Christmaé holidays, this'writér decided to °
form a pilot group from the parents who had responded. Ac-
cordiﬁély, they were invited to attcnd_such a meeting which
was:heid on‘January'29, 1970. Sixty—th£ee pdrents attended
and engaged in a 1ively session with™ the BOaré of Education
:representative from Ward'2; tﬁe educational sﬁ;cialists from
rthe three adjacent ﬁeighborhood Pianning COuncils, fhetcoun_

seling team, the community school staff,.and the cdordinétor.

el

The exchaﬁge between parents and the aforqmehtioﬁéd reéources
people and étaff'provided ééchrérgup (parents, educators,
community workeré) wi;h a great Qeal of:insight into the atti-
fudes aﬁd;feelings of fhé'other and into ways and mezans of
recruiting tﬂe barenté of @ﬁe QeVenth g:ade youfh from the

five schools. For exawmple, one father wanted to know, "Are

_your couhselorxs going to use a lot of big words or are they

going to talk so we can understand them?" Tlhis question
genecrated a fair amount of discussion. The parents were
clearly indicating that they were interxested as long as they

zould be sure of maintaining their own in the cowpany of
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professionals.  As previously.indicated,-variOus.reasons
for>thinking they-migﬁt not be able to attend were heard,
‘and assurances were given to parents that the prdpléms whicly
they seemqg to present would be resolved. With these assur-
ances, barents began to plan.

Telephone brigades were formed, a father went to a
%ocal television station and received assistance in video-

-

tapiné'a message to the parents of seventh grade youth in

the five parficipating schools. The‘message was felecast
at different times of thé daj and nightifor one. week announc-
ing the expgriﬁeﬁt. The Ward 2 Board of Educééidnvmembef
invited this writer to ap?ear on her television show with
the Assistant Suﬁerinténdeﬁt for Seéondary Eaucation along
with é former Bdard member. This_group‘c?mbrised.a pénel
whichjdiscussed the }mpo:tant poéitibn'occupied'by parenﬁs
‘in shaping and maintéin;ng an éducational énvironmént for
their,childrén in coopefat&dn with the school.’ The panel
. .
stressed the contribution that could be made to guidance
sexvices thrbﬁgh informed parents serving as iﬁtermediaries.
_‘The combiﬁed effofté oflgbeipilbﬁ Qroup of barents with
théix telephoné brigade,.the broad coverage by-thc presé
as woil as radio and television, and fina}ly:'thé sending
'_of the second invitation by mail with a selgfaddrcssed

~, e

O

ERIC

Aruitoxt provided by Eic:
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aostage—guarantecd envelope ehclosed for returning the acknow-
ledgement foxm broughé an enﬁireiy different response from
-parenté; The details of the random assignmeﬂt pf parents

to groups appeaxr in the body of the dissertation in Chapﬁor'
IV. [The information which follows is provided in keeping

| o -
with the.original intent of this section  which was to provide
a guidc for pppil persoﬁﬁel'spccialists wéfkinglin this pxo-
ject.
Each-experimeﬁtal.or‘iarge group (Stfuctuggd, ﬁn—
: N

structurea) gontains sigty-six parents. The focus~w1ll be -

on helping parents identify the‘evidences of mélaéjustment
that might be caused by the frustrations engendered by failure
~to learn; éucﬁ'as, the motor~learner who is being pressufed
'ﬁnduly,to be a learnei via verbal symbols.and abstract ideas,
or vice=versa, Onde.idéntificdf the large-group counseling
‘ ~team will work with parqnts £q: |

1. give them approaches to ieading'and4étudy teéhniques
‘which they caﬁfshgré with théir Cﬁildrep;

2. prescribe reading materials for parents which they can
share wiéh their:children that arc desigﬁed-téwih;reéée
mental hyéiéne'as well as ‘an awaréﬁésé of a variety of ,;

' N

acceptable meons of working through anxieties, anti-social |

[l

tendencies, feelings of inferiority, and the like;

i R i

Aruitoxt provided by Eic:
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3. dev;sc meaningful computational experiences involved
~with everyday living which will ecnable parents to use
;
the mathematical_principles which seventh grade youth
are currently learning in school as a means of éommuni~~
cating with thei? childrcn: such as hélping understand
how'td discuss and apply a proﬁlem involving decimals,

percentages, intexrest, and the like;.

4, helping parents recognize the possible existence of

cextain physical condiFions which, if referred for
medicai attention could,bc_remed*eﬂ so0 that the_child
éould'meagure up to his 1ea;ning capacity. Some of these
physical éonditidné might belimpaired hearing;or limited-
visiont |

The large group sessions will provide counselors

with ample opportunity to get acquainted, on an in-depth

level, with the parents in their small discussion groups.
The greater intimacy of the small groups_will'prqvide coun-

selors with a deeper insight into the nature of a parent's

behavior in relation to his child's problems. Combining ihe

e e s e -

knowlgdqe gained.of parénts and ﬁﬁgiéwéhildgé;fgﬁ-tﬁe»féfo;.
going manner, counselors Wili be bettof able to enter into
meaﬁingful éounécling relationships Qithvparents to help them
chanﬁe thcif bchavior aé the hced’might indicate in oxder £o
rerder them effoctive-in changing that of their-cﬁildrcn.

=L .
EART R
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- Bach group, the largé groups will alternate meetiﬁg
places inasmuch as the school only has one fully equipped
reading laboratory and one mathematics laboxatory. When

parents form interest groups around their principals and

Board,representatives, they will uaturally subdivide into

groups respectively. The small discussicil groups will meet

in their assignéd rooms every week following each larxge-
.grbup session.

When éhere’is no spécial lecture, testing program,
reception, or meeting of speciallintergst grdupsg.the weekly
workshop. session will last from 7:00 to 9:20-P:M°, with qach
division lasting fbr'oné hcunwgndgfive minutes. If there is

a special event, the large groups session time will be used

S ' . . '
as well as extended, if necessary. ' However, there will

always be a small group discussion at each meeting. When .
Y 9 )2 _ .

resouxrce people”are scheauled; they will spend forty-five
minutes with each large grdup (structured, unstructured)

separately, back-to~back. In some instances, there will

be two resource people who will exchange places with cach

- other. = In other -instances, while the rcsource person is

_with one'group, the other:group will go on with its normal
~activity. That group, however, will be prepared to suspend

activity when the resource person arrives. When there is no

~ ) . ..



vspecial reception with substantial food provided in licu of

outline will be rescrved in duplicate and made” available

o 169 -

dinner, -there will,always be two-coffee urns with hot water

for tea or coffee as well as cookies or pastries in the hall

convenient to the meeting rooms.

Between sessions, counseling team members or parents

: may submit materials to the community school office to be

@yped, dittoed, or mimeogrdphed. They also may submit their

requests for supplies and audiovisual eguipment as listed
under Facilities, Supplies, Materials, Equipment,: and Mis-~

cellancous. While reel-to-reel tapes‘as well as cassette
tapes will be ayailable for taping an entire session, and
may be retained for a time, the stockpile of tapes is such

that it will be necessary toserase and reuse a tarte, from

time to time.
Although more than one of most of the films are procur-
able through the facilities of both the D.C. Public Schools

and Public Library film libraries, there may be occasions’

when oniy one'¢opy of a Ffilm is.available that both'groups

" might wish to sée.. When this happens;.the films will be

shown to each 1arﬁe grOup back~to-back. Because of the

nature of the system for roquestihg-and obtaining films from

the two sources mentioned abbve, the'filmsllistcd in the -

H

—— -
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each week as indicated. If groups wish to consult the cata-

logs and oxder other films, they should turn in their re-

quests from ten days to two weeks in advance. This enables

the coordipétor to secure them as Qell as to vicw ﬁhem and
discuss them wjth the teém desiring to use them.

Tbé'first session will'actually consist of '"making
ggntacts." E?ch parent'will:be.telephoned dr cailed upon
in his home by»his small~group'cdunselor. These personal

contacts between counselor and parent are a folldqQw-up of

the letters which were sent earlier to every parent.who

promised to participate. In his letter, each parent was

given the name and letter gymbol (A, B, or C) of his personal
counselor and small discussion group. Each parent was in-

structed as to how to make himself known to his personal
. . i - - .

counselor on the evening of registration. Parents were ad-

—_

vised théé fheir.personal counselors would contaét them.
eitlher by telephone or home Visit."The éontacgs actually
will amount téjégterﬁiewg.during whiéh couﬁseiois_will,as_
cexrtain whothef or not parents will neéd.transportation,
babyrsitting services (%ncludinq arrangemcntg for-éiderl
chiléren); (Small. children must -be toile?iﬁrained and should

be at least five years of age. Milk and cockies will be

provided for them along with their play activitics.)

o e



Nu— 171

: ’ | _
Extended day cqumunity school staff will be detailed as

'néeded to prov;de ?he aforemeﬁ%ioned services.

Begihning at 6:00 P.M. on registration evening (ses-
sion numpar two), narents will be registered by their coun-
selors and presented witﬁ name tags containing their larée
and smalllgroup room numbers. uTheir pérsoﬁal ;ounseldrs
wiil be wearipg identifying name tags aléo. ‘Three of the
pliniéians will éssist witﬁ'registration and éhe 5ther three
wiil assist with other details. A ﬁeighborﬁood Youth Corps.
attendant will be waiting to take thé small children to a
play area in ‘the girls’ gymnasium»while-older children will
be able to Chdose between guitar classes, art,'tyging, baéket—v
ball, table cames, aﬁd tuto?ing. In eaéh case, either an
attendant Qr the teadhe;'of Ehe.activity:wiil bé';n the regis-
t?ati&n area to réceive.the ghiidren.

After’registering, parents‘will be directed to the
community room Qherg'they hili be réceived by this writer’

(the coordinator), the Boalrd of E&ﬁcaﬁion representative

" from Vard 2, in which twdo of the participating schools are

AE e s e ami s e e ean o e b a b a naaate s, -~

located, the principal of the host school, and the other
three clinicians.
At 7:00 pP.M. counselors w:ll escort their separate

small groups to the designated laboratory (reading or
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mathematics) whore they will remain until 8:45. Each group
e A - ) ) . . .
will view two motion pictures and be involved in questions

and answers following a panel discussion aimed at setting -
the tone for and discussing the recal purposes of this experi-
ment, the gainz hoped for, and the specific contribution

that can be wade to its success by the counseling and the

built-in learning experiences provided. Included in the-

discussion will be a brief statement to parents advising them

-

that they will be taking the same self—concept scales their

children took--not to be scored, but to be compared, by

them, with their children's scores on the corresponding

o

When the large experimental groups subdivide into

the three smaller groups and go to their individual rooms,
the clinicians from each group will remain in their respecc-
tive rooms to make anecdotal or.other notes about the large

group session and to plan for the coming week or weeks.

"

The coordinator will spend a part of each session observing

each large

' s

group, a part of cach session ohserving each

f
P

small group, and a part of each session wilh each grpup of

clinicians after they have released their largye groups.
The. three subdivisions of each large group will

contain twenty-two parents ecach. When these groups mecet

O

ERIC

Aruitoxt provided by Eic:
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separately, the ground rules for the structured group will

be discussed with them by their counselors. The three swmaller
subdivisions of the unstructured group will make their own

~separate ground rules. Aftel these are understood, the sub-

divisions of twenty-two will procecd to arrange themselves

in smaller discussion groups. - Counsclors will move between

or among their smaller groups seeking patterns, principles,

and generalizations in/the parents' discussions and reactions.

The role model exercises in which parents will-participate,

~\

in their counsclor-led groums will be another source of

this kind of revelation for counsclors as well as the par-

ents themselves. It is expected that these activities along

with growing knowledge of their children's adjustment prob-

lems will provide ample material for developing &dction pro-’

jects. In this regard, process assumes great importance
( Ced P : P .

since content is known.

At session number three, counselors will seat their

Y . B
small groups together in the appropriate large-group session -
‘rooms. ' Teams will administexr the TSCS and the C¥P, with

“members ‘of the teams taking turns in ‘reading the questions.

in oxder to save time as wcll as to save cmbarrassing a par-
ent who may not read very well. Counseclors will assist

their counselecs wherever necded. Parents' answer sheets.

———— - 4
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will not be scored. Instead, they will work with their

children's corresponding answer shects to compare their

‘answers with those of their children.  The small-group coun-~

scling sessions of the third and fourth sessions will be spent-
in helping the parcnt. to prepare their children's profiles
and discussing: the implications of the test scores.

-In the sessions, large and small groups will find
: v
\

their content and subject matter in the factors which are

most likely to be xnesponsible for the manifestations of

- personality maladjustment in the subjects. These fall into

the six categbriés (cTP Manual, pages 14-17) here listed.

Categories of Personality Problems

1. Undesiréble labit Ppatterns: Situations Reguiring
Practice.--These patterns of behavior often put the indi-
T y . |
vidual at a disadvantage in his efforts to enjoy or relate

to others. Role-model exercises can shed insight on allevia-

1

tion.

2. RErronecous Pelicfs and attitudes.--These can be minor;

A& parents talk about or demongtrate their experiences,

individually as well as in small groups, counseling teams

- R

- _ _ N L o _
-will make the kind of action assignments designed to focus

on remedying,

3. Unfavorable- Environmental cCondiiions.-~The community

el

LI
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- schools, it w

~ tion would provide

e

school is an important resource in assisting in modification
\ . - - ’ - ’

of environments that tend to defeat or frustrate an other-

wise capable youth. Parents will also explore ways of making
- , . . - . . - ' N

modifications of the environment at home.

4., vundesirable Forms of A’ temvted Adjustment.~-The

A

“vouth is usually aware:of these difficulties even if he does

A

not. - understand them. - These forms of atfempted adjustmerit
may often be linked with erroneoushbeliefs and attitudes.

The two have to be coﬁsid@red together.

v .

5. hvsicul and Nervous Difficultics.-~-While these

7

difficulties are fairly easily recognized, they are mox-

subtle to deal with. Parents will be helped to see the

)
N

value .of securing medical attention and treatment as well

as menta. hygiene procedures not only for the affected child

Dut: for other family members as- indicated-~including them-

selves.

»,
LU

N

6. Mental Disorders.--Inasmuch as regular members of

“the counseling team are also counseclors in the participating

ill be necessary for counselors to institute ‘

a confidential cross-reference system in oxder to provide

information for another counselor who might be working with

the parent of a child from his ox her school. If such informa-
o "' ' N . . : o

—

insight as to any question in a counselor's
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mind, he or she should rxequest assistance from the area

surervisor of guidance and the school psychologist whose

‘names appcar in_ the Human Resources Rank. These people are -

v

responsiblge for all five of the participating schools and
are available to be called upon at the siighﬁest'indiCation

of need.

Counseling teams will endeavor to t¥ansmit the quaii-

-
\

ties described in Blocher's (1966). five developmental goals

!

grated personality. They follow: - ' \

< .. ' oo -

RBlocher's Five Developmental Goals

1. consistency.--This quality denotes a w21l integrated

sense of personal ideﬁtity that gives'directién and unity:

~to behavior.

to him,

O

ERIC

Aruitoxt provided by Eic:

2. Commitment . ~—Commitment implies an ability'to.pledge

one's self to goals and purposes, and on occasion, self-

transcending values that give méaning and purpose to one's

o

life, thus protecting him from "existential despair."

3. control.-~-rhis quality enables one. to be effective

; —

in coping with frustratibn, ambiguity, and hostility.

4. competence.—--This quality enables one to master his -

environment within the limits of the possibilities available

o

! : ooy
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5. Creativity.--This quality renders a person capable
. | . . }" ‘? . '
of thinking and behaving. in original and divergent wayr.

Along with their person. 1 cxpertise, team members

will combine couaseling suggestions found in the CTP Manual

({pages 15-17, with rerferences) and the nine- role model exer- -

cises (Wight, 19€69) which have proven effective in relating

to content and role model. They should transmit factual

and rélevant information in a form. that-is comprehensively
involving and meaningful to the parents. " i

4 : ’ ’ .

‘Role. Model nIxercises

The nine types of exexrcises upon which counselors

~will be able to draw for use with parents were adapted from

1. Cownunity.or Family Descriptions.--This excrcise is

5.
L. -

“des* ned to provide. the setting for intensive interpersonal

involvement among parents over issues involving their chil-

\

dren.

2. Critical Incidents.-~This exercise consists of de-
picting situvations.-that have occurred or are occurring he-

tween parents and their children. Enactment of these will

lems and.concerns.
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3. nehaviox pssimilator.--This is structared in a\bro—

ramed learning design for the purpose of explaining to
: . I I .

parents certain types of juvenile hehavior based ‘on research

findings. | For instance, parents will listen to a tape
record lag giving alternative intevpretations of an incident,
one of which, according to the assimilator is more riyht

than the others. Parents sé%ect alternatives until they

_chosce the r»xight one. ‘In;each case, parent is told why a

given altcrnative is right or wrong. ‘
o _ , 1

4. Situaticnal Biercises.-~These are similar to critical

. incidents but they allow parent to assune roie‘of his child

v

in the situation ani to behave or react as he thinks his

/

child should act.

. 5. Role-Playing.--As an extension of a critical incident

\

or a. situation, this exercise tests a parent's suggestions

as to how a situation might be handled or should be ‘handled. .

. 6. Biographical Descriptions.--These are logical exten-

sions of any of the foregoing exercises and .can be effective

involve a child who is seen by a parent as being -

e e b et e e e

particularly antagonistic;-puZzling, or difficult . to dea.
with. The'biographiéal dnscription»provides_some insight

into the charactcr, personality, bhcliefs, values, »ims, and
T i .

~ambitions of the parent himself---much of which has developed

.. » ’ o . - ) . ' ' - i ) ' / . .-
from his particular cultural and religious background, his
15 ) r c , S1 C

¥
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family traditions, social status, and the like.

7. Nonvcerbal Communication Exercises.--These présent

"another dimension of awarcness and derstanding that is

absolutely cssentinl to effective relationships between par-

ent andG child and which provide thebgrodp with the bhasis

for studying nonverbal parent-child communication.

e

8. Paxcnt~Child Comparison Exercises.--These exercises

enible parents to analyze and compare their relationships

-

with their children. When enough data has ‘been provided

and when used correctly, this exércise will enable parents

to avoid stereotyped- reactions to certain types of behavior

v

from their childrén.

9. Force-Field Analysis.-~-Force field analysis is a_
useful tool in the development of parent-child understanding

. as a parent searches for. the reasons behind his child's be-~
P . )

havior. This analysis can be-used to examine the forces

that are ot work on-péxent'aé well aS'child_for or against

-a particular action or bchavior. This particular exercise

should give counselors gome special insights into many of

.8

the sub-cultural determinants of the behavior of inner-city

'youth .

The noxt section is a thirtcen-week outline showing

Iy

thé topic, the speaial activity,for the week .(if any)L rélated*
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films which have been reviewed and resér&ed in advance by the
coord%pétor in ¢onsui£dtion with the staff and visitipg_ree
'gﬂu:ce-people, and the nameé and'titléé of visitihg resource
peoplc. Asbstated iﬁ chapter IV,,parenté'are rcqﬁired to
attend a minimum of nine sessions out of thirteen. These
sessioné-are identifiea by a double asferiék. 'Thelselec—

& N
tion of the rFqulred nine sess;ons as opposed tq the excused
four_Qas:made on the basis of éertain facfors: the explana-

I

tion of which will be found in the individual-group procedures.

TN

T et

T .
. . .

B L P
*

ERIC
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THIRIPEN-WEEK OUTLINE

 Year - 1670

month & day

Time

- Allotment

January 29

Marxrch 5

Activity
-t

SPOPIC: A PILOT MEETING WITH PARENTS

Cono:al

" Preliminary session with sixty-

three parents to plan recruit-

ment strategy.

Intcrchange among groups
present which will include
parents, counselihg teams,
neighborhood development groups,

- principal of host school, Board
of Educaticn Ward representative
. of host school, )

- Special:
- Reception and Supper.

7:00~9:30

TOPIC'

---the. program.... They. will also. .
‘ascertain from parents if ‘they

counselors will elthcr Lelephone
or visit the homes of each of

MAKING CORTACTS (IN LIEU OF A MEETING)
‘GOHDYdl

the twenty-two parents assigned

to him and assess necds in the
way of transportation, portal-to
portal, child care, and other.
They will answer any (uestions

that parents might have concerning

are willing to bhave their names,

-addresses, and telephone numbers

. distributed within.theix aroupQ

at the March 12 moctwng.

181
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THIRTEEN-7EEK OUTLINE (continued)

Yecar ~ 1970

month & day:

: < Time
Activity S - Allotment

March 12%%#

o

TOPIC: HELPING THE SCHOOL HELP‘YOUR CHITD

Special: '
-~ Registration and Reception 6:00-6:55

parent groups and counseling -
teams will be introduced to
-each other by coordinator and
" advised that they will be
visited by her in their large ,
group sessions. . ‘ : ,

Children and youtl will be
sent to approPrlatc activity
or class.”

. General:
- . Groups 1 and 2 Wlll meet ‘ :
separately. : R T 7:00-8:45

~  Each c¢ounselor will escort
Jhis group of parents to the
“appropriate laboratory (reading
or mathematics). Rosters of
'names, addresses, and telephone
numbers of parL1vlpant° will be-
distributed to each group
-sceparately. Parents will be
~ encouraged to communicate with
' each other, within groups.

Related Films: - .
Sec annotatlong at end of this
ouLWJne.

~ fpoftrait of the Inner-City". (]843) 15 min.
~"The .Challenge of Change: The .
Case for Counseling" = (121.8) 32 min.
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PTHIRTEEN-"1EEK OUTTLIND (continued)

Year - 1970 . ‘ . | Time

—

.month & day ~ . Eotivity ) Allotment

March 12 (con't)  QOverview: -

: - = A panel for each group con-
sisting of counseling teams
moderated by the xcading
-clkinician will set the tone
for the project By discussing
their arcas of expertise and

i QgiVing parents an insight into
= - = \ho. they might combine forces
? to-effect positive change in
S their children. The moderdtor. =
. _ will elicit comments and ques~ N\
' + tions from parents. ik

, _ Resources: - ‘ , .
! , ' ~(See "Pilot Meeting with Parents")

- Discussioms
.= Small Groups. -

counsclors will encourage

parents to. talk% about themselves

and their children. They will

appraise them of their testing

session for the coming week and

will demonstrate to them how' .-

they should mark 1'SCS and CTP _
answer- sheets. S o 8:55-9:30"

‘Maxeh 19%% . POPIC: THE STANDARDIZED TEST: A COUNSELING

TOOL

" Special: _
- Testing in the large groups..  7:00-8:20

Each qounSeJof~léd.gfoup-Will o
sit tegether. Thé reading
clinician will administer the

o m——a

—r— - e
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THERVEESH-WEEK OUTLIK: (continued) .
Year - 1970 ) R | : : ~ Time
‘month & day . Activity : : Allotwent

March-19 fcon't) TSCS and CTP to parents in

o ~ each large grcup. The other
clinicians will alternate awnd
read test questions t> parents
in order to =ave time. Counse-
‘lors will service as well as

’ - observe their small-group coun-

' wselees (parents). They will .
imnediately arrange for absen-—
tees to make-up prieor to the
next session. . o - )

Discussion: )
Small group - - 8:30~9:20

Retaining theifr test boovklets
and answer sheets, parents
will go with their counselors
to thelir small-group. meeting
rooms. Counsclors will dis-
tribute the "f8CS answer sheets
of each child to the child's
parqnt. Counselors will guide
parents through comparisons for
- similarities as well as differ-
ences between answers of parent
and child., , w . o

March 2G¥= . TOPIC: THE STANDBRDIZED TEST: A COUNSELING
R NSO 1. ¢ o } SRR -

Lt U P SV -’

Gencorxal.: -
=  Large groups.- . 7:00~-8:20

‘The School Psychologist will

spend forty-five minutes, back-

to-back, with each large group
discussing symptomatic impli~<

cations of test scoxes, ‘relating

.them to adjustment'problems of -

B
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THIlTF W-WEEK OUTLINE (continucd)

Year - 1970 ’ . : Time

"mcnth & day _ Activity. - Allotment
March 26 {con't) plO doleqcontu,Nand answering-

guestions. fThe alternate group

: will work on process development

S while waiting for the pqychc]o—
gist. , :

‘ Resc ourco
~ .The Scnool Pbycholoqlut
Discussion: _ '
-~ Small groups - e . - 8:40-9:20

Parents will continue to com-—
pare parent answer-sheets with

child answer shew*s and parthl—
pate in counsclor-lcd discus
:l Onl.l L4
April. 2%% TOPIC: SELI-CONCEPT AND READING
 General:. o o
‘- Large groups - L 7 7:00~-8:05

Selected films.will be chown.
Led by ‘their reading clini-
cian, they will discuss causes .
" . for reading d1ff1cultlou and
some of the steps that informed
parents might take to remedy-
the difficulties and forestall
fru§tration. -

R g}_rc‘o" :
- The Assistant Suporv351nq Di-
- rectorn, LLbruLy quVJLo D.C.

public Schools
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T Fl‘T‘ELl -WEEK OUTLINE (contirucd).

i1

Year - 1970 B S : © Time

~monLh & duy : - Activity - o Allotment
hpril 2 (con't) Related Films:
. “"visual Perception and -
Failure to Learn" (1745) 20 min.
- - "THey All Learn to Read" ( 876) 26 min.
"Better Use of Leisure Time" ( 63) 10 min.
"Better Reading® (838 ) 13 min.
"How Effective Is Your '
" Reading?" ‘ ( 856) 10 min.
“Why We Read" o ' - (17120) 6 min.
 Discussion: | \'w“““‘ 4
. = Small groups -~ - \8 :15-9:20

Begin role—model,deyelopmeﬁt.

April 9F¥  TOPIC: SELF-COMCEPT AND NUMERICAYL ABILITY

Genexal: . . _ .
~ Large groups -~ o "~ .7:00-8:05.

Selected £ilms will be shown.
Led by their mathematics
clinician, parents will discuss
causes for reading difficultics
A _ , ~ and some of the steps - that in-
) B ' - forwed parents might take to
' ‘ Arcmedy difficulties and £ore—
"stall frustration.

.- Related T51m

"A- Day Wlthout Numbers'! ( 848) 10 mins -

"Report Caxrd” . (1899) 12 min.
T "How to Obgerve" ~{ 252) 10 min.-

"Keep' up with Your Studies" { 283) .10 min.

: Dicvu s51i0n: o : _
- umall group° - I 8:15-9:20 _

: o _ Contlnuo rolc—modcl dovuLopmonL.
Q . WG o i

—
&

- f e

.
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CCTHIRIEER-WERK OUTLINE. (continued)

"Yeax - 1970 ‘ . ) Time‘_
month & day - Activity . Allotment
A ] ) . | :

April 1677 qoprc: SELF-CONCEDPT AND FAMITY RELATIONS
g. Genexral:

- Large groups - - 7:00~-8:05

~_The two resource pcople will,
each one, speak to a group
at the same time eithexr before

) or aftex film showings.
Resources: o
-~ The Nutritionist and Social
Worker, S
e relaled ™ Imss:. “ i J L
“Better Breakfasts U.5.A." (2052) 11 min.
"Your Family" ( 606) 10 min.
“Fathers Go Away to Work: (1653) 10 min.
i o ' . .
i Discussion: - . '
- Small groups - . 8:15-9:20
Cbntinue role~model development.
April 23** TOPIC: HHOME AND SCHOOL
. General: , :
~ Large groups - - : - 7:00-8:05

e s e b s b

Large groups view £ilms, T
- discuss, and list their con-
cerns to be presented to
principals at the April 30
meeting and to Board of Bduca-
tion members at the last ses-
sion. |
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I

Year - 1970
month & day

J
Activity

Time
Allotment

April 23 (con't)

Reloted Films:
"Learning to Understand

Cchi.ldren, I" ‘ ~( 295) 20 min.

‘“gchool Rules and How

They Help Us" _-( 677) 10 min.
"Growing Up" ) - . ( 691) 11 min.

"portrait of the Dis—}

advantaged child: Tom

K. e (1716). 16 min.

] f
o i

Discussion:
Small groups -

Small groups will continue with

preparation for session with
principals and Board members;
they will continue to develop
role-model exercises.

8:15-9:20

K

April 30 TOPIC: SELF-CONCEPT, HOME; AND SCHOOL

General:
Interest q:oups of parents

" form around the five juniorxr
high school principals.

RL%ourcnq-

The five junioxr high "chool
principals (sece Human Re-

HSOurcés Banlkk ‘undeyr Personnel

Requirements.,

Discuss=ion:

‘Small groups -

Snmall groups will react to

-general discussion sessions

with principals and continue to
develop role-nodel exercises, .

7:00-8:30

8:40-9:20
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THIRTEEN-WEEK OULLIRKE (Céntinuod)‘ .
= - Year -~ 1970 | C T rine
‘month & day Ac%ivity " Allotment
; I L ) . f ’ ) 1
May 7%* TOPIC: SELF CONCEPT VERSUS INFLUENCES AND
‘ PRESSURES ON TODAY'S YOUTH '
’ Genexal: _ _ _
- Back-to-back sessions. 7:00-~9:20
{ A , B One resource persoh is. with
one group while one resource
! . person is with the other. ’
! o , group. They will exchange--~~._ . '
places after 70 minutes. Re- \\\_ ' .
- lated films will be  shown e
- during the School Nurse's lec-

ture. . ,
- = The Schonl Nurse and the Nar-
cotics pivision Officer df the
Metropolitan Police Department.
o [
Discussion:
- Small groups -

s
;?ﬁ{‘
b5

b :
In the large groups, small
: ] : groups will be asked to develop
) . family conferences which they
will demonstrate in their role-
model exercises in subsequent
s .sessions. ' - '
‘rRelated Films: : e L
“Quartcr—millioﬁ reenagers" (1391) 16 min.

"Parent to Child hbout Sex" (1884) 31 win. !
“"Drug Abuses: Beinies and

. Goofballs" (1752) 20 min. :
"Cheating" - ‘ » ( 96) 10 min. |
"L § D" - S (1768) 27 min.

o
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P ., ANNOTATED RELATED FILMS
\ : oy
‘vportrait of the Inner-city," 15 min., tch ed.
A look at the community not only as a passerby
‘might .see it, but also from the viewpoint of young pecople
who are growina up in this environment. The viewer sees
both the degrading and ugly side of the city and ‘some
of the more positive and uplnleng aspects of innecr-city
11fe : -
i .
{ "Challenge of Change: -The Case for Counseling," 32 min.,
color,, 2ndry, tchr trning, Adult, 1962, o
A documentary film by Louis de Rosemont Associates
showing the value of guidance counseling in meeting the
. challenge of a new era. It shows teachers, principals,'
counselors and other specialists in the pupil personnel
services united in effoxts to cstimate the potential of
each individual student in the school, interpret to him
- ' and his pavents the opportunities available to him, and
' assist in prov1d1ng him with educational experiences
- which will assure his best development. More suitable -
for interpreting the secondary gulqance program than
the clemcntaly progran.

' "Visual Perception and Pallure to Learn,[_20 min;, tchr ed.,
VUS -+ .

The film illustrates one of the frequently unrecog-
nized causes of disability in visuval perception. Its
‘effect upon learning is demonstrated as children with
varying perceptual problems attempt to perform school
tasks. These disabilities are explained and identified
using the Marianne Frosrig Developmental Test of Visual
- perception. '

£

“BotL01 U ¢ of Leisure Time," 10 mih., 2ndry, 1950.
‘Surveyrofinteres klngwand“educationalwleisurel-~ =
time activities open to young*peoplc; how time can he
best used thru self-planned program of ‘leisure time
activities. -

"Better Reading," 13 min., 2ndry, 1952.
e " mells the story of an intelligent high school
bhoy whose work suffers from hwd low reading habits.
Shows the mcethods used by a roadlnq clinic in helping
o him to increase his reading °pccd and . undoratandlng,

ERIC 7" and to enlarge his vocabulary.
T : _

) . i
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THIRTEEN-WELBK OUTLINE (continued)

Year -~ 1970 . R ,'i _ ° Time
. month & day ‘ Activity S Allotment
May 14 - TOPIC: SELF~CONCEPT, TIIE DROPOUT, AND

PEELINGS OF INADEQUACY

General:
- Large groups - 7:00-8:05

Each large group will begin

. assessing its atcbmplishments
preparatory to presenting re-
port at last session.

Each group‘will‘view selected
» films, ‘

Related Films: . _
"Tense: Tmnoerfect” {19202) 12 min.

"Is Smoliing Worth It?2" (1230) 19 min.
"When I'm 0ld Enough,

Goodbye ! " _ (1252) 28 min.
"robacco.and the Human R :
Body™ (1341) 15 min.

"What About Drinking?” ( 770) 11 min.

Discussion:
-  Small groups - ‘ 8:15-2:20

continue role-model develop-
ment. Begin assessing accom~
plishments. .

May 21 h A@Cﬁfé?ﬂwéﬁir;é”ﬁéﬁﬁTmﬁﬁb'£EVEﬁS”5FmAQPIRAT10N T
@ Géneral:
- Each large group will plan
and develop a five-minute
presentation (report or role
play) to demonstrate its accow-
plishments. ’
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THIRTEER-WEEK OUTLINE (continued)

Yeaxr = 1970 o . _ | Time
"month & day ; Activity ' Allotment
May 21 (con't) Rc]aicd Films:
' ' "Ledrnlnq to UndCLSLand o
Chsldxen, Ix" ( 296)
"New Forizons" ‘ {(1685) 15 min.

"Planning Your Careex” ( 765} 16 min.

, Discussion: . ,
- Small groups - ' _ 8:15-9:20

‘Each small group will
~plan and deveclop a five- . ,
minute presentation (re-

. ' port or role play) to
" demonstrate its accomplish- .
ments. '
May 28%% TOPIC: THE SIGNIFICANT ADULTS WHO SHAPE THE

CHILD'S EDUCATIONAL ENVIROKFMENT

Gener11
- ‘Interest groups of parents
form around their three Board
- ' of BEducation Ward representa-
. - tives. . (Board members will. -
' have previously received copies
of parents' guestions enclosed
with their "reminders' of the
closing scssion.) 7:00-8:00

L combined Grounf-' o
- S8ession in school audllorlum. 8:15~9:45

- Presentations and. reports
- from the six small groups
and two large. groups..

- Certificates.of complction

_ will be awaxded by the co~

- . ordinator assisted by the

’ ' three Board Ward represcnta-

ERIC - - .'tives.
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Guidance Procedurcs

Group 1 -~ Structured

‘ ! - - . T .
- dxen, in detail, their school assignuents related to reading,

Group 1 actiyities Gill be experience based. The

.counseling team will encourage the kKind of involvement in

parents that makes for an "association of egquals," and
which recognizes the special talents as well as interests
of participating parents and encourages their use. The

v

team will involve itself with the feal'situatiOns:surround~

'ing the parents with whom it will work rather-than with an

N

undue amount of abstractions. Because parents are not

generally skilled in the use of formal'tecﬁniqugs,for modi-

fying attitudes and behavior, and because the time (thir-

teen weeks) is too precious to expect them to use it for

© inventing and agreeing upon modification’ techniques, their

counsecling team will supply guidance, direction, and instruc-

i : : i
tion. Parents will be held individually responsible fox

contributing, learning, and reporting on their progress.

Large group sessions.~-Parents will always be re-

quired to have made an attempt to discuss with their chil~

bu

computation, and reasoninyg. They must be prepared to dige

cuss. their children's interests and activitics as well as

their satisfactions and frustrations. It is these between

.

- e
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session cnhcounters that parents have with their children

which will furnish the content {o. which the groups will

"addross themsclves in the sessions. . I .
~ - At,cach session, Group .l parents will be required

to report at least one way in which they have attempted to

“alleviate the first five categories of personality problems

4

(CTﬁMﬁ%nual) and to stress Blochéx's five developmental
joals set forth on‘ﬁage ' of this Appendix. In oxder to
carry out these assignments, parents will often find it

-1

necessary to consult various school personnel. The coun-

-

seling team will advise parents as;to the proper school

personnel to consult for different kinds of information

[

either in their child's particular school oxr in Centxal

Administration.

Swall group sessions.--In the small group sessions,

‘counsclors will guide ‘theéir parents in the following:

n

1. comparing their answer sheets with their children
answex sheels;
2. vreparing their children's profiles;

3. Studying the profiles and understanding scores in rela-

tjon to national noxms;

4. Matching situational type exercises with appropriate
¥y _ : pPRIop

content;
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) 5. Planning logical, scquentisl, and develdpméntal'rela—.‘
tionships among tﬂe varigus role~mddei exerciscs;
) 6. Identifying similarities between ﬁﬁéir-children and
'accepteﬂ norms; .  \_ : o
7. Rcinforcing agd suéportingjdesirable similarities with
/ noxrm groﬁps found in téeir childrpn~—yet
{ . Minimizing.their refgrence to differences in theif
. . s . : :
children which might imply:loss of theAchila's right
to iﬁaividdality;
k 9. Developing in theirx cﬁildren‘a'éenge of freedom to he
individualistic and yet accepted by others.rather-t@an
i to conform for the sake of being aéceﬁted; |
lO. Achieving é>great deal of positive,.warm, hea;ﬁhyéuy
- o éreaﬁive interaction bétﬁeenjthe%ﬁelvés-éﬁd;their éhil:

dren;

:

11. Setting for their.children realistic expectation levéls_

of achievement in their academic as well as their Locial

.

3 behavior.

d .
‘ - Groun 2 ~ Unstructurecd ; o ' - e

.Large arxoun sessions.--The Group 2 counseling team

will encourage and support independent problem solving.
They will furnish no leads; will take no initiatives beyond
Qo those already described; such as, helping parents compare

ERIC T

Aruitoxt provided by Eic:
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—

N ' » ’
their answer shects with their children's answer sheets;

" guiding them in profiling. their children's scores; and.

identifying types of maladjustment. This must pé done in

oxrdcr to avoid misinformation and confusion.

Given the same supplies, equipment, facilities,

. . ) ’ . T, e
and humar resources, pargnts, not counseling teams, will

invent their own process. According to a previous study

(Shaw, 1968), parents in a similar unstyuctured situation

tended to discuss more than act. It is conceivable that

: \ v
these parents will conduct themsclves in a similax  fashion

Counselors and other members of the team will ékill-.
fully avoid being drawn into any activity or planning unless

they are called upon for help by parents. They are expected

to be ever on the alert to reinforce any'effofté that parents

. . , i
make or recsults they might report with encouragement and

i

praise.

'
A

Small aroup sessions.--While those who are experi-
enced in developing group process know that twenty-two
people in a so-called "small" group are in need of being

subdivided, counselors will make no move to do so. They
will allow lecaders to emerge from their groups and invent
their own process. The major requirement for counseloxrs

t

in this group is to sce to it thqt parents get a thorough

i e yrion o
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,undmrstahding of the nature of thc tests and the implica-

tions of the scores. IFrom that point on, while counseclors

"will neither assign nor initiate, neither will they lecave

any cuestigon asked by theixr parents unanswered. If the
counselor does not have the answver, he must make every effort
to direct the parent to the pxroper resource for securing.

an answer.
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¢ ANNOTATED RELATED FIIMS

‘wportrait of the Inner~¢city, " 15 nin., tchr ed. .
A Took at the commumity not only as a passerby
might sce it, but also frowm the viewpoint of yound pcople
who are growina up in this environment., 2The viewer sees
both the deqradina and ugly side of the city and some
of the more pOaJLlVO and upl;fxlng _aspects of inner-city
life.

ﬂChallenge of Change: The Casé for Counseling," 32 min.,
color, 2ndry, tchr trning, Adult, 1962,

" A documentary f£ilm by Louis de Rosemont Associates
showing the value of guidance counseling in meeting the
challenge of & new era. It shows teachers, ﬂrlnc1pnls,
counselors and ‘other specialists in the pupil personnel
services united dn efforts to cstimate the potential of
‘each individudl student in the school, 1nterpret to him
and hiq parents the opportunities available. to him, and
assist in providimg him with educational experiences
thch will assure his best development. More suitable
for intexpreting the setondary ouldance proqram than
the elementary PlOGrdm. :

"Jyisuwal Perception and Failure to Learn,i,zo min.,, tchr ed.,
VUS4 - o ' R )
The film illustrates one of the frequently unrecog-
nized causes of d1°ablllty in visual ‘perception. Its
effect upon learning is demenstrated as children with
varying pexceptual problems attempt to perform school
tasks. These disabilities are explained and identified
Using the Marisnne Frosxrig Developmental Test of Visual
Perception. ' ' ‘

"Better Use of Leisure Tiwme,” 10 min., 2ndry, 1950.
CSurvey of intercsting and oducational leisure
time activities open to younyg people; how time can be
best used thru so3£ ~-plannecd program of leisure time
activities

"Better Reading, " 13 min., 2ndry, 1952. - 1
Tells the story of an intéllicgent high school
R boy whose work suffers from his low reading habits.
Shows -the methods used by a reading clinic in helping
Him to increase his reading speced and undcralandan,
Q and to ecnlarge hlu vocabularxy.

FRIC . e
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"IMow Effective Is Your Reading?", 10 min., 2ndry, 1951.

' Through the outline story of how one high school
boy improved his rcading habits by intelligent practice,
many reading skills are demonstrated. Audience partici-
pation in reading cxercises gives added meaning to per—
ception cpan, reading rates and comprchension.

.
"study Serices: Why We Read; Part V," 6 min., color, int.,
2ndry . : ) S -
' ~This discussion f£ilm presents the fact that reading
is ouxr most important learning skill,., Problems in other
subjects such as arithmetic cannot be understood if a
person cannot- read or understand what he is reading.

"Day Without Wumbers, n," 10 min., inter., -1953.
A little boy gets his wish for a world without
numbers. He soon finds out that numbers are most impor-
. tant and he returns to school with a better understanding
"of the nced for arithmetic and an interest in developing
number skills. ' '

€ .
"Keep Up With vour Studies," 10 min., 2ndry, 1950.
, The importance of doing school assignments regu-~
larly is stressed and a systewn of develeoping ordexrly
york habits is presented. :

"Retter DBreakfasts, U.S.A.," L1 min., color, int,2ndry, 1960.
i ' - The film has two basic themes: tChe~inportance of
an adecquate breakfact for teen-agers, and cereal's cpon-
tribution to the morning meal. '

"wour Family," 10 min., inter., 1950.
' Developing an appreciation and understanding of
{ the family as a social unit and the. important role that
the individual plays within the unit. Film portrays a
family thit has achiceved a happy and harmonious home

T life through mutual understanding, cooperation, and
’ adceptance of respousibility. '
"Body Care and Grooming," 17 min., 2ndry., 1948. (Accompanying
S filmstrin availablo) ' '
Milm develops the theme that good grooming starts
with personal care and describes some recommended daily
S habits {ibot can help everyone make the most of what
nature has provided. Both,qcn and women of colleqge age
-ara shown demonstrating good gréoming practices,.
o ‘
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"Learning to Understand Children - A Remedial Prograﬂ,"

23 min., tchr trng., 1947 (Also Filmstyrip)..

Based on Schorling's "sStudent Teaching." » con-
tinuation of the casdé study of Ada Adams. Miss Brown
develops a plan for remedial action using Ada's interest
in art as a means of improving her sélf-confidence and
interest in her school work as well as for winning
recognition and acceptance by her schoolmates.

"School Rules and How They Help Us," 10 min., intex.,zndry.,

1953.

| " Rules in action—%on the street, the basketball
couxt, in schools halls, and in the library. The point
'is stressed that school rules like all other rules are
methods to make life smoother and more pleasant and to
facilitate fairness and safety for all.

-

Two children in the preadolescence age group with
the help of other children illustrate variations in the:
normal process. Animation and silhouette photography
help to show that growing up is an uneven process which
varies with individuals and age. fThe role of the endo-
crine glands in contrxolling growlth is explained along
with health measures which aid the normal growth process.

"Good gportsmanship,” 10 min., int. 2ndry., 1950.

Through story situations, a number of examples of
good sportsmanship are shown with cemphasis on the impor-
tance of good sportsmanship in all phases of our daily
living. _ l '

"Quarter Million Teenagers," 16 min., color, 2ndry.

' An important and authoritative £ilm on the physio-
logical aspects of venereal discase, designed specifically
for the tcenage audicnce among whom V.D. has bheen increas-

“ing sharply., Both gonorrheca and syphilis are explained
in detail: how the oxganisms enter the hody, how the
diseascs affect tissues and organs, how they may be
recognized. : j , |

o —— b o

7

“-"parent to Child About Sex," 31-1/2 #in., color.

Shows parents how. to teach their children whole-
“some attitudes about sgex in a simple direct fashion. l
Parents, children and wmedical experts combine in an
interplay of scencs and situations that relate to sex
education through carly adolescence. :
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C"Drug Abusc: Bemnofw and Goofballs,” 20 min., 2ndry.

Paul Hewman. 1nLrod ces thc film which relates the
fact that drugs such as amphetamines and barbituates
are helpful when uses are directed by proper medical
personnel. Howcver, thée same drugs are dangerous and
can cause death when they are misused. Various demon-
stratjbns are used to point out the harmful effects
resulting from the misuse of sleeping pills and othex
drugs. '

“Cheating, " 10 min., int. 2ndry., 1952, _
: Film revolves around a school situation in which
cheating takes place with a view of stimulating discus-
'sion of this vital problem.

"LSy 25," 27 min., color, 2ndry., tchr cd

- LSD seems to have far too much appeal for Lhc
young. Demonstrations of the mental illusions and
emotional turmoils axe shown throuch the ecxpoeriences
of those who have taken the drug. The extent of known
and unknown danger of the drug is great. Various laws
for the control and manufacture of the drug have been
passced by local and federal governments.

"Tense: Impexfect," 12 wmin., coloxr, tchr. ed.
This film shows the difficulty in adjustment of
upper-middle~class teacher who has rccently taken a
position in a school with culturally deprived students,

"Is Smoking Worth It?", 19 min., color, 2ndry,'1960;
Forcefully presents the problem of cigarette
smoking and lung cancer. The film points up®the advan-
tage of not starting to swmoke, and for those who have
started, the recasons for giving it up. Built around
a discussion by four teenagers, it is effective for use
- in schools and youtb groups but can stimulate discussion
equﬁlly WLll among adult groups. H‘
“Tobacco Jnd Lho Human Booy,' lr min., Andly., 1934
An authentie report on the scientific results of
modern rescarch, evaludtlng the cfifects of the use of
tobacco. Analyzes the contents of tobacco smoke, demon-
strates some of the phy"ioloanal cffects of smoking
and sums up the factoxs to be cons sidered in de c1dnng
whether or not to smoke. \
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_ . _ ,
"What About Dr{nking?"q 11 min., 2ndry., 1954,
A qroup of teenagers discuss the question of the
use of alcoholic heverages and present various opinions.
At the cond, their points of view are summarized and
the ques Llon is left open for audience discussion.

"New Horirzpns in vocations," 20 min., color, int.)2ndry.

A exciting documentary which takes you into a
world of many new occupations. Three youths investigatce
occupations that require less than a college cducation
as a qualification. | '

"Planning Your Carcer," 16 min., 2ndry., 1954,

‘ ‘outlines helpful ways in which students may
approach the choice of a career and the plann:nq for
it. Self-knowledge is important and is aided by tests,
talks with teachers, etc. It is stressed that the stu-
dent must evaluate possible choices in terms of educa=-
tional background and training whlch may be necessary’

in the field.

"Name Unknown," 10 min., 2ndry., adult, 1960. _
The film cautions teenagers against such practices
as parking on lonely roads, bhaby sitting in unfamiliar
situations and dating with strangers. ;Parental respon-
sibility in. helping their children avoid such practices
is also emphasized. : '
"Children Without," 29 min., tchr trgn.,' adult, parents.

A moving and dramatic commentary on.a current
problem in education of the disadvantaged child.
Docuinents the des sperate cond ditions under which children
in the inner-city grow up and the efforts of cducation

to break the cycle. !

"Conotnlnq you Didn't Eat," 9 min., color, int. 2ndry., 1945.
A vnimoted Disney cartoon stress ing the iwportance
of correct diet; selection of food groups to insure
sufficicnt cssential nutrients.

“{ Wever Went Back," 16 win., 2ndry. _
Aimed at the potentinl school dropout. Schooling,
learning, training, a trade . . . your investments in
you. MNiqght school, correspondence school, on the job

training.



"hen I'm 01d Enough - Goodbye (Dropout Problem)," 28 min.,

2ndry., 1962. o
A film designed to provoke thought and action

about the dropout problem in our schools. It is cen-
tered a2round “"Doug, " a boy who has just reached the age.
when he can get a work permit, leave school, and get a
job. "Doug" is not a delinquent but a bright, likeable
boy, unprepared, however, foxr tomorrow's world. Paxticu-
larly for cighth and ninth grades where the dropout
attitudes usually first develop. : .
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PUBLIC SCHOOLS OF THE DISTRICT OF COLUMBIA
"H15 - 12th Street, N, W,
 Washington, D, C, 20004

Superintendent's Circular No. 17
August 20, 1969

-

TO ALL PRINCIPALS:
\

A meeting of all principals will be held on Wednesday, August 27,
1568, at McKinley High School, from §:00 a.m, to approximateiy
12:00 Hoon, '

This meeting is called to discuss the .format for school level plans
to.be developed in schools beginning with the staff planning days.
on September 2 and 3, (See Superintendent's Circular No. 14),

The Wednesday meeting will begin promptly at nine o'clock.

Very sincerely yours,
! © BENJAMIN J. HENLEY

Acting Superintendent of Schools
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PUBLIC SCHOOLS OF THE DISTRICT OF COLUMBIA
Presidential Building
Washington, D. C. 20004

Superintendent's Circular No. 14 -
\J _°August 13, 1969 '

TO ALL SCHOOL OFFICERS AND TEACHERS:

‘At a special meeting of the Board of Education on July 2, 1969, the
first two days of the school year, September 2 and 3, were scheduled
as staff planning days. Students will report to school on Thursday
and Friday, September 4 and 5, for one half day only. The afternoon
of these days will, therefore, be availahlé Ffor additional staff
planning. , . e :

It is the request of the Board that this staff time at the\bpehing

of the school year be ‘employed for the development of a comprehensive
plan at the school level for improving, coordinating and articulating
school operations. This plan is to be available by OcLober 1, 19069,
for review by the Board and the community.

Principals are requested to forward three (3) copies of their plan
to appropriate Agsistant Superintendents on or before that date.
Additional copies should be avaleb]c for pUb]lC review 1n cach
school .

The plan should focus upon realistic activities to be carried on at
the school level over the ‘coming year. It .should be developed as the
result of the cooperative thinking of all staff. It is essential
that the staff development committees formed last May at the school
level take a leading part in the development of these comprechensive
plans. :

A seried of small group meetings with principals is being scheduled
for the weck of August 25th to work out the format for the planning
report, and to discuss procedures for total staflf involvement in the

design and implementation of this important effort to continue the
improvement of our cducationul services -for students,

Very sincerely yours,
WILLIAM R. MANNING

Superintendent of Schools
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PUBLIC SCHOOLS OT T DISTRICT OF COLUMBIA

Terrcll Extended Day Community School
First and Pierce Strecets, N,W,
Washington, D.C. 20001

October 3, 1969

MEMORANDUM

TO: The Principals of Hamilton, Tangley, Shaw, Stuart, and Terrell
Junioy Nigh Schools

: . A
FROM: (Mrs.)'Franccs W. Hughes \jquff%L/
- Assistant Principal-in-Chayge .
Terrell Extended Day Community School

e

SUBJECT: A cordial invitation to you to allow your entering seventh grade
' studénts to participate in the cxperiment described below

Ladies and gentlemen:

In the recent past, I have spoken in person either with you or with one
of your assistant principals concerning the experiment described herein,
and, in keeping with my promise, am following up that conversailovn with
this memorandum. The particulars are as follows:

i

I3

Title

. SELT-CONCEPT DEVELOPMENT IN INNER~CITY SEVENTH GRADE YOUTH AS ATFFECTED
i_ BY THE INFLUENCE OF COMMUNITY SCIOOL COUNSELING ON SIGNIFICANYT OTHERS

Subjects

The subjects arc approximately 180 scventh grade youth. Their parents
will serve as intermediaries. Youth wiil be tested at the beginning and
at the end of the counseling project to see if as a result of our working
with their parents, any significant diffcrences exist in their self-
conceptls.

The subjects will bDe thosc whose reading and math scores on the STEP are
below the national norm for grade 6.9 and who alse measure low in sclf-
concept on the Temmessee Sclf-Concept Scale. :

Tiwme Needed with Children

A maximum of three periods at the begimning of a school day (to be arranged)
will be neceded at the beginning (and at the end) for testing. With your

“kind permission, for the sake of uniformity in testing, we suggest that the
tests be administered to the children in your school cafeterla or in your
school library during the first three perxiods of the school day.
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How Subjects Will Be Obtained

The parents of all entering scventh grade children attending the . five

Jjunior hiph schools mentioned above will be appriscd by letter of the

approval of this T.E.D. experiment by the Agting Superintendent of
Schools. They will ne told that the focus Of this study is on strengthen-
ing their effectiveness. in the davelopment of adequate self-concept, self-
esteenm, and feelings of self-worth in their children; that we hope their
children will, in turn, develop the self-assurance they nced to achicve
better academically.

Parents will be asked to respond to two queries; namely (1) whether or

not they will give permission for their child to be tested; and (2) if ©
they will participate should their child be among those qclched for the
cxperiment. Tarticipants who meet the attendance and participation
requirements will be grantcd academic crodit in adult evening classes

1f they request it at the outsct. Only children of parents_responding
in the affirmative will be tested. ) ' E“\\\

'
e et

There will be threce groups. Counselors will follow a prescribed course
of group counseling for the experimental (structured) group. There will

also be a lawthorne type (placebo) group and a control group. As for the
children, except for testing before and after, they will'go on with their
normal school routine. ' ' .

Inasmuch as I have Spokcn either with each of you or your. 3551"tants, I
shall mot expect a reply to this memorandum unless you wish.td do so. On
the other hand, I shall proceced with the arrangements which consist of
preparing 1,900 letters of invitation for the parents of seventh grade
youth in your schools, recruiting persomnel to assist, ordering tests, and
the like.

Thank you for your wlllingness to participate. It is hoped that we shall
be able to demonstrate that when parents are helped to understand the
nature of some of the developmental problems of pre-adolescente and how to
cope with them that positive and significant improvements can be realized
in the child's personal adjustment as well as in his academic achievement.

You might also be interested to know that I plan to subwmit .a proposal to

do this projcct as an experiment to be used in the pursuit of a Ph.D. in
Education at the Catholic University of America. With - that being the case,
I shall not be able to begin the actual work with parents until approval
has been received from the University.

Thank you again, ' v ‘ :

1

o~

I et i o o ¢ o
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! PUBLIC STHOOLS OF THE DISTRICT OF COLUMBIA
SHAW Junion HiGH StnooL

ETVENTH STHICT AND MHODE 1SLANG AvU UL Kw.

WAEHINGYON, D.C. 20001

1f you have any questions, pleasc call 629 2985 vetween 3:30 and 9 pem., Honday through Friday '
Decenber 17, 1969

TO: The parents of .+ who' is in homercom

o SUBJECT: AN I NV ITATION TOYOU TO PARTICIPATE 1R A PROJECT WLTH OTHER PARENTS
FOR THE PURPOSE OF UNDERSTANDING BETTER BOW YOU CAN (ELY YOUR CHILD TO

» WORK MARDER TO ACHIEVE ACADEMIC SUCCESSpESPECIALLY IN READIRG AND ARITHMETIC
o TO ADJUST TO TME DEMANDS OF SECONDARY SCBOOL ARD PRE-ADOLESCENGE

Dear Parents

.

'

We realize that these are busy times, but we hope you will take a few minutes to read
this invitation, respond to it, and have your child return the bottom section to his
or her homeroom teacher by December 22.
H
The Superintendent has asked every school to work more closely with parents and comu- i
nity in an effort to find ways to improve the reading and aritlmetic skills of ecach
and every child in the District of Columbia. For the past year or so, we have obtained
“extra assistance for children nceding this help by referring them to the after-schoal
*program at Terrell Junior High Schools Yet, we must all face the fact that if the school
is to bring out the best there is in -a child, it must look to the home [or help. There-
fore, we ask YOU to joimywith US and Terrell in tackling your child's reading and arith-
metic problems beforve he goes any further in school. You have seen your child's grade
. card [or the first. advisory. We are sure you will agree that in most instances, there
1 is room' for improvement. Why don't we resolve to work togcther in 19707

Hany of our entering seventh graders brought with them!serious deficiencies in reading

and arithmetic. We sincerely believe that most of these children who experience such :
difficulties do so because they lack confidence in theirfability to read and do number i
work. We also think that you who know them best and Love them most can help us find R
ways to give them more self-confidence and, hopefully, to help them improve in their
school works 1In the project we are proposing, an experienced junior high school counse-
lor will be assigned to work with cach group of ten parents: Not only will you have tle . i
satisfaction of working with school and conmunity people on cvery level, you will also ¥
receive night school credit towards either an clementary or sccondary diploma if ‘you

wish ite Furthermore, if this [irst, atteupt is succes;ﬁul the program can continuce as

long as paanLs desires

To discover which parents we need to work with first, we shall give twe paper and
pencil tests at thebepginning of this program which are designed to show us which
children have the least conlidence in themselves. To determine whether or not we

get the hoped for improvement, we shall cowpare the results of tests which your child
took in the sixth grade and at the beginning of this program with the results of tests
which he or she will take at the end. Please fill out the attached form and return it
as requested so that we may know your wis heg in this matters

Pe hl]lb, Jre
Princ'pal

. ‘ ' Sipcerely your\,
. . _' : !ﬂff ' /ézzicy (YIS
' ercy .

(INSTNUCTlOﬁS TO PARENTS OR GUAKDIANS: Please place an fX" mark above your answere.)
1. MY CUHILD - TAKE THE TESTS DESCRIBED ABOVE.
(HaY) - @y nory !

2. 1 ; _ ' IN SMALL-GROUP DISCUSSIORS :
(WILL PAETIGIPATE) (WILL WOT PARTICIPATE) ;

ONE EVEMING A WEEK WLTH ONMER PARERTS 1F MY CHILD IS SELECTED TO RECEIVE SPECIAL NELD.

"Yupil's name and section

Street address i : J2ip code Telephone nunber

o :
[E l(:‘, Signature of parent or pguardfan %

A it e . 210
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PUBLIC SCHCOLS OF THE DISTRICT OF COLUMBIA
TERRELL EXTERDED DAY COMMUNITY $CHOOL
FIRST ANS PIERCE STREETS, N.W.
VAMIRGTON, D, €. 260

Decewber 17, 1969

OFFICE OF THE ASSISTANT ""RINC P AL IN-CHARGE

L

MEMORANDUM

o
TO: ' The homeroom tcachers of seventh grade youth at Hamilton, Langley,
! Shaw, Stuwart, and Terrell Junior High Schools

FROM: (Mrs.) Frances W. Hughes

Assistant Principal-in-Charge
Tervell Extended Day Community School

SUBJECT: The T.E.D. Conenunity School experiment in counseling with signifiéant'
' others. (parents) via the small-group discussion method

The aforementioned experiment has been approved by the Superintendent as a project
for the Terrell Extended Day Community School.. ke are attempting to deveiop a
model for ancillary pguidance services which we hope will add a new dimension to
guidance services in the schools which send their children to-the T.E.D, Commu-
nity Schoolj thereby rendering certain of their children more teachable. We

hope to accomplish this by providing a service for parents during the evening
hours, the focus of which will be on enabling parencs tu belp thelr children at
home by creating envivonments that are counducive to impro.ed academic skills and
better personal and social adjustuente

Your kind assistance is sought in distributing the accempanying invitations to
the children in your homercems. Oo the lines which read "70: The pakents of

who is in homerocm Noe. M please ask euch student to
write iun his full name ‘and section. This sheuld help the parents by providing
them with correct information for completing the foram. : :

The children should be instructed to return the forms not later than December 22.
When the forws are returned, 3if you will sisiply collect them, place them in the '
accgmpanying énvelope, and give them to your school's administrative aide, ve

shall arrange to have them picked up from your business office. 1T IS VERY IIiPOR-
TANT FOR US TO HAVE ALL FORHS COMPLETED AND RETURNED. UWhile this is the extent of
any requests that we shall make of you, 1if you are interested in knowing more about
the preject or in participating in it as a resource person, please call us on
629-2985 any school cvening betwaen 3:30 and 9.

Letters of endorsement from the Superintendent, several of the associate and
assistant superintendeuts, the Director of Special Proprams, and the five princi-

“pals involved give evidence of strong administrative suppovt. Seven counsclors

and other resource people are working in this effort. For all we know, nco amount
of working with parents will cauie their children to show any significant improve-
ment in the areas described aboves On the other hand, if reports by a multitude
of behavioral scientists are true, our only real salvation for achieving signifi-
cant results with children who need the help we have mentioncéd 1s through working
with the people who are most significant in their lives. WE INTEND TO FIND OUT.
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PUBLIC SCHOOLS OF THE DISTRICT OF COLUMBIA
SHAW Junior HIGK ScHoou

BEVEHYH  STHEET AND RHONL PELAND AVENUL HW.

WABHIHGYON. B.C. 2000t

AN THVYITATI.ON TO YOU 10 PARTICIPATE IN A PROJICT WITH OTHER PARENTS FOR

+ WORK ILARDER TO BE SUCCESSFUL IN SCHOOL AND -TMPROVE IX READING AND MATH

. KEEP HIS OR HER HEAD IR SPITE OF CURRENT TEENAGE UNREST AND MISBEHAVIOR

« ADJUST GENERALLY TO THE DEHANDS OF SECOHDARY SCHOOL AND PRE-ADGLESCERNCE

Dear Parents: ‘
‘Before Christmas, this invitation was sent home to you by your child but we did not
hear from you. This time, won't you please agree to work with us to help your child
by checking "MAY' and "WILL" on the attached stub and returning it to us immediately
in the eunclosed self-addressed postage guaranteed envelope,

The Superintendent has asked every school to work more closely with parents and commu-
nity in an effort to find ways to improve the rcading .and arithmetic skills of cach

and every child in the District of Colusmbia, For the past year or so, wc have obtained
extra assistsuce for children needing this help by referring them to the after-school
‘program at Terrell Community School. Yet, we must all face ‘the fact that if the school
is to bring out the best there is in a child, it wust Jook to the home for help. There-
fore, we agk YOU to join with US and Terrell {n tackling your child's READIRG and ARITH-
METIC problems before he goes any further in school. You have seen your child's grades
covering two advisories now. Ve are sure you will agree that in most instances, there
is room for improvement. Why don't we resolve to work together in 19707

Many of our entering seventh graders brought with them serious deficiencies in rezading
and arithmetice We sincerecly believe that most of these children who experience suck
difficultiecs do so because they lack confidence in their -ability to read and do number
woerke We also think that you who know them best and love them most can help us find
way to give them more self-confidence and, hopefully, to help them improve in their
school work. In the projc.t we are proposing, an expericnced junior high school counse-
lor will be assigned to work with each group of ten parents. Not only wiil you have tie
satisfaction of working with school and community pcople on every level, you will also
‘receive night school credit towards either an elementary or secondary diploma if you
wish it. Furthermore, if this first attempt is successfu’, the program can continue as
long as parents desirce i :

To discover which parents we need to work-with first, we shall give two paper and |
pencil tests at the sbeginning of this program which are designed to show us which
children have the least confidence in themselves. To determine whether ot not we

get the hoped for improvement, wé shall compare the results of tests which your child
took in the sixth grade and at the beginning of this program with the results of tests
which he or she will take at the cnde Please £ill out the attached form and return it
as requested so that we may know your wishes in this matter.

ipcerel ours,
5 L

' e X>d/mJ 7

o e = e - - - - o 0 O 4o e e - - - -

(INSTRUCTLONS 1O PARENTS OR GUARDIANS: Please place an "X mark above your answere)

l. MY CHILD TAKE THE TESTS DESCRIBED ABOVE.
. (HAY) (HAY NOT)

2. 1 IN SMALL-GROUP DISCUSSIONS
(WILL PARTICIPATE) (WILL ROT PARTICIPATL) :

ONE EVENING A WEEK WLTH OTHER PARENTS Ir MY CHILD IS.SELECTED TO RECEIVE SPECIAL MELP,

Pupil's. name and scction

Street address © Zip code Telephone number
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PURLIC SCHOOLS OF THE DISTRICT OF COLUMBIA
FIAMILTON JUMIOR HIGH SCIi00L
SIXTH AND BRENTWOOD PARKWAY, N.E.
V/ASHINGTON, D.C, 20002

Sinccrcly$yours o

LT A Mo

Clinton Ne Mattingly (/
Principal

FUBLIC SCHOOLS OF THE DISTRICT OF COLUIIDBIA
leANGLEY JUNIOR HiGH SoHOoOL
- . PIRSY AMNL Y STHLLTS MU

WASHINGTON, D C. Y0002

Sincercly yours

\),

& g ’
_ - (/ ,// ) Az ,4/2,(’/'7"_ 3 '/ /7/[_/4:, i

M omen i ot
( rs-..)(/n roaret L, ?-hij.'x.cx)’ ~
: Principol

PURLIC GCHrDLe Qi e PHOTIACT COF COLUMDIA i

s.wrm' durnaa Ficw Scuocl
l‘k‘L"(\c} L1150 minave 1.
FIDZRNOTCH £, 0. ¢

: S'ﬂ }'rm:kv-a '-v \'m‘z,n’

. / Y/r /.,""/) '~'\.w’
//(. (AR tyy e R0
PR ‘Pw FPo Corzoatesn /

s
Far! ety

'-v~& o

e L e ot v e - am e

PUDHIC GCHOOLS OF THI DISTRICT OF COLUKMIIA
TERRLLL JUNIGR HIGH GEHGOL
PIRNT AMHO PITRCH RTRECTR N W.
WABHINGTON, b, G, 20001

Sincerely yburs

'
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SUBSEQUENT PLANNED CORRESPONDERCE WITH; PARENTS

\



PUBLIC SCHOOLS OF THE DISTRICT OF COLUMBIA
. TERRELL COMMUNITY SCHOOL
FIRST AND PIERCE STREETS, N.W. .
WABHINGTON, O. C. 2000h

April 27, 1970

DEAR CONCERNED PARENT:

PLEASE DO NOT LET ARYTHING HINDER YOU FROM . COHING TO THE APRIL 30 SESSION
---THIS COMING THURS DﬁY! MAKH UP, YOUR MIND TO BE I THEREI!.

7:00 P.M. DRUG ABUSES, BARE T o v e T L. huddtorium
FILMS: "Narvcotics, the Ims.de Story," ”ﬁennies and oofballs"

7:40 BIBLIOTHERAPY . + « « 4 « v o 5 s o o+ o o« o o« « o « + o Room 407
NUMEROTHERAPY . v ¢ ¢ ¢ ¢ o & o o o o l e ¢« ¢« s s « s« « Room 306

§:20 CONFERENCES W(TH YOUR CHILD'S SCHOOL PRINCIPAL

HAMILTON . ... . » Mr. Clinton Mattingly . . . . . . . . Room 401
LANGLEY . . . «» . Mrs. Margaret Murray . . . « . . . o Room 402
SHAW + « o e« « . Mr., Percy Ellis; Mrs. Dorothy Harris Room 403
STUART e o v e o Mr., Willdiam Carpenter « + s « « « s« « Room 306
TERRELL . . . . . Nr. Sterling Derricotte . . . . . . . Room 407

.....
it

some of the thlngs thaL concern you abouL Lhe educational offerlng for your

child as well as fhe enVlIODMLHi in mnich he must 1ive, learn and g:ow. Your

\e'

child s priﬂcipal will welcune auv suggeut ons for nssistance you can give.
THE PRIN(.IPALS ARI" O“E\IG ()UT TO MI;E"‘ AND "‘A.uK WITH YOUH WON'T YOU BE SURE TO
Bt PRESENT SO THAI YOU CAQ HLWT AﬁD TAL WIT THEM!!

!
ITF YOU NEFD LRANSPORTATIOM CALL TWE COMMUNITY SCHOQL OFFICE AFTER 3 P.M.

oN 629~ 2985 IDENTIFY YOURUELF AS A "CONCERNED PARENT" REQUESTING TRAN°PORTATION. ‘

R B M E F B E R!"Wh ARE COUNTING ON YOU TO MAKE A GOOD SHOWING THURSDAY

LEGHT.
- Singerely yours, / /42/
‘ " '.:/'—-‘-:;',rl/‘x -41_1} ) < "‘ /t
. . (Mrs.) Frances W. Hughes
Q -Assistant Principal-in-Charge and
IERJ!: Coordinator, Counseling with Significant

Others--YOU




PUBLIC SCHOOLS OF THE DISTRICT OF COLUMBIA
TERRELL EXTENDED DAY COMMUNITY SCHOCL
- FIRST AND PIERCE STREETS, N.W.
' VIASHRNGTON, D. C. 2001

- April 3, 1970

OFFICE OF THE ASSISTANT PRINCIPAL- m-cmszcx—. B

THIS COMING THURSDAY, APKIL §, IS THE BIG TAY!!{ YOU BEGIN YOUR
LONS AWAITED WORKSHOP IN CCUNSELING Wi{TH CCHCERNED PARENTS FOR
THE PURPOSE OF Umm ANDII\V‘ Bmm O H0 ;s LP THE SCHOOL HELP
YOUR CHILD TG @ = ™ Brte

A
47

» WORK HARDER TO Bu UC“ESS UL Ih SCHudg.A%% IMPROVE IN READING AND MATH;
. KEEP HIS OR HER HEAD 1IN SPITE OF CURREWT TEENAGE UNREST; ARD

. ADJUST GENERALLY TO THE DEMANDS OF SECONDARY 'SCECOL AND PRE-ADCLESCENCE,

OUR PROJECT IS A “FIRST" FOR THE D.C. PUDLIC SCHOOLS., WHAT YOU ACCOM-
PLISH WILL HAVE NATIONAL SIGNIFICANCE. FROM TIME TO TIME, DIFFEREKRT
ONES OF YOU WILL BE ASKED TO APPEAR O RADIO AND TELEVISION IR PANEL
DISCUSSIONS, AND AS GUESTS TO TELL WHAT YOU ARE DOING. OMNE QF OUR
PARENTS, MR. ALLEN M, LUCAS, IS CURRENTLY ANNOUNCIMG THE PROGRAM ON
CHANNEL S'S F O C U S (WTTG)., WATCH FOR HIM AT 6:30 TUESDAY: 12
MIDNIGHT WEDNESDAY, AND 9:30 A.M. THURSDAY, g

& ‘. “..‘ - r~.| i

1 SHALL BE. Looxmc ron YOU 1N 'mE LOBBY: }/= v
I SHALL BE umamc MY HAMEPLATE, COME 0 m THHLE m» 1 wm. REGISTER YOU.

'VLRANSPOWTAIIG\ rﬁﬁhl$&£ﬂw ROUHD TRIP-IF YGU NEFD IT! BE SURE TO TELL THE COULSE~ .
1OR WEQ CALLS' YOU.-W:.}::

- . . e r

CHILD CARE--BRLNG YOUR CBI»DNEN AND UdTLE YOU ARE IN YOUR SESSIONS, THEY CAN S'TUDY,
USE THE LIBRARY, RECEIVE TUTORING, T&XE ART OR GUITAR OR GO TO RECTREATION.

Lo b

: . . o ST e Coay
a oL LTy A . . ‘. o
A L R i B

.’ THO-WAY TRANSPORTATION FURNISHED VIA. SCHOGL BUS
. BABY-SITTERS FOR YOUR SMALL CHILDREN :
. TUTORING, RECREATION, OR ENRICHMENT FOR YOUR SCHOOL-AGE CHILDREN AND YOUTH

« NIGHT SCHOOL CREDIT FOR YOU =-—- SOMETHING FOR THE WHOLE FAMILY WHILE YOU
ATTEND YOUR DISCUSSION GROUP

All meetings will be held at
TERRELL COMMUNITY SCHOOL
“U T AND PIERCE STREETS. N.VW.
EKCL&PHONE Between 3:30 and 9 p.m., From:

e i - pleage call 629- 2935 Your Counselor for the Duration
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PUBLIC SCHOOLS OF THE DISTRICT OF COLUMBIA
TERRELL EXTENDED DAY COMMUNITY SCHOOL
FIRST AND PIERCE STREETS, N.W,
- WASHINGTON, D. €. 20001

 OFFICE OF THE ASSISTANT PRINCIPAL:IN-CHARGE

March 10, 1970

Dear :

WE WERE SURE WE COULD COUNT:O0N YOUTI Il I YESWE WEREI!

Thank you for your prompt Tesponse to our recent invitation to you to participate
in & project (workshop) with other parents of seventh graders for the purpose of
understanding better how you can help us help your child to

. WORK HARDER TO BE $SUCCESSFUL IN SCHOOL AND IMPROVE IN READING AND MATH;
. KEEP HIS OR HER WEAD IN SPITE OF CURRENT TEENAGE UNREST AND MISBEHAVIOR; AND

. ADJUST GENERALLY TO THE DEMANDS OF SECONDARY SCHOOL AND PRE-ADOLESCENCE.

As we mentioned to some of you, certain problems with printing and mailing threw
us off schedule and our daily mail st1}l contains many responses from parents who
want to participate. However, on March 16, we shall begin giving the tests we
referred to in the invitatfon. Your counselor in thie program will call you om
the evening before

- is to be tested.so
that will be sure to be at school on the day of the tegt.

It will take us until the end of Harch to administer and score the teasts and assign
parents to groups. This means that our fivst formal meeting with you will take
place on APRIL 9, Thursday evening at 6:30 p.m., at Terrell Community School, First
and Pilerce, N.,W. Iun the meantime, we ahall keep in touch by telephone to answer
any ques..ion you might ht.we. : .

REMEMBERI

— G v—e - —— -

TRANSPORTATION "'N‘IS&ED—--‘?.CDHD TREP-~IF YOU NEED I71 ‘BE SURE TO TELL THE COUNSE-
LOR WG CALLS YOU. \

s

ChiLD CAR_L:‘_—-BRIX‘:G YOUR CHILDREW AND WHILE YOU ARE IN YOUR SESSIONS, THEY CAN .STUD\\Y,
USE THE LIBRARY, RECEIVE TUTORING, TAKE ART OR GUITAR, OR GO TO RECREATION.

.. THO-WAY TRAWSPORTATION FURNISHED VIA SCﬁOdL BUS
. BABY-SITTERS FOR YOUR SMALL CHILDREN
. TUTORING, RECREATION, OR ENRICHMENT FOR YOUR SCHOOL-AGE CHILDREN AND YOUTH

. NIGHT SCHOOL CREDIT FOR YOU =- SOMETHING FOR THE WHOLE FAMILY WHILE YOU
ATTEND YOUR. DISCUSSION GROUP

All meetings will be held at
TERRELL COMMUNITY SCHOOL

FIRST AND PIERCE STREETS, N.W. : From: The Principals of Hamil-
TELEPHONE: Between 3:30 and 9 p.m.,

ton, Langley, Shaw, Stuart,

v please call 629-2985 and Terrell Junior High Schools
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12.

13.

14,

17.

18.

19.
20.

21.
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HOW PARENTS MAY CON TLIBUIL ?0 READIRG DEVELOPHENT

Have periodic physical check-ups to insure that your child is in
good health, Place special cmphasis on . eyes, cars, tceth.

Maintain 4 relaxed comfortable atmosphere at home whiere each child
is made to fecel important and wanted.

Give children plenty of experiences--take them to the zoo, fire-

housc, farm, muscums, galleries, concerts, recitals, historic
spots, and the like.

Be enthusiastic about school and school activities.

Give children a chance to talk about themselves and their interests.
Ansver your chjidren's questions in a simple, dircct manner._”
Praise your ghild for his accomplishments.

Develbp a feeling of independence by giving him responsibility.

Encourage your child to associate with other children.

Intercst your child in things in which most children are usua]1y
curious about, :

Teach youx child correct names of persons and things. Help him to
associate people and places. _ -

Let your child see you reading with cnjoyment.

Provide materials similar to-those used in school; such as, paste,
paper, paint, scissors, clay, paper bags, crayons, and the like.

Insist that children know how to.follow directions and that they pay
attention, ' '

Show your child that books are not the only kind of.reading. TProvide
magazines, monus, road and street signs, maps, newspapers, and the like.

Follow your th1d 5 Progress in school with intercst but do not buldon
him with minute questions about Wig activitics [ T o

Provide a daily paper and a variety of books and magazines.

Help your child to select a good balance of educational and recrea-
tional television and radio programs, movies, and books.

Get or cncourape your child to get--and use--a library card.
Visit your child's school; sce it in operation; get progress report.

rovide a ¢uicet place for study with adequate light and ventllation.
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HELPING MY CHILD IN MATHEMATICS
What was my child expected to do——mathcmdtically——in the elemen-—
tary school? ] '

Elementary school mathematics “focuses on developing both the

child's vnderstanding of basic mathematical ideas (sec NOTE)

and his computational skills.

Now that he is in junior high school, what more will he get-—-
mathematically.

In junior high school, the wathematical experiences and skills
that liec has alrcady bepgun to develop in the elementary school are-
enriched and strengthened by additional practice, experiment,

and problems. »

What is’ this "new mathematics" that schools are teaching now?

tecognizing that today'g world is a world of endless fascinationm,
brimming with knowledge and surprises that even young children

can share, mathematics classces have changed from the older routinc
of "sit-listen-read-drill-memorize" to better ways of allowing
pupils to "get in on the action." 1In other words, much .tore can
be learned by doing than by mere listening or reading, so the
mathematics class becomes a laboratory, with pupils thinking out,
or experimenting, to solve their own problems.

A few new topics are now included in elementary mathematics because
they fit into the child's total growth in mathematics through all
his school ycars. Also, they help to show pupils that mathematics,
from the very beginning, is a structure of "togetherness' rather
than a group of scemingly disconnected topics. '

What are some of the topics and termws that are being included in
elementary mathematics now?

Pupils arc introduced to number ideas through experiences with
SETS of things. which they can count, combine or separate. They
also learni to describe and record in correct mathematical form

the results of these experiences. Still another lecarning is that
there are many ways (and reasons) for grouping ‘things in special
arrangements for counting and recording. This is called NUMERATION.
S5till other new topics, like GEOMETRY and ORBERED PAIRS arc intro-
duced to correet and broaden some mathematical ideas of shapes and
numbers that many children begin to formulate anyway. ‘

These new topics do not take the place of the standard topics in
the course we used to cull Awithmetic. They really make the standaxrd
studies more meaningful and exclting to pupils.
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Tlow can I best help my child with his work?

sven without a firde-hand knowledge of his subjects, you can
help your child to think. Talk with him (not merely to him);
ask him to explain what he knowsj let him share his notes,
notebook, and textbook with you; question him about his worlk;
and cncourage him to keep trying to improve.

NOTE: The basic mathematical idcas mentioned above include
NUMBER SETS, FUNDAMENTAL OPERATIONS WITH WHOLL NUMBERS,
STUDIES OF RATIONAL NUMBERS (fractions, decimals, pm;ccnts)
and beginning studics of Algebra and Geometry.

Ne———

PR
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DRUG EDUCATION SURVEY

1. Are you in favor of s ClOOlb providing Drug Education for youth?

YES ' NO

2. Do you want your children to know more about the dangers of drugs?

YES NO

3. Does the problem of drug abuse exist in your neighborhood?

YES . NO

4. Yrom topics ldsted below, check the ones you feel would be helpful
in developing an educational program. »

a. Why and how the addict starts o T
b. What drugs do to the b&dy aﬁd mind | ~
¢, What it costs to supﬁort a drug habit

d. How crime and dfugs are relateﬁ e

c; What happens when pushers and addicts are caught

5. Do you feel that the rise n crime among our youth is the result of
drug usage?

YIS ‘ NO

6. If classes are OffclLd in pub]lc schools would you permit your child
to participate?

YES NO -

7. How safe do you feel walking alone at night? Check one:

a. Very safe'« b. Fairly safe c. Unsafe d. Very unsafe

’

8. If you werec a victim of a crime, what kind do you think it would be?

9. Which crimes would you most like to sce completely climinated? !

10, What do yoﬁ think contributes to most of the crime in your nelghborhood?
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SAMPLE OF QUhoT]OnS FROM CONCERNED PARENTS
TO THE PRINCIFPALS 0} THE FIVE PARTICIPATING JUNIOR HUIGH SCHOOLL

1. When will Vocatlonal High get a new school?
2. When will some tecachers. show more interest in the children?
3. Are principals froing to allow girls to wear pants to school.

4. At P.T.A., a teacher will report that a child is doing fine. When
report _cards arc issued, often the child has faJILd Why do they
noL notlfy the parent of the change?

5. When will a spcech therapy teacher be a part 6f Lhe regular staff,

- w01L1ng at the same school every day?

6. Can we stop the pnaoLlre of having a pupil mark tho Leachcr s roll
in homeroom?

7. We knov that tecachers have a gfeat deal to do, but why do they wait
so long to call a parent when his child is doing wrong? A case in’
point--the teacher waited 20 days. ‘

8. Why is there not uniformity in teaching math and reading in D.C.
schools so that when children transfer to another school they can
carry on without beooming so confused.

9. What has happened to the 'truant officer?" A parent reports seeing
elementary and sccondary scool children going often to the home of

- a neighbor while the neighbor is at work.

10. Who reports the child's absence from school to the proper attendance

authorities under the new set-up where the teachers no longer take roll?

11. Why are children promoted to another grade vhen they obviously do not.
know the work on the level from which they are being promoted.

12, Why is there a breakdown of law and order at school lately?

13, Since there seems.to be such a turncver in teaching personnel, why do
principals not place a wore vigid requirement on having the outgpoing
_teacher leave correct and accuratc records for incoming tecachers?

eme e THE AL e L et s et Suae ety swee g
I R R

4. Can principals devise in-service L111n1ng to assist Lcacherb in undgl—

standing how to make their classes more interesting so that children
will want to stay in.class?

15. Children have been sont home several times in the last month on account
of bomb thrcats. What is hcing done? :

16. This program, ”Coun"ollnp wlth Qignificant Others," should be duplicated

in every school in the District--or at least in arca centers.



SAMPLE OF QUESTIONS FROM CONCERRED PARENTS
TO THEIR WARD NEPRESENTAT1IVES
ON THE LOARD OT LDUCATION

1. Top Priority - How can we as concerned parents help with the problem
at , Junior Uigh School?

2. When a child is skipping -class, what should be done to notify his
parents in time so that the child will be corrected in time to pass?

3. Why can't books be provided so that students can bring them home
from Junior Nigh Scheol., Students have to stay an hour after
school to use book0.

4. What kinds of plans are being made for retarded children in spcc;al
education.classcs? :

5. What is the physical plant plan for space for each child in each
school? QOur children are crowded in everywvhere.

6. What is the rclationship of a parent or a group of ‘parcnts getting
in to sec the Superintendent? Can a single parent po to see him?
Noesn't it bhave to be a P.T.A. group? Do they have to have a
gricvance? How does a pavent get to see the Superintendent?

7. When parents want something such as a subject being taught; such as
a language or a day care center; how sheuld they proceed? Should
they get a petitiom, present it before a Boatrd meeting, -or what?

§. What is the procedure for parents to be heard at a Board meeting?
9. What ahout Ward roPrcoontalecu who do not hold regular meetings?

10. When will the Board provide reading material in ‘that is
interesting and written on the. level of the children?

11, When will the Board place adequate reading clinics in every elemen—
‘tary school? The problem is too far gone by the scventh grade.

12. Who evaluates the teacher? the principal? the division superintendent?

13. When will teachers make it their business to know what your child
looks like. They don't know a child when his name is called.

14, NMow can we have accountability on the part of principals and teachers
to sece that children learn repardless of all the excuses?

.15, We would like for this concerned parents group to be recognized as a
- systewwide commitbee-at-large for all the junioxr hiph schools.

16. Now can.the Board sce to it that chiidren are glven repular homework?
o :
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What can bhe done to enable the principal to spend morc time in
matters concerning the educational program of his school?

How clan the distribution of funds per child be made more equal for
all schools in the city? ' o
Why dis it so difficult to get rid of an incowpetent teacher. Why

is not more attention given to assigning on the basis of proven
qualifications?

Why do parents have to have a summons from the school in order to
visit? Parents should be able to visit the school whenever they
so desire. '



APPENDIX J

CERTIFICATE OF PARTICIPATION ISSUED TO PARENTS

AND LETTERS TO BOARD OF EDUCATION WARD REPRESENTATIVES
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TERRELL EXTENDED DAY COMMUNITY SCHOOL
First and Picrce Streets, N.W.
Washington, D.C. 20001

May 1, 1970

Mrs.

Member, Board of Lducation

Public Schools of the bhistrict
of Colwmbia

415 Twelfth Street, N.W,

Washington, D.C. 20004

o

&

Deay Mrs. :
Concerned parents in the program dealing with self-concept development

in inner-city seventh grade youth as affected by community school coun-
sceling with significant adults have expressed a desire to meet informally
with their respective Ward representatives. from the Board of Xducation.
As you know, these parents have been wceting on Thursday evenings, from

7 to 9:20 p.m., since March 5. ‘

On April 30, parents participated in a similar mecting with the princi-
pals of the junior high schools their children attend. DBach group met
in a scparate room to discuss their particular situations. It was
agreed by all that it was a fruitful experience.

We have been able to establish contact with Mesdames | 4

and who have agrecd to meet with parents on Thursday,
May 28 from 7 to 9:20 p.m. We trust that this date is satisfactory with
you. If it is not convenient, please advise so that we wight make othe:
arrangements with your constituents,

We shall all be honored by your presence.
Sincerely yours,

Iy

(Mrs.) Frances W. Nughes
Assistant Principal-in~Charpe and
Coovdinator of Project

228
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TERRELL EXTENDED DAY COMMUNTTY SCHOOL
Tirst and Pierce Streets, N.W.
Washington, N.C. 20001

.. May 23, 1970

Mrs.

HMember Board of Education

Public Schools of the District
of Columbia

415 Twelfth Strect, N.W.

Washington, D.C, 20004

Dear Mrs. :

Concerned parents of scventh grade children from your ward, along

with members of the counseling project staff, eagerly lvock-forward
to having you with us Thursday evening, May 28, from 7 to 9:20 p.m.

N e

Certificates of participation have been prepared for the parents
and signed by Messrs. lienley, Rhodes, Derricotteec, Belt, and me.
We should be very plceased if you would assist in distributing or
avarding these certificates at our last meeting. o

Because of the enthusiasm shown by our presceat group of parents,
we are going to continue this counseling program with parents of

- Terrell's scventh graders next year. This program will run con-

currently with a special reading and math program that Terrell is
going to have next year for seventh grade children.

We have been very encouraged by the overall response in this
program. If we tr¥y hard enough and long cnough, we shall raise

~the low reading and math achievement levels yet.

Sincerely yours,

(Mrs.) TFrances V. Nuphes
Assistmt PRincipal-in-Charge
and Program Coordinator ’

229



Tennessee Se!f Concept Sccle

L wnatam H AITTS 1pae

PROFILE SHEET

t
Naw SCHEQL CRADE EECNERE i
- f
e
j . CONFLICT T PCSITIVE STORES VARIASZ.LITY CISTRIBUTION
TS ° PERCENTILE T T T
=l el TrE W ; MN : c : i
scorz| 1 wer kpmac] T PO i co SCORES -l olslata] 2l |orPiou
A ! clvJ2la3talstc!{oje i | ;
- 309 — ! ‘ H i
3 = , b %:
3 1354 a0 0 ss-d 6o !
3 | 5 % o5 — Ao N : i
e L ol &5 " o n 90 — . 0 42 .
. ‘| ava . . or of . .
3 . IR T i - sasgs - ool e B R o
~ 22% - . b v . . sa—’ Lol , . :
il o5 A, B . H 5t of ey ! - o
; . P R e . . . 1 o . B
3 i . . : . - o~ 7602 us oy . 14— e =
= s o 5 : : ol e .
™ . . - - . - — | | -
- i M = Ex 3 ot "
= wh o e 1 wd
= ~ . . ! . .
T Py D T
3 . 7 :
i .
oo ' -
e 5
o =
o T
3
pat
=2
-
W o
=
3 =
3 3 4
e e SRR 1 ;
e T |
- . o -
= I 3] R i i
— . 2% . ! . : it} . - . .
3 U it B AT B R B ¥ s Sl = B g nl
= 1 N R o= sy s e sl % s o - H . | 2
O = TS prres B P O S . . ‘l: 15 4 [JEETEE . T p Pt .
-—-1.: ::T - —3—4-—0——' : | 2(.0-.-1 iJ :: —T N :I 43 = :’ .-Q.q ;; : | &5 —i : i '{ : t 1Y .E
- v - K . o s n'.-,-l . R o w0 A 1 (7 . . i i H
— B YN 3‘; : - T H - . v — s ! o 25 - .
- ! I 0 el o ! . .l . o iy - 3 J.. 3 , . i l 3 .
— el - : +] s o Voga s 23—1 oi et : - | . ' ; 4 !
I i . Hoes 1 ot Tl oas . L . Jof o= : | ! A
A o T we = e 1 s = . - . . - T e o . . 1 18 2m .
ot w3 G T wed BT i 17T Wi e ot . S R T T
o S N AURS R IR MR S SRR (U CT- Ut SN Mt I SOV B UL, TR S :
- s - . W v B 5h o 8% = “f 36 . . . ’ i A 1 f . s
2 1 IR I IS I B —TInher-City 7th Grade Youth -
o M . l B 170 “_1 9 0m  40-d st 5 = . . . e ]
hi) 1 40— . : H . N N Y TS T T
= ; |o-i O e ST e S TR NS e I-—--—-—u—" Fersonelity Integration Group ‘
= =1 4 . S . M -~ . . '
:; i l . g of 1o — 20— 30+ foneassncancenns Patients i l
P ! NMid-line: Neorm Grovp !
'QQ’.;C - . .
LTS wr 113 ? 29 4. 44 1a 1" s 13 7 111 24 " 7 . 8 14 3 & 34 _IO\ 24 JA. |
SOwN J9 1] 24 "7 S ie 15 ” 7 ” 24 w 4% 5 29 12 10 24 2% H ] 39 (3] 34

E TC 3 Profiles of a personality integration group and patient

Aruitoxt provided by Eic:

group~"and inner-city seventh grade yo
230 : ’



- - irnea! ond Reseerct v
S'Cle PROF”..E S)H_CT C' nc:.” ﬁ xesecrch Form
Id e
- . <o $Celm AECCOTINGS anD TERTS
~ S5 @34 elnLL™ ETa
Nedrmaall. TENN 372

‘2

SCASOL GHADT | Sid ECIERE N i
- F . l
s |
POSITIVE STORES Va A3.LITY DISTRIBUTION EMPIRICAL SCALES H i
PERCENTILE T . i ; H : i ] Vg U T
(Y] M - | i i PIS D s
o coLy I" SCORES st ots a3 2l |oriemirsyirol NPl P2 secas
T2i3lalstcliple 4 : i ; i ! -
O A H ' L 11
h ] ! ||: vr i ! l i 4 =
o] ‘3-.- 38—~ 60 — -]!, } ! ; L’J—E
. = - . : fd
: o w had o ks 21 ' e : . ! ! = 254 1= 55
. . ' . . . . T — N
1 — o . . *l 20 - ps) 4 . st !
1 20 . 9998 4! A 80— it :i e -
{ d ! et i st,y 53 -0 ss ! I =
- i O 0 B . . 1 N . T T -
* 1o = 70— 45 - o 584 . t 4% = - . MRS s -
d : B o 60 . . R B o ¢ =
Lo 989 - L 190 Tose \ 1 %9 R TN i oy = o
. e - LIPS eyl i 48— ! ot — o . s
‘x°>:_< 60 =1 ‘ 185 -4 °: .l s_'l ‘0-5 1 e =i o IS o o u-l' s = |
— 420 £ — £
- 99 . . +— .
s - : . -
o . K g =
I 130 — . ) -—
N . . =
I o5 =
':-1 80 -
i . S0
:l ol - 80
4t rv',-ﬁ .
[ o 2
T g . ° -
i ot b &0 e
o4 4] -
A dl * : i 3z
= . 56 = " - l &
";; 40 - . "y - N 3 k‘..
5 i (L =
= s0 - o= 7 o
& | I i 1
:‘ ul 128 - P
- 20 4 ° -| . ‘f(- 100 j 1o - A
. - 4 - - -
kY 10 *» .:-T:o“f 1w 3 -
[} = - -— - . —
C - °) . N e s~ -
\ . R | . i & ——
A i I s ~ a0 . [rpe °| —
. < . 7% . —
\; Fad 79 ; =
oo 25 == o 20 . . - = . i Lot - -
235 ) . . . : . . =
- ! . . - . - .
R 1 I . ° e ! . e S S =
o e R {75 Geg  dwes &
- 1 f Ly - . . H [ R i | —
. . o o ' | i o o i ot ' 1 —_
- 0.1 - | TR 4y = PR [N v ) . o . ! — =
“ s ° _‘1 ‘ b4 3 t - ; i : -% 110 — K -
: R P oom— : i S P =
. ! . i i s [ . - £ 24— I 1eg = ! -
3% = . .. . . . i i ] ] 'i' LA H o o __j haut
T+ —Inner-City 7th Grade Youth °~ & & - & 7 o9 =
— A et i ' i
-4 1 . — 128 — s . i .
3 e e e Fersonality Integration Group e 0 E
v ! : : —
Ju-------u--.u Pztients | I ! ! ! ; i i C
“\id-line: . Norm Group [ S N R NN N N NN N
;l s 13 "” 16 24 " 7 - 3 ;4 s o p 1) 19 24 34 " ?I‘ 14 a2 9 . 14
H 1% 12 i 12 24 b 49 s 29 12 1 t 23 29 H 3% 13 b1} H 17 I 135

O]E ‘I‘C«.ntegration group and patient group~—and inner-city seventh grade youth
{ Lo . ,‘

Aruitoxt provided by Eic:



Cl

PROFILE SHEET

Tennessee Self Concept Scale

Y WILLIAM i FITTS 19e4

M % F c 2 s 3 H 2 H
o
O] 00X C0EE 3 0 O 0 30k € K oK) . . « e (- e
& Z > 2 s\ s |z % z2s : HEEN :
o s el oo elred T {ealeqoeTes e s Tl e T Fessbod Tooo o TovaeT o = « {1
[a] H 8 3 8 2 g £ a o |2 e 0o w
T~ O EE A S RN R U R o] « v ¢ «[[°- 0 0 T
- g 2 2 2 |3 2 " °
IEEEERD T ey s<T [T} -+~ ;, - H
~ 2 |2 |2 g 2 2L < il
z b= =
1 3
o Y B T OMO
e (3] - Y.r
o HO)
o] T Tl v e s e [T ..m“”
El = 3 e v ° aﬂm
u T Hofods
| w 3 w0 ' o8
o ol
T T T T T [T o o | o
o ¥ g 82 82 |23 |gaglsen s ~|3
% Z s
a -| Q0 v +H3ny e’
1t 3 315 4
- 3 " T -1 PRI AAPEI [ PRRA B | RPRIPIN AP i B .
Il — o —
g g : Ut AL
& T [TT T T 210 %m
S |-ores e |s8 ¢ E 2 [z Rl = - | g mwm
: H{
g T T T T T T [T T T o o
L
N | i
& Lu P & s g
Z -] ; [ nl o lo o oo o@ ¢ o|wn - = g
3 wo o @ ) ol & lo A~ o 1w v 0 & -~ °c -
z g [+ @ =
o] [r “ v ¢
w ld
o - + g
i | 1 [ ] H I 1 I 1 At ) H
I3 KR TR BEE K R ON IO IO IOy REO IO B R R 2 O R KAL) ..ﬁ..l.J[lJ\fM
w 2 g g |4 g > sl [z | |2 |2
3 b ]
T T I O CHCH CECM B K O3 I RN f IRRCEHIRD 72 03 T 00 Ry I O R i T olerio ]
a] 2 £ ] _ 2 2 g - ] 2 ¢ 5] e
z : 3 . .
s T g O B G T v e [T« ./~ T & .“_1. A N O D 3 A EEX |
M g 2 g 2 2 H gl % g2 |2 =5 ®
w0 —
| I e T B IR R EOOK KK BEER |
9 ] 2 H b E
[0}
w 0 . . OEE A R R R R L e Ie |
¥l |« E 4 g ST
=
0" _ -.-_ * e e .—.o D | T I ..~ _— _ — _
Q ” 8 ] 2 2[2 2| 8 |=e 2 8| @
TN I E R S OO CE I WO = O A SR B S O I
E
I % |2 EI 22 sl ggl 2 v 3 =u 8
€ 1 - - ]
3 v PICH & SCREEC B SCHEH CHES €8 S 0 O I G\ 241 000 O CRr Cxoory SEO0) P S N A o i A A A
- : s g A 8| F gXefz |2 5 g% :wu_:.
V]
T+~ AT T T T T T T T T [ T T T T T T
rOr<a 8 ¢ E el 8 g glg 8] 2 ]2 gl 2 8gg|agwgecseg |aergr
- 3 s 3 - -4 \J nl|m - - - ” - -V M - VR - - - = =
2 |5 OB E R KR 00 R E RERR 80 O S L 3 E K I S T R R I B AR . .
51 5 g 2] ¢ | = g 2 2 H E w 2 ° 2 "
g T T T T T =T Hd _... T 1 | T
il & g s g s e N 4] YT ol 2l 4k ; 3
ol % ST 2 .;v : ; > '
1 T (S UN U SN Rie o 2 LSS SRR R S £ IR L AL T[T
W g 2 2 % 8| g s8-8l ]2 |28 " 8! 3 g 2 2 2|2 |2 2
- e - ~ ~ - -|- - ey o SN - »,
WMW W - . - .m . o lﬂ—-—‘o nmo .. o..“c—..- -c_A“\- ooM-o . . . W
o SNARARANRNERSSRSRASEARERSNARARNRARE SRR RERANNAARLRNRDRAR AN RANAN R NN AN LSRR
14
s -0 ¢ Q @ Mm ¢ ] g 2 g
< (9] J [y d 15 o (3] "
¢ (U]

1] 24 b1 14 29 14

34

39

4

14 24 13 24 12

44

29

PROFILE

LIMITS

24 29 18 » 17 M 21

10

a9

2 20, a9

12

s

24

24 17

DOWN 29

3 Profiles of a personali

Q

integration group and patient group~—and inner-city seventh grade yout

230

Aruitoxt provided by Eic:

E



PROFILE SHEET

Chinical ond Research Form
PURLITHMED BY

7 COUNIELOR RECORDINGS AMD TCOTS
BOX B84 ACKLEN STA
b HASMYILLE, TENN 37212
SCHOOL GRADL |SEX AGE DATE TOVAL TIME
o ¥
SITIVE SCORES VARIABILITY DISTRIBUTION EMPIRICAL SCALES
PERCENTILE 1 T
COLUMN NDS .
SCORES ¢ | ¢OL | ROW s | 4|3 1 |orP|GM|PsY| PO| N | PI SCORE
A B c D E a TOT. } TOT.
5
-
soul 80 13 - . 0 -
! 20 S0 by .l 78 L - 80— ~ 25113 D5
wd . 99.99 = P B B N s ! I o o
. : ol sy ss - of ss . o 35 -
. ! . : M . . s s [ B
: : Mo~ 30— 45 oss e A ein LD, H : 40— 0 7
.l 85 — o 99.9 — . . b . 50~ 30 : of 0 Sl =T ol
. 0 ] B . — * . - . . = -
: . . . W o] ©7 | 50: s 58 Ao : : )| s Jd s +
- . . . . of 80 =7 . 65 = .
; . . . — :.4 . N a5 | a5~ s ‘-. 16-:- - ": 50 — 20 4‘;-’—
=1 . ot -1 -~ . . . . . . . . . H . M
R q =] [ I e B BT H oo ni wid i 2 » J
. . JJ e~ . o ot w0 L 40 ] . H H .
. — . . H B . . . R o 804 R 0 — I
— 85— o . - . H . o] 185 s . H . . . ‘] ss o ¢ 0
. . . s H . as = 35 - of 55— . . N . F
H . . . @S 85 — i 45— +fe0 Y : . . solys : . P g5 o f-
— of s . H . i - : . . .
T : . s~ 80 :L. %0 | ; : : 158 . I 202 oo ssfrl 354 o0 R
o| 804 80— *l 80 . —ﬂ 40 - s A . s M ﬁ?{ . .
- . . 75 80 2 . ] . . N T es 3 7 %, G
* . . - 1 T %I : 140 ~| 30— 25 — . . Y RN P
-~ . iy . . 35 . . B 28 =4 . [ 10 .
s e 70 | . 70 55 4 A TP o . R . . o s :
- 15 N R . . o o . ol 25 &0 i ’ ’ .
R B . . N 60 = . . . . . . .
- - . . 10 — e, \d . H
: A N I 50 125 M' s PN T . )| s
5 S0- 3 2 3 'r 0 34 T <
N o M «{ 70— . M . . . 1' .: 3 4s — .
: : 1 40 = Jvs 4 . is ~ ot f- &y 1 w0 :
: A 30 : " 110 5 : : M 504:1 \ '. >
.." w0 . l. ol i . ] o -'~ s =¥ || es
.! 20 - . . ~{ 106 o 0-H 10 = . H @ — :
0 - . ] . s R o i . =
; » '—‘ﬂ‘, 4% . , MR o . s
5 el — M BEIRA Joe A o 13— . HERT B * .
oy as. 57 ° [3 : 5" *
. 5 - 20 : N % - . : . . - . 1 oes Y
. — N . .
3 LR * b . [ 30 — B .
P —i . . 15 ] — . N Y 5 M .
55 . M snx T . » . . N . v 100 —
. o s Y : . o &5 . 0 2%
- . *] so b 1 - oy .. o . HIEES . U
. . . . 10 — 60 —f . 20 ~i . . . .
. hd . o 45 —f 18—~ . . 55 — - * . - 30 — . 110 —4 . —
80— o e0H . . . 108 — L
- et 45 MK . N ol 50 — : - * . hd = .
I R T . = X = : o[ B . : =
. of 35 «0 5 = *l 40 — . H - . -
— . . . 40 M . S ~—f 35 -~ s 120 — | 10 g . . -
L R : . . . 0 — 10 . -
— . '] 30 . * - M 25 — s — —
. . : s : ., _ . . . . . ] -
8 PP B I S L 3 Inner-City 7th Grade Youth ° . . ° -
HEAT o e e 1o
4 2 4 i sy *° (e~ Personality Integration Group > -
;] 20 [~
304 seessnsasassans Patients -
) . =
‘Mid-line: Norm Group
1 17 6 - 24 It} .8 e, 3 6 Y 19 2a 3 - 2 “ 22 s "
12 17 12 24 20, 4 s 29 12 10 24 29 ta » ” 1 21 ] 1s I .
o )

i1E MCion group and patient group~™"and inner-city sgventh

Aruitoxt provided by Eic:

230

grade youth




Tennessee Self Concept Scale

OWILLIAM M FITTE 1808

PROFILE

SHEET

NAME SCHOOL GRADE | SCa AGE D4ATE
] ¥
T | CONFLICT T POSITIVE SCORES VARIABILITY DISTRIBUTION E
T Sty o PERCENTILE T Ny
Pemmef T/F T ROW COLUMN y o
SCORE/ (.. ser jrotar| SCORES Pl ols ezl eels
L 1 2 3 Al B [ D | E H ) )
-— 300 -
5 275 wp-] sol €0 55~ 60 — .
— . B8O —{ 90— . LN 65 ~J . 7% — . .
0o 23 2 n 150. 15 90, —A— 50
- ‘ 4 % / R 99.99 . . . ) o so—d ‘l s 2
- 225 . . 90 — o / ) Josuy . . . .
s 3 so- o v - . . e s L 55 ] o s
= " T 0 7 ] . B R . N
= . oo . " . . uo-J 0~ a5 oy A so 5 — ‘] W s
~ - 2 00 9 7 . o] 1es — s - * - 99.9 - . o] 190 o s0H 50 ~f .
Dt 3 B B | 140 = . B 105 — 02 50 =~ . . : o 65
. B S LU ’°Tl s . 'j . : . . 100 50 ‘ ? 185 — : . ::: 0] 1oy ®
— 189, Y40 40 — . « e . g5 — . o s 45— O . ‘I 10
y ngrran : : v O ki)
— V- . 135 — . . o 99 -~ 90— . . . . . . . .
- . &= %_4 REEES! . . e gl % -?l 38~ 175 — : . . y 21 R
= et '€ ,(;o_. G0~ 145 . . . -\ 8o . 80mp b 50 H .. 40— e 40— 3T 40— .
-~ - st J 30 — . . . . . M . . . . N of @0
3 {83 ®T%Y wo o 0 135 1 85—y 8571 . ) . 7 &) . +f res + . : . b
o T . - . . * . B . EIRE 15 - . o 15—
P I I A e 4 as ) . N . . T . o 95 = HEPTRY o veo 2 . ¢ . . ’ :
1390 12% 70— — 30— 30—4+—1% 3
das- 1 o 5 : J 140 2130 — . o 75— ! a0 : . s A o35 . . N .
! . — . . J . . ol 90 : A g <] 10 | 704
s ig0 . 360 ~ . . . . . (1= . ~f 150 | N s . . 4
3 Y -1 o= 4o of 120 4 se 0 — 80 . I e !‘" . . B Y]
g . 0 N 143 7 " —TAr
- o : o, 80 -1 e : K 1o 36:'15 m_-_{ _3 . . N or
3 . . . @548 1 & i 25 =4 .
— b — - LY £ T OO e i . -
] 40 rza! ;‘},_:..L s o - y N A
) = . J $ L o] 130 ~ a : ° z e : 25 — soc_
w - . 10 4~ €0 = . Y 'l es L7 20 o fuf N . X :
i = . . S0+ 3 4 o Oy Cle g~ 58
3 B : . P ) 100
3 . g/ T g
ot 4 o 40 — a5 N ARL =,
2 ¢ I e N f]
I ’ o 25— . ¥t
3 - . a0 N 1105 = N .::. 10%
n . . o 20 — . o1 15~ 100 = 10 ]
— . . .. st . R . w
- . . — - . . “i
. ] 10 - 20 ~ 90 —4 . i o
o .20 — . " . . . - 4
20—~ . mo~...--;\’.— - 5 el
o 25— . o A . . . . : |
— M 1o - ss =4 5 —{ 30— ) ?g - . M J
30—} |o-,—:——-? N 3 S e ——— z i’:
B : i %0 — s5~] : B ‘é 25 — g 70 3 2 N s — 4
\ . . N ‘ d sy ol ovo L : . 65 ] . ) ) oas s i
\ . 100 54 68 <4 BS = . : 1 so . 1 [ o . . . ° TTm
s . . o i
— : B . . . . . 0= 60 — . 20 - .
— . 9 eo-d . . . . g e s - ) us . . . .
- . s - 8- e T a5l . . 1 so — N :
-— H . . 5% . 5t - o : . 0 .
— . [ 75, — . - M . o= 0.1 - g 48 = . . 5 .
* J = . V200 e P a0 - . N i PP B . Fa it NPT
. R od U ) woocdoeoos Inner-City 7th Grade Youth o 4
. . 20 . o o B0 454 w5 . REELY: . .
. ] Ak R : : I o] srecessrecenseae Repeated offenders 0 .
- . . - 40 — — 40 REEIE H . .
N IS B £ g First offenders
= \ 60— wod 1 sl w 154 . e ? s~ 175 —
= 5 — . 4 - - . -
— 0= o 60 — . ob 204 | — c— — av—— Control group
] | 7 J I T S O I
eHOFILE » 16 "2 9 a4 la " 24 ] 17 16 24 " 17 L] 14 b1} 6 h 71 L] 3 34 4 29
LIMITS
DOWN 79 s 24 ” s 24 YY) i} 12 24 20 I s 79 vz 10 24 29 18 3 " 3
E TC +Fig, 4 Profiles of juvenile offender groups and control group--and inner—city seventh grade youth
231



PROFILE SHEET : . Chn

ot and Retegrch Form
PLALISWLD DY
COUNIILOR AECORDINGS akD TESTS
L [T SR E TR TN TN -

sy T NASHVILAE TEwN 3112
SCHOOL GRADLE |S1a AGE DATE TOTAL TiMg
1
POSITIVE SCORES VARIABILITY DISTRIBUTION EMPIRICAL SCALES
PERCENTILE 1 T
COLUMN NDS
SCORES Pyl pls a3 |21 |oriem|rsy|PD| N | PI SCORE
slalslcTolE 4 | Tor
0 - 55 — - -
v 60 - o 0~ . .
a5 i N 0 iy N L e S 254 .15~ 5o
/ . 99.99 u . ‘i 50— | g5 . 1 osed -
- : B . . . . . . o 10 -7
%0 . ‘_,v / o 00 4 N ﬂ ﬁ . 5 : N ng
! ' H : . . . B s e ae B I 7
. no— 10— 45 . 55 : 60 = 45 — - ”T Eo_.:_ : : 40 -4 60 L=
88 — - Je 99.9 - " | 190 I osoo | 50 P PR I T : IS
—~ 2 - . - . N B . . -
. 4 ] - -3 PR ) IO Bl T B VY Y I Rt IR B B 1%
. : . 98 —| - “: | as— a5 5‘: Jo 110y &7 " i oso 20 Asé;
N s S 99 - 90 il . . . N . : . : J etk
. . . 7 8% — /A T : . : T d s 15 el sodl T 5 28C
. o B8O - . - 50z . 40 — o 40— 35— 40 ~f . 9{- 26
N ”—:J i : : :sE :usE ; 10 : '°":' 2 =
: . . . . o 95 - H . H I : . zr—:
o, ol 75 ‘| 80 MIELE™ I . . [ B
A IR Y R ] %0 b S e B | v
128 - ' . . R 80 ] . 2. . IR Joi- T
. . . . ] g-b I ! ’\ v J57 .
: Ly S 70 Pl o I roNEr =
Pl R o || 3o o : + t:
60 — 7 20 h : : : . . Y
s . ULyl — st . 1o y gt
P Uy o4 100 = 4% M . —-g -
U RS iy I 0 " . X -
40 . o AR g . I ‘£
30 15 wd O oy ettt w0 o . : A | -
- » . - oh =t — LRl . . . .
o 2 & e B. €3 s o s \)\'-qf - .
e, elol e PR =
20 — 10 = W4t 10 ~ . M H 40 - s Vel Lo~ .
. = M “:/.—I 'vlc | a0y . J s0 EEAY -
10 -~ . ‘s,'.:_ ] . =0 1 : 140 — . . Y -
. = . - - N S =
5 - w0 'l s . ) N . - ot 0T ? 1=
R . s H o as T . . -
o4 . A ose Y —1 . s
25 - . 0= 1 - . B . 5 - : 'DO-:-i 105 —4 e
1 = T D MR |  ——— =
15 —ig. 60 = ° 4 % T‘ ¢ 30 — : 1o . t
T R | ss : . * o8 - . -
¥ M i Bl o . : . - =,
JS-E— oE wd 01 N B s 4 d 83 .I o " ' h no: . -
il e0 = i 20— . 2 : . =
| U nootoe cus Inner-City 7th Grade Youth 10 3 .
30 . - 25 — 13 — -
: jpa] Yesemerssessaca Repeated offenders ol . . ] . 1 o C
25 = : i s . . ¢ . .
x - First offenders o e —.
20 7 o o e CONrol group =
A I S A -
16 24 n 17 8 4 k1) 3 3 L1] 24 24 1 29 4 22 ® 9
12 2 20 49 L] 29 12 L] k23 29 10 9 (3} M4 24 13 . 5
fl: l{l‘ Clroups and control group--and inner-city seventh grade youth
P i —



SEE: RESEARCH TECHNICS under course titles

?,"‘\ S B B S S R B B S e s S S S B S S S S S S e it 1
:’5 '
73 Public Schools of the District of Columbia

. 7;xﬁ:.. A
DOV G

tr.

b%:

TERRELL COMMUNITY SCHOOL

THIS IS TO CERTIFY THAT oo e , A CONCERNED PAREN '-

Soqs
X i(/.

wasle
v

feca9t 2

=\
('V

asldeant
5863
—

eestis

HAS PARTICIPATED IN THE TEN-WEEK PILOT PROJECT I:.\ITITLED

>,

CLEISSH 1Y
o028

“COUNSELING WITH SIGNIFICANT OTHERS”

1z,
TnD

o2 ;‘-‘ -

A DEPARTMENT OF SECONDARY SCHOOLS SPECIAL PROGRAM

1,

AGCOGCR

2,

fo..
R

),

PRESENTED ON THIS ..FOURTH DAY OF ... JUNE.. , 19.. IQ

e a,uf ,&W

0 § uperintér%tt

4
S

30

it

\
Lo
&

9 . * 2 ’ Q
) 77, NNl : M j A

n Principol : i Assistunt Prmﬂpal-m Chd

' S .. ( \7 |



ourse titles

Yy

Public Schools of the Distriet of Columbia

TERRELL COMMUNITY SCHOOL

i

) CERTIFY THAT e ., A CONCERNED PARENT,

S PARTICIPATED IN THE TEN-WEEK PILOT PROJECT ENTITLED ;

“COUNSELING WITH SIGNIFICANT OTHERS”

A DEPARTMENT OF SECONDARY SCHOOLS SPECIAL PROGRAM

ENTED ON THIS .. FOURTH DAY OF JUNE ,19..20,

Y : E :
T A A T S B e A A ey

Assistant Superintendent

Su per’msmg -Di;'-c:ctor, Special Progra

/(%0/)7/' ' @‘ @M

S|

Aj /JrL'?j?i};' : | '%WM% 7 ‘\'454%‘/‘*1/

3
S

)

o)

AT

‘."ag\
2

Sk
)

2

0

28

25

Ve

Lo
%
o -Y‘

.
O,

Q
4

DGO ."-:)So)'
S

0%
TS

-~

>0
AR

%@@

&

]

._,_‘9?56
o]

201
RNRS

&

TSeTT4

R

)

e

00
e

@

Dt

2

G

! . Assistant Princi[ét[l-in-C harg/

B R (RS R R S D R ST R AR eSS

IToxt Provided by ERI

o

A
e

[}

(2RO

%

.
:



